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The material presented in this report constitutes a summary of the views and
opinions of those who participated in the Women & Science conference. 

In particular, the summaries of the various breakout sessions and the sidebars
containing opinions of  individual conference participants do not necessarily
reflect the views of the National Science Foundation.
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Executive Summary

his report summarizes the discussions, ideas, and recommendations of the
Women & Science: Celebrating Achievements, Charting Challenges conference.
The purpose of the conference was to take stock of the achievements that

women have made, assess what works best in the classroom and workplace, and
chart a new course to address the challenges that remain. 

The report  makes  the  fo l lowing 
seven recommendat ions :   

1. Communicate with women and girls about the importance of being scien-
tifically literate.  Increase public understanding of the role that women
do and can play in science and engineering while dispelling myths and
stereotypes.

2. Rather than relying on quick fixes to local problems, seek to transform
the systems of education and the sciences by holding institutions account-
able for their performance as employers and places of learning for all
people.

3. Recognize and reinforce the importance of mentoring and being men-
tored at all levels of education and career.

4. Enable women and girls to participate fully in science and engineering by
making available a greater variety of resources.  These resources include
career awareness and career planning assistance and opportunities to
interact within and across disciplinary fields and sectors of the economy.

5. Accommodate the needs of women by recognizing a diversity of
approaches to learning and the multiple paths women take to becoming
literate citizens and career professionals in science and engineering.
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6. Strengthen connections between organizations that have a stake in the par-
ticipation of women in the sciences and engineering, such as the corporate
and academic worlds, the formal and informal education sectors, associa-
tions of women and associations of sciences, and between higher education
and K-12 schools.

7. Place greater emphasis on determining what works best in increasing
opportunities for women and girls and how this knowledge can be shared
and used by others.

The conference and report are a joint effort of the seven directorates of the
National Science Foundation (NSF).  Seven hundred women and men from col-
leges and universities, industry, nonprofit groups, schools, and community groups
assembled in Washington, DC, on December 13-15, 1995, to take part in plenary
sessions, breakout sessions, and a special showcase of posters and demonstrations. 

The report summarizes each of the conference’s 12 breakout sessions, which were
organized around NSF disciplines and a set of cross-cutting themes in research
and education.  

The conference breakout sessions examined challenges of women and science
and reflected on possible solutions; some tried and some new.   Strategies for
expanding gender diversity and opportunities for women at all educational levels
and throughout the workforce were recommended.  The summaries include a
brief statistical report on the status of women in each field, findings and recom-
mendations as viewed by the participants, one or more excerpts from the words of
the conference participants on a particular discipline or issue, and views of NSF
Assistant Directors about the issues concerning women in their respective fields.
In addition, the report contains a section devoted to resources for women in sci-
ence and engineering, excerpts of plenary speeches, and a listing of names and
addresses of those who attended the conference.  

NSF intends this report to serve several roles:

■ It is a complete summary of what transpired at the conference, giving the read-
er an opportunity to understand the overall flow, mood, and direction of the
conference.

■ It can be read in independent, self-contained, segments, that is, it enables the
reader who is concerned about a particular science or engineering discipline or
an issue in research and education to seek information on that subject alone.
See the table of contents for a listing of each independent discussion.

■ It serves as a resource by providing information on NSF programs and the pro-
grams of various professional societies in women and science.  

■ Finally, the names and addresses of those who participated provide a ready-
made network of scientists, engineers, and educators who are concerned about
women and science.
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Statement from the Deputy
Director of the National 
Science Foundation
Anne C .  Petersen

cience and engineering hold unprecedented sway in our personal lives,
communities, and nation’s future.  Today, human beings must accommo-
date tremendous technological change in the course of a single life span,

change that may have previously taken centuries to come about.  At the same
time, the threads of our national social fabric are left to sustain these changes,
adapt, and hopefully seize on them as opportunities.  But, while the pace of
technological and scientific discovery moves forward, society’s ability to trans-
form itself has often lagged behind.

The National Science Foundation conference, Women & Science:  Celebrating
Achievements, Charting Challenges, brought together 700 women and men in
December 1995 to celebrate what has been achieved.  It was also designed to
chart a new course for women to meet the challenges posed by and for science
in the next century.  

The conference focused on women and the sciences rather than women in the
sciences for a deliberate reason:  It needed to be made clear that equity and
access for women and girls are not problems of women but problems of science
and society.  Any solutions we identify are going to require that men and
women work together to find a better path for science as a social institution and
a profession.

Let us talk for a moment about solutions.  First, women’s roles as conceived by
society are embedded in the history of humankind.  Their roots are in all pro-
fessions, not just science and engineering.  Change is and will be incremental
and sometimes nonlinear in its progression from step A to B, onward.  Second,
no one organization, individual, or sector of the economy is to blame.  Nor will
any one organization, individual, or sector bring about a solution for the others.

However, the role of women in science and engineering has its own history and
innate features rooted in the social value of science.  Just as our economy has
grown and changed as a result of increasing world competition, so too must
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science struggle to remain relevant to the national good.  During the long post-
war period, the value of science eluded relevance for most Americans.
Priorities were instead determined largely by patterns of government resource
allocation for research with a strong and perhaps necessary emphasis on nation-
al defense.  Now we face a world where science and technology are keystones in
global competition and must be measured in terms other than military prowess.
The societal value placed on science and engineering has shifted and will con-
tinue to shift in ways that provide challenges and opportunities for all of science
and engineering and the workforce.

American science has made great contributions to our nation and the world.  It
must continue to do that in ways that map with current pressures and future
hopes.  We have tremendous resources,  foremost among them is our diversity
as a nation and as a people.  Diversity adds new ideas, perspectives, and ways of
thinking to scientific discovery and its application.  It also gives science and
engineering new relevance to large portions of our population.  The Women &
Science conference ambitiously aimed to produce new ways to mine the national
resource of diversity, in this case women, and to find solutions to some of the
research and education problems we face today. 

This report discusses the future of women and science in terms of the future of
science, women, and trends and pressures of society.  Recommendations are
offered in a context that recognizes what women have achieved.  But more
importantly, they focus on what remains to be done and how to do those tasks
in ways that reflect reality.  They recognize the part that must be played by all
individuals, organizations, and sectors of the economy.  

At the conference, I listened carefully to the points that were made by the par-
ticipants in the many plenary and breakout sessions.  I listened not only for spe-
cific ideas but also for the norms and contexts that were subsumed by those
ideas.  After the conference, I combed through notes and transcripts.  I believe
that the following seven overarching recommendations accurately reflect the
big picture of what was said.  

1. Communicate with women and girls about the importance of being sci-
entifically literate.  Increase public understanding of the role that women
do and can play in science and engineering while dispelling myths and
stereotypes.

2. Rather than relying on quick fixes to local problems, seek to transform
the systems of education and the sciences by holding institutions
accountable for their performance as employers and places of learning
for all people.

3. Recognize and reinforce the importance of mentoring and being men-
tored at all levels of education and career.
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4. Enable women and girls to participate fully in science and engineering by
making available a greater variety of resources.  These resources include
career awareness and career planning assistance and opportunities to
interact within and across disciplinary fields and sectors of the economy.

5. Accommodate the needs of women by recognizing a diversity of
approaches to learning and the multiple paths women take to becoming
literate citizens and career professionals in science and engineering.

6. Strengthen connections between organizations that have a stake in the
participation of women in the sciences and engineering, such as the cor-
porate and academic worlds, the formal and informal education sectors,
associations of women and associations of sciences, and between higher
education and K-12 schools.

7. Place greater emphasis on determining what works best in increasing
opportunities for women and girls and how this knowledge can be shared
and used by others.

To me, these recommendations are fundamental to the future of not just
women and not just science but to the future of women and science.  They rec-
ognize that all must play a part.  Just as one example, every parent in this coun-
try – and the world for that matter – is a science and mathematics educator.  By
our actions we teach our daughters and sons how to look on the sciences, and
those of us who are scientists determine how science looks on them.   In short,
there is a need for society to advance the role of women in science, but we
would be remiss not to consider the necessity of women advancing science in
our society.   

This brings us naturally to the purpose of this report.  The report is for us all as
scientists and engineers, men and women, researchers and teachers, administra-
tors and policymakers, and, most of all, learners.  A major goal of the confer-
ence was to seek advice on how we at NSF can best address issues of women and
science for the future.  The conference was just the first step of many in that
process.  The report is the second step.  I hope that you will find inspiration,
strength, and ideas for your own communities and organizations.

To paraphrase from my speech at the conference:  As we celebrate our achieve-
ments and begin to chart our future challenges, our potential role as leaders
should be front and center in our thoughts. We who have climbed the steep
slopes by clawing and hanging on should not demand this as initiation for those
who follow.  Rather, we need to provide a web of support, encouragement, and
example.  We must nurture, guide, and teach.  We must reach down to girls and
young women and show them a path paved with encouragement.  And most of
all, we must do this for the future of science and engineering and for the future
of our society.
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About the Conference 
and This Report

he purpose of the Women & Science: Celebrating Achievements, Charting
Challenges conference was to take stock of the achievements that women
have made, assess what works best in the classroom and workplace, and

chart a new course to address the challenges that remain. 

The conference was a joint effort of the seven directorates of the National
Science Foundation (NSF). Seven hundred women and men from colleges and
universities, industry, nonprofit groups, schools, and community groups assem-
bled in Washington, DC, on December 13-15, 1995, to take part in plenary ses-
sions, breakout sessions, and a special showcase of posters and demonstrations.
Breakout sessions were organized by scientific and engineering disciplines and
by cross-cutting themes:

T

Disc ip l inary  Breakouts

Biological Sciences

Computer and Information
Science and Engineering

Engineering

Geosciences and Polar Programs

Mathematical and Physical Sciences

Social and Behavioral Sciences

Cross - cut t ing  Theme Breakouts

Research-Education Infrastructure

The Impact of Technology

Family Issues

Shattering Preconceptions

Bridging Education and Workforce
Transitions

Changing Curriculum and Instruction

The conference was hosted by Anne C. Petersen, then Deputy Director of NSF.
It was co-chaired by Daryl E. Chubin, Division Director for Research, Evaluation
and Communication, and Sue V. Rosser, Senior Program Director for Programs
for Women and Girls, both of the Directorate for Education and Human
Resources. A Planning Committee was established to provide general guidance,



and a Program Steering Committee was formed to construct the conference
program. NSF sought and incorporated the advice from a multitude of organi-
zations concerned with women and science.1

The conference breakout sessions examined the challenges and reflected on
possible solutions; some tried and some new.  Strategies for increasing participa-
tion and opportunities for women at all educational levels and throughout the
workforce were recommended. However, due to the backgrounds of conference
participants, much of the focus was on women in academia. Prior to the confer-
ence, participants were invited to respond to one of three open-ended ques-
tions about issues central to the conference. The responses were distributed at
the conference and are excerpted in this report. The questions were:

■ What single trend – unique or shared with other disciplines – best illustrates
the status of opportunities for women in your field (e.g., trends in creating
interest, degrees awarded, educational or career transitions, knowledge of
opportunities)? In your view, what factors underlie this trend?

■ What are some creative ways that the National Science Foundation could
increase the participation of and opportunities for women in science, mathe-
matics, engineering, and technology?

■ How could this conference be used to stimulate change in local campuses and
in communities?

Summary of  Breakout  Sess ions

Each of the 12 breakout sessions is summarized based on notes recorded at the
session. The summaries contain the following information:

Status Report: A brief statistical summary of the status of women in each field.
These are found in the disciplinary breakout summaries only.

Overview: A summary of the mission and topics covered by the breakout ses-
sion.

Topical Summaries: A brief summary of what transpired at the breakout session
organized by the major challenges and possible solutions suggested by the par-
ticipants. 

Views of the Participants: One or more excerpts from the actual words of the
conference participants on a particular discipline or issue. These statements are
taken from responses to the conference questions that participants were invited
to answer before arriving at the conference.
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Views of the Assistant Directors and Post-Conference Reflections: Each
Assistant Director was asked to participate in a conference session devoted to
what NSF directorates were doing to promote opportunities for women. These
statements are reproduced. In addition, each Assistant Director was asked to
write a statement 6 months after the conference that reflects on the conference
and progress made since.

Other Conferences: Some summaries include a box describing findings from a
relevant conference on women in science. These conferences were sponsored
by organizations other than NSF.

3
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Biological Sciences

Status  Report

n the biological sciences, women are no longer underrepresented at the
bachelor’s and master’s degree levels. They earned slightly more than one-
half of all bachelor’s and master’s degrees that were awarded in 1994.

However, women remain underrepresented at the doctoral level where they
earned two of every five doctorates awarded. In 1973, women earned about 30
percent of bachelor’s and master’s degrees and only one in five doctorates. 
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Of female biology faculty who were newly hired2 when surveyed in
1992, 60 percent were hired as part-time employees and more than
three-fourths were not on a tenure track or there was no tenure system
for their faculty status. In both cases, this was close to or double the
proportion of men in these employment situations. At the senior acad-
emic ranks, women are still not well represented. Sixteen percent of
all female biology faculty were full professors in 1992 compared with
39 percent of male faculty.

Overv iew 

The biological sciences group discussed education from kindergarten
through graduate school, transitions of women in biological sciences
between education and the workplace and into senior positions, and
issues of the family. Because women have reached parity with men in
earning bachelor’s and master’s degrees in the biological sciences, the
group chose to focus on problems at the professional level — both in
academia and in industry.

Educat ion  and the  Curr i cu lum 

To better prepare the next generation of women biologists, biology
curricula at the elementary, secondary, and undergraduate levels
should be reexamined to reflect needs of society and the students
entering those fields. Learning should emphasize group projects,
experiential projects, mentoring, and building self-confidence. 

Workshops should be created where teachers and researchers could
learn from each other about their respective needs and problems. This
would give researchers a greater understanding of the issues facing
learners and teachers and would bring understanding of cutting-edge
content to teachers of biology.

Leadersh ip  

Although women are relatively well represented in the biological sci-
ences, women have not reached important leadership positions in ade-
quate numbers. Based on a national survey of faculty in 1992, women
are not confident about opportunities for advancement in their field.
Sixty-one percent of women in the biological sciences were very or
somewhat dissatisfied with opportunities for advancement compared
with 33 percent of men. As a result, particular attention needs to be
paid to boosting women into senior ranks. Unfortunately, current

6

V iews  f rom the Par t i c ipants

❝With the large number of
women now getting their
first degree in biology, the
chances of more women
going on to advanced
degrees in biology increase.  

As the number of women
professors increases, so does
the presence of women role
models and mentors, which
should in turn encourage
more women.  

I remember only one
woman faculty member in
the biology department
when I was an undergrad-
uate in the early 1960s.  

In graduate school, the
women faculty were all
research faculty and were
not in tenure-track posi-
tions.  

On the other hand, while
an undergraduate, my
daughter performed inde-
pendent research with two
women faculty members in
the biology department 
and could have chosen
from no less than seven
women to serve on her
Ph.D. committee.❞



pressures in academia (downsizing, scarcity of research funds) make this
difficult. To remedy this, leadership workshops and high visibility awards
for senior women faculty could be created. In addition, better communi-
cation about the status of opportunities in the biological sciences could
provide a more accurate picture to women when deciding on career
options.

7

V iews  f rom the Par t i c ipants

❝One of the major prob-
lems that has become clear
to me through my observa-
tions of the job searches
conducted by my depart-
ment is that it is harder to
recruit women than men.  

Our top group of candi-
dates usually includes as
many women as men, if
not more, and we have
offered jobs to more women
than men.  

But, we end up hiring
many more men than
women because women are
more apt to turn us down.  

Their reasons are diverse,
but a common theme is the
lack of jobs in our area for
their professional spouses.  

Male candidates have this
constraint less often than
women candidates (and
are probably less often will-
ing to turn down a good
job even if their spouse's
professional opportunities
are likely to be limited).  

We have been unsuccessful,
despite good intentions and
serious efforts, to increase
the number of women on
our faculty.❞
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Views of  the  Ass is tant  D i rec tor  Mary E .  C lut ter

Conference  S ta tement

I am sure that many of you are aware and have heard during this
conference that there are many women in the biological sciences. In
some institutions, more than 50 percent of undergraduate biology
majors are now women! When one thinks about this in the context
of the past, even in the context of other disciplines, this is an amaz-
ing development. It is even more amazing when one considers that
approximately 40 percent of Ph.D.s in the biological sciences are
being earned by women! So one might think that there is no real
problem with parity, which I understand is a goal discussed at this
conference.

Parity, as such, would require equal participation of women in all of NSF’s
programs. In fact, all of NSF’s programs are open to women now. For exam-
ple, the success rates in the biological sciences for women grant applicants
are the same as or better than for male grant applicants. Thus, we might ask,
is there, in fact, a real problem for women in the biological sciences? The
answer is both no and yes. 

The problem is not about numbers of women entering the field. It is about
the numbers of women in leadership positions. Despite the increasing num-
bers of women with appropriate academic and research qualifications, there
are too few women in leadership positions. This means that there are too few
women sitting at the tables where decisions are being made. To make a differ-
ence, women have to be at the table when decisions are being made, when
policy is being set. We at NSF have witnessed over and over a strange phenom-
enon. When more women participate in the review process, more women get
grants. This might seem strange to some, but when we regularly see at least 50
percent of proposals as fundable, it surely makes a difference who is sitting at
the table and who is directing our programs. Interestingly, our experience is
that once women begin to participate, their careers take quantum leaps for-
ward. 

Thus, I find it disturbing that we have difficulty in recruiting women for pro-
gram officer positions and even to sit on review panels. Women will often say
no because they have other commitments, they do not think it is a worthwhile
use of their time, or their universities do not recognize or reward them for
this service. But women must recognize that only if they participate will the
system change. Every woman who has ever been a program officer in the bio-
logical sciences has advanced in her own career as a direct outcome of her
experience in making decisions and developing policy at a national level.
Panel service is also a significant step in gaining visibility, gaining experience
that will pay off in career development. 
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Therefore, I extend a personal invitation to women who are interested in work-
ing with us to advance science and education in an important and significant
way, either as panel members or as program directors, to contact me or anyone
in the biological sciences directorate. You will not be sorry. 

Finally, I have heard at this conference and at others that the year 2010 is the
projected goal for reaching real parity in the sciences. We have made strong
progress in the biological sciences, but we are a long way from that 2010 goal.
We are even further from the goal of having parity in leadership in the biologi-
cal sciences throughout our research and education enterprise. Until we have
women leaders in significant numbers, the parity goal is unlikely to be reached. 

Post -Conference  Ref lec t ions

The Directorate for Biological Sciences is committed to increasing not only the
representation of women but also their status. It is, of course, important for
there to be equity in the numbers of women biologists, but it is also important
for women to be successful in winning grants and obtaining senior-level posi-
tions. There are a number of options for facilitating these necessary changes.

The Directorate for Biological Sciences will perform the following tasks:

■ Continue the policy established in 1989 to fund only workshops, confer-
ences, and meetings that include women as speakers.

■ Provide training for all program officers to recognize the importance of full
participation of all scientists in the scientific enterprise.

■ Encourage the advancement of women to senior positions through career
advancement awards and visiting professorship for women awards.

■ Encourage the advancement of women to tenure-track positions through
research planning grants that provide women with the resources to establish
independent research programs.

■ Provide women with more information on NSF’s grant-making process and
encourage them to apply not only for NSF grants but also to resubmit if they
are turned down. While women may have a higher success rate than men,
they submit proportionally fewer proposals and are less likely than men to
resubmit proposals.

■ Continue to identify women who can fill leadership positions at NSF and
serve on review panels, workshops, and advisory committees.

■ Urge grantee institutions to promote family-friendly policies by requesting
no-cost extension periods on NSF grants to compensate for maternity and
family-related leave taken.

■ Encourage and recognize mentoring as part of all training programs.



Computer and Information 
Science and Engineering

Status  Report

n contrast to the biological sciences and social and behavioral sciences,
women remain underrepresented at all degree levels in the computer sci-
ences, and in recent years, the proportion of degrees awarded to women in

this field has dropped. In 1994, women earned about 29 percent of all bache-
lor’s degrees awarded in the computer sciences and 15 percent of doctorates.
This is a substantial increase from 1973 when women earned less than 15 per-
cent of computer science degrees at all levels. However, the current proportion
represents a decrease from 1986 when women accounted for 36 percent of all
bachelor’s and 30 percent of master’s degrees. The proportion of computer sci-
ence faculty who are women has also declined in recent years. 
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Overv iew 

The computer and information science and engineering group focused on past,
present, and future challenges. The group emphasized the importance of
addressing reasons for and solutions to the decline in the number of women
earning bachelor’s degrees in computer science.

Galvan iz ing  Support  

Because of the decline in the number of undergraduate women studying the
computer sciences and the proportion of computer science faculty who are
women, solutions must galvanize widespread and coordinated support from the
array of organizations, professional societies (such as the Association for
Computer Machinery, the Computer Research Association Committee on the
Status of Women), and agencies that address computer science. These institu-
tions must work together at the high school and undergraduate levels to attract
more women to study in the computer sciences and engineering. As major
employers of graduates in computer science, industry leaders could be brought
together to form a consortium of corporations to help achieve the goal of equal
representation. 

Making Connect ions  Through Informat ion  Techno logy 

The Internet has vast potential to influence our society, and computer scientists
have the capacity to create and use that influence. The Internet and groups
such as Systers (which is a widely used computer network for women in the com-
puter sciences) are valuable resources for women in the computer sciences.
Networks develop a dialogue and raise awareness about the issues and problems
of women in computer science. Information on programs that achieve success
in encouraging women to enter and remain in the computer sciences could be
collected and disseminated via such networks. Support through the Internet
could achieve a variety of ends for women from high school through career.
Women students could be paired with more senior mentors who would help
them to better understand career options and problems for women in comput-
er science fields.

In tegrat ing  Cu l tures  

There is currently a mismatch between the cultures of computer science and
related disciplines. In computer science and engineering, the majority of pro-
fessionals are men. In library science (which is increasingly becoming digi-
tized), the majority are women. It is necessary to create better interaction
between women and men in computer science, engineering, library science,
and related disciplines.

11
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Grace  Hopper  Ce lebrat ion

The first Grace Hopper Celebration of Women in
Computing, held in June 1994, featured speeches
about computing by prominent women in industry,
academia, and government. The conference focused
on technical excellence, collaboration and informa-
tion exchange, celebrating women’s achievements in
computing, and the importance of role models, men-
tors, and professional networking.  The 450 partici-
pants felt that the conference afforded them an
opportunity to make connections with other women
in computing fields and to discuss their interests and
appreciation for computer science. The second con-
ference will be held in 1997.

Views  f rom the Par t i c ipants

❝In recent years, there has been a small
increase in the number of women Ph.D.
recipients in computer science and engi-
neering (CS&E).  

Out of 710 women in the [women in
computing] database, 235 are Ph.D.
students, and 449 already have Ph.Ds.  

The fact that more women are going for
Ph.Ds is definitely encouraging, since
these women are more likely to be in posi-
tions to close the gender gap in CS&E
by playing leadership roles and by being
role models.  

A more recent study, however, shows that
there is a decrease in the percentages of
women who intend to major in CS&E.  

In parallel to efforts by NSF and the
Computer Research Association (CRA),
it is important to have programs directed
to students at earlier stages in their edu-
cation.❞

❝In my work with high school students,
I have seen that there are still serious
stereotypes that need to be overcome (e.g.,
many girls still think that computers are
used for number-crunching only).  

But I have also seen that it doesn’t take
very long to change individuals’ minds
about the field.  

What works best is the one-on-one con-
tact between senior and junior computer
scientists, especially when both are
women.  

However, there are still too few senior
women in my field to provide this kind
of contact to enough younger women
without compromising their own
careers.❞
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Views of  Ass is tant  D i rec tor  Pau l  Young

Conference  S ta tement

We are particularly concerned with the drop-off of interest in
computing and information sciences among women at the
undergraduate and K - 12 levels. We are looking for creative
ideas for increasing awareness at those levels. Let me mention
what we are doing nationally to increase participation of
women.

In the late 1980s, Anita Borg, consultant engineer at Digital
Equipment Corporation, developed a group of academic and
professional women in computer science and engineering called
Systers.  This electronic association has encouraged a particularly active
mentor program at several conferences. Computer Research
Association has developed an active, on-line database of women speak-
ers and leaders in computer science, useful for academic departments
looking for distinguished speakers as well as new faculty members.

At national conferences, the CRA Women’s Committee runs career
management workshops for women graduate students and faculty each
year and provides information on grants, the tenure process, and pro-
fessional networking. We think this committee is very effective.  It also
matches female faculty with undergraduate women for summer
research work. Because the students are from different institutions
than the faculty members, we view this as a model of how information
technology is being used and can be used for mentoring undergradu-
ate students across the nation.

In the long run, information technology will transform education. It
will have a major impact at the undergraduate level. By transforming
education at the undergraduate level, K-12 education will also be posi-
tively affected. But beware, there are positive and negative conse-
quences of information technology. On the negative side, this
transformation has the potential for depersonalizing communication
and human interaction. On the other hand, the positive effects are
boundless. Technology has the potential for developing much more
personalized, tailored education and can bring people together from
all points in the world. The ability to tailor individual experiences can
have a beneficial effect for women in computing and will encourage
new forms of direct interaction over large geographical distances.
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Pos t -Conference  Ref lec t ions

For several years, the Directorate for Computer and Information Science and
Engineering (CISE) has been concerned about the low representation of women in
computer science and computer engineering fields. In 1991, NSF provided support
for the Computer Research Association’s Committee on the Status of Women in
Computer Science and Engineering (CRA-W) with the goal of increasing the num-
ber of women participating in fields supported by the Directorate at all levels, as well
as providing a forum for addressing problems that fall disproportionately within
women’s domains. CRA-W provides assistance for travel to meetings and funds for
Committee projects such as Career Management Workshops, Distributed Mentor
Project, Expanding the Pipeline, and development and maintenance of a database of
women in CISE.

The Distributed Mentor Project matches female undergraduates with female profes-
sors on summer research projects, thus providing role models for successful research
and academic careers. To prepare for graduate school, a Graduate Information Booklet,
available on the World Wide Web, has been developed describing advantages of pur-
suing an advanced degree in computer science or computer engineering. Also, a
Careers Booklet containing biographies of successful women who have chosen interest-
ing and rewarding computer-related careers has been produced to motivate young
women at the undergraduate and high school levels to consider a career in computer
science. Women professionals distribute the booklet in high schools, give talks, and
provide advice and mentoring. CRA-W is also involved in recognizing talent at the
undergraduate and faculty levels by presenting awards at various conferences. A
CRA-W newsletter column titled, Expanding the Pipeline, addresses problems that
women in computing face such as the two-body problem (where only one of two
spouses receives tenure, usually the male), high drop-out rates, leave policies, etc.

Few conferences come close to the Grace Hopper Celebration of Women in Computing in
providing avenues for professional networking and mentoring. The first of these con-
ferences was held in June 1994 and featured technical presentations by prominent
women in computing fields. During the EHR-sponsored Women & Science conference,
plans for the follow-up Grace Hopper conference were solidified. The next one will be
held in 1997. Another CRA-W project, Systers-Academia, modeled after the Systers
Network, serves as an electronic forum to provide an additional venue for mentoring
women and graduate students in the field.

Anita Borg’s dream, to have equal numbers of women and men in computer and
information science and engineering by the year 2010, a project entitled, 50-50 by
2010, constitutes a significant challenge. The 1995 Women & Science conference gen-
erated a lively discussion of the project and many useful ideas that can help make
Anita’s dream a reality.
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Engineering

Status  Report

lthough they have made tremendous progress, women remain more
underrepresented in engineering than in any other field. In 1973, women
accounted for between 1 and 2 percent of all higher education degrees

awarded in engineering. By 1994, the proportion of degrees awarded to women
had grown to 17 percent at the bachelor’s level, 15 percent at the master’s level,
and 11 percent at the doctoral level. However, many of these gains were in 
place by the mid-1980s. Since then, progress has slowed. Within subfields of
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engineering, women are best represented in chemical and
industrial engineering where close to a one-third of the bache-
lor’s degrees are awarded to women. They remain least well rep-
resented in electrical and aeronautical engineering, where they
account for 11 to 12 percent of bachelor’s degrees. 

The proportion of engineering faculty who are women remains
alarmingly low, although there has been some progress.
However, just 19 percent of women faculty in engineering were
full professors in 1992 compared with 33 percent of men. In
nonacademic positions, women accounted for 9 percent of engi-
neers in 1990 compared with just 4 percent a decade earlier.

Overv iew 

The engineering group focused on the extreme underrepresen-
tation—at all levels of education and career—of women in engi-
neering and on the changing societal demands on engineering
and engineers. Perhaps now more than ever the international
competitiveness of the United States requires a well-educated
and diverse engineering workforce. At the same time, the defini-
tion of well-educated is changing and will continue to change.
Telecommunications, biotechnology, and other fields require
engineers with diverse perspectives, interdisciplinary talents,
and greater communications skills. At the same time, the labor
market for engineers has been challenged as a result of the
downsizing of the federal budget for defense and space explo-
ration. Women need to view these challenges as opportunities
and capitalize on them as such.

Change the  Percept ions  

Societal images of engineers and engineering are hampering
efforts to attract women to the profession. Women (and all)
engineers need to address the public about who engineers are
and what they do. Images that are damaging to women’s
progress in engineering must be counteracted with positive
images and role models. Perceptions of the capability of women
held by those in the profession of engineering must also
change. Women must make clear that intended and unintended
acts that result in their exclusion will not be tolerated. 
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V iews  f rom the Par t i c ipants

❝During the last 5 years, the
College of Engineering at my
university has greatly benefited
from its participation in NSF’s
Engineering Education
Coalitions program. 

Our coalition has had a signifi-
cant effect on the transforma-
tion of the lower division
curriculum. 

Our approach has appealed to
a diverse set of learning styles
rather than only to those stu-
dents whose learning styles
match those encountered in the
traditional classroom. 

This type of long-term commit-
ment from NSF has been highly
successful. 

Continuing this approach to the
development of the undergradu-
ate curriculum in a broad man-
ner will make engineering a
more attractive career choice for
a diverse group of students.❞



17

Monitor ing  Progress  

Because women are woefully underrepresented in engineering at all
levels, benchmarks need to be developed so that the progress of
women can be monitored and evaluated over time.  Best practices
need to be identified and duplicated in all areas of education and
career—from kindergarten to postdoctoral levels, industry, and acad-
emia.

Nurtur ing  and Network ing  

To promote the progress of women within engineering, opportuni-
ties for nurturing and mentoring must be made available so that
more experienced women can pass on what they have learned to stu-
dents and young professionals. Women engineers need to reach out
to young girls through schools and community organizations such as
the Girl Scouts and other groups. A network of women engineers at
all ranks of industry and academia would complement these efforts. 

Views  f rom the Par t i c ipants

❝As an engineer and
researcher, my experience of the
climate in engineering is that it
is very uncomfortable for
women. 

The problems are due to many
cultural behaviors that could
change if the men in power
chose to recognize those behav-
iors and change them. 

Because the men in power have
no motivation to give up some
of their power, the problems
remain. 

Voluntary desire to be political-
ly correct is not going to become
a pervasive part of the white
male structure in engineering. 

With our government in fiscal
crisis, it is imperative that
efforts by NSF be directed to pro-
grams that will force those in
power to replace the system with
one that works for everyone. 

I am calling for programs that
require lasting paradigm shifts
among university administra-
tors and educators.❞
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Views of  Ass is tant  D i rec tor  Joseph Bordogna

Conference  S ta tement

We in the Engineering Directorate are embracing a strategy that will
enable women to succeed. We have an early career development pro-
gram (called CAREER) that is intended to integrate research and edu-
cation as a strategy over time. CAREER is an excellent venue to make
good use of that special talent.

We have the GOALI Program (Grant Opportunities for Academic
Liaison with Industry). GOALI gives professors and students the
chance to spend extended periods of time in industry collaborating
on research projects of mutual interest. It also has a component that enables
engineers from industry to serve for extended periods in academic research
labs, in classrooms, and even on curriculum committees. This gives women the
opportunity to influence both cultures and expand their own horizons. 

I think we should embrace women enablement tactics within the true meaning
of affirmative action. One-half of the advisory committees should be women.
Women should be on all the panels. Action groups at NSF should include
women. We have an engineering education coalitions program, and it’s funded
very handsomely from NSF to change all engineering schools’ undergraduate
programs. Women are taking leadership here because the coalitions program
requires research-education integration. We should fast track women graduate
students into the professoriate. If there are more women there, we solve a lot of
the problems of academe.

Finally, none of this happens without leadership, and we should be pushed to
make sure we lead well.

Post -Conference  Ref lec t ions  

Today’s engineering students will spend most of their careers in the twenty-first
century coping with challenges and opportunities vastly different from those
experienced by engineers of the last one-half century. The intellectual skills of
tomorrow’s engineers will extend well beyond the traditional science-focused
preparation that has characterized engineering education since World War II.
Underlying this trend is a number of factors, including global commercial com-
petition as a major driver for industrial organization and engineering employ-
ment; opportunities offered by intelligent technology to be more creative and
work smarter; an expanding social infrastructure that demands a talent for com-
plexity; an eclectic, constantly-changing work environment calling for astute
interpersonal skills; and massively integrated populations placing environment,
health, and safety at the front end of design.
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The Engineering Directorate is crafting its education and research programs
and its internal management strategy to enable the nation’s engineers to take
advantage of these opportunities and contribute fully to society’s cultural
progress and quality of life. Toward this end, the Directorate is emphasizing the
broad concept of acting affirmatively in all interactions with its constituencies.
For example, program officers’ success in achieving diversity in all aspects of
their professional duties is explicitly noticed and rewarded. All professional 
staff appointments are made through the Directorate’s Personnel Search
Committee, which seeks out excellent women candidates for every position. As
a result, the number of women program officers in engineering has increased
dramatically over the past several years. The Directorate’s external advisory
committee is composed of approximately equal numbers of men and women,
all with stature in the engineering community.

NSF’s high profile in the academic community brings with it the responsibility
to lead by working continuously, sensitively, and comprehensively to increase
the diversity of the pool of proposers, reviewers, and candidates for NSF staff
positions. The heads of the various divisions in the Engineering Directorate are
expected to be proactive in addressing this issue when they travel to confer-
ences and universities, especially in talks they present on NSF programs and 
priorities.



Geosciences and 
Polar Programs

Status  Report

n 1994, women in the geosciences (earth, atmospheric, and oceanographic
sciences) accounted for 31 percent of bachelor’s degrees awarded, 30 percent
of master’s and 22 percent of doctorates. This compares favorably with the sit-

uation in 1973, when women earned 12 percent of bachelor’s and master’s
degrees awarded and just 4 percent of doctorates. Within the subfields of the
geosciences, there is considerable variation in terms of the participation of
women. Women remain least well represented in the atmospheric sciences 
where they earned just 19 percent of bachelor’s degrees and most well represent-
ed in earth science where they earned 33 percent of bachelor’s degrees in 1994.
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Overv iew 

The geosciences group discussed methods to attract and retain girls
and women at the elementary, secondary, and undergraduate levels;
those at the graduate and postdoctoral education levels; and those
who have entered geoscience careers. The participants felt that
much progress has been made by women in the geosciences over the
last several decades, however, barriers still exist to the entry and
retention of women. It was noted that improving the climate for
women will require collaborative efforts among individuals, profes-
sional societies, academic institutions, industry, and state and federal
governments.

Benchmark ing  

To monitor the progress of women, the availability and accuracy of
relevant data in the geosciences disciplines needs to be ensured.

Educat ion ,  Curr i cu lum,  and 
Teacher  Deve lopment  

Studies indicate that women show more interest in problems set in a
real-world context and approach problems in a holistic manner. By
integrating geosciences education with instruction in other sciences
(as recommended by the National Science Education Standards), rather
than teaching each subject separately, girls and women may find the
sciences more appealing. Instruction in the geosciences should also
make use of more hands-on, cooperative projects (methods believed
to be more relevant to female learners than the more traditional
competitive approaches). In addition, the community should recog-
nize that increasing the participation of a more diverse population
requires that schools and colleges make use of curricula that are
more gender-neutral, much of which is already available but not
widely disseminated. Teachers (particularly at the elementary level)
should receive better training to teach subjects in the geosciences in
a manner that incorporates these ideas. 

In tegrat ion  of  Research  and Educat ion  

Bridging the gap between research and education is important at all
levels. Methods that could be promoted to encourage collaboration
between science educators at the K-12 level and scientists at colleges,
universities, and in industry include electronic bridges, industry
mentorships for teachers, and summer internships. At colleges and
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V iews  f rom the Par t i c ipants

❝A clear and dramatic increase
has occurred over the past
decade in the number of profes-
sional women in the field of
oceanography/marine sciences. 

A combination of the awareness
of the problem on the part of
institutions, equal employment
opportunity and other pro-
grams, and the 
increasing acceptance by male
oceanographers have played a
role in this. 

I have noticed a bias toward
women candidates in our recent
recruiting because they are 
often overachievers and very
competitive. 

On the other hand, their propor-
tion in the labor pool remains
low.❞



universities, the reward system should be redesigned to encourage
faculty to engage in education and K-12 curriculum development as
well as research. Opportunities should be provided for women to be
involved in research as early as possible in their academic careers. 

Network ing ,  Mentor ing ,  
and Capac i ty  Bu i ld ing  

Women in the geosciences suffer from a lack of visibility. A number
of mechanisms can counter this by providing for increased interac-
tion among students and faculty across institutions. These include
the expansion of NSF’s visiting professorships for women; the provi-
sion of travel grants for students to attend professional meetings; the
development and dissemination of speakers’ lists; and the establish-
ment of summer institutes for women that focus on skills, leader-
ship, career planning, and mentoring. Mentoring programs, which
provide women students with longer-term, one-on-one contact with
role models, should be strongly supported. 

Career  Advancement  

At a time when funds for science are shrinking and the number of
women entering science professions is increasing, it is particularly
important to ensure that women are not squeezed out. Although
their numbers in the field have increased, women in the geosciences
are seldom found in the senior ranks. Institutions need to promote
more favorable climates for women to succeed. For instance, the
promotion/advancement reward structure must be revised to assign
value to education, service, and outreach activities (areas that are
equally important to the scientific enterprise and in which women
often excel) relative to research. Women also face the issue of bal-
ancing family life with education-to-workplace transitions; these two
issues are inextricably intertwined in women’s lives and affect their
retention in the field. Policies and programs should be implement-
ed that would allow for greater career flexibility. For example, the
problem of reentry after parental leave needs to be addressed so it
does not become an irreversible setback in a woman’s career
progress. In addition, more information about career ladders and
career alternatives to academe needs to be made available.

22

V iews  f rom the Par t i c ipants

❝A growing trend, at least in
academic geoscience depart-
ments, is toward flexible hiring
arrangements for women to
enable them to have both a
career and a family. 

The situation I am most famil-
iar with is the split, or shared,
position. 

A husband and wife team share
one salaried position between
them in addition to
household/child rearing duties. 

There is no inherent reason why
this arrangement should only be
available to married couples.

The arrangement may become
more inclusive over time.❞
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Views of  Ass is tant  D i rec tor  Robert  Core l l

Conference  S ta tement

I see this as a unique conference, a starting point, a nest within which
new strategies and approaches can be developed, nurtured, and ulti-
mately implemented. We in the geosciences care about this, and we’ve
made some progress. We’ve put a great deal of effort into this issue
over the past decade or more and developed partnerships to imple-
ment new programs and activities that we hope will make a difference.
But we have a long way to go.

Our fields are fields that historically have not attracted women in the
ranks of scholarship as well as industry. However, over the past 25 years, bac-
calaureate degrees have gone up by a factor of 3, master’s degrees have gone up
by a factor of 4, Ph.Ds have gone up by a factor of 7. So, while the overall pro-
portions are in the 25 to 30 percent range for these various degrees, that’s a
dramatic change from single-digit participation in the 1960s and 1970s. It is my
pleasure to be here with you today to hear your questions and seek a mutual
understanding about how we take the next steps.

Post -Conference  Ref lec t ions

Attending the Women & Science conference was a powerful experience. I was
struck by the enthusiasm with which the conference was received. It offered a
valuable opportunity to recognize and celebrate the tremendous achievements
made by women in all areas of science, as well as an opportunity to identify the
challenges that remain.

There is considerable reason to celebrate the successes women have made in
the geosciences. Only a few decades ago women were not permitted to partici-
pate in most research cruises, were discouraged from participating in fieldwork
and, until 1969, U.S. women scientists were not allowed to conduct research in
Antarctica. These barriers have since been eliminated. Statistics presented at
the conference demonstrated that the numbers of women receiving undergrad-
uate and graduate degrees in the geosciences has dramatically increased over
the last several decades. Within the Geosciences Directorate, the women’s suc-
cess rate (the number of awards divided by the number of proposals submitted)
for peer-reviewed proposals has equaled or exceeded that of their male counter-
parts for the last several years.

I am committed to seeing that this trend continues. The Directorate partici-
pates in a range of activities, working with other government agencies as well as
professional societies, designed to enhance diversity. We are continuing to work
to integrate human resources development in our ongoing programs. In addi-
tion, the Directorate has made a concerted effort to ensure that there is broad
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representation of all groups on our scientific and professional staffs; in our advi-
sory panels and committees; in our pool of reviewers; in our K-12 outreach pro-
grams; and in our undergraduate, graduate, and postdoctoral research
programs. Our efforts are reviewed on a biennial basis by a committee of repre-
sentatives of the scientific community that we serve.

Much work remains to be done if we are to achieve parity in the geosciences.
While the barriers that exist today may not be as egregious as the ones of
decades ago, their results are equally detrimental if they inhibit the participa-
tion of women. However, it was clear, both from the poster and breakout ses-
sions, that many exciting programs have been undertaken by the scientific
community to address this issue. During the geosciences session at the confer-
ence, some excellent strategies, many of which resurfaced in other sessions,
were identified for enhancing the participation of women.

We must capitalize on the momentum that this conference has generated. I
have requested that a team of program officers, representative of our respective
divisions, work with the senior management of the Directorate to carefully
review the recommendations made at the Women & Science conference. This
process is underway and will ultimately result in a strategic plan for the
Directorate.

The success of any strategy will require the full participation of the scientific
community, including government agencies, academic institutions, industry and
individuals. During this period of flat or potentially declining research budgets,
we must increase our vigilance to see that the number and prominence of
women in our discipline continues to increase — not simply because it’s the
right thing to do, but because enhancing diversity will improve our science. 



Percent of physical science
faculty who are women

1987                   1992

Mathematical and 
Physical Sciences

Status  Report

omen in the mathematical and physical sciences (MPS) report substan-
tial progress in the past 21 years. Women earned 40 percent of the bache-
lor’s degrees awarded in 1994 in MPS, 34 percent of the master’s, and 21

percent of doctorates. In 1973, women earned 30 percent of bachelor’s, 22 per-
cent of master’s, and 8 percent of doctorates. Within the disciplinary fields of
MPS, women were best represented in the mathematical sciences, where nearly
one-half (46 percent) of bachelor’s degrees were earned by women in 1994.
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They were most underrepresented in physics, where just 18 percent
of bachelor’s degrees awarded went to women.

However, at the faculty level women can report virtually no progress
in MPS in recent years. Moreover, comparatively few women (6 per-
cent) in mathematics were full professors in 1992 compared with
men (28 percent).

Overv iew 

The mathematical and physical sciences (MPS) group discussed
issues within the whole of the MPS fields as well as in specific fields
such as astronomy, chemistry, mathematics, materials science, and
physics. Much of the discussion focused on changing the culture
within the education and research institutions and renewing atten-
tion to increasing the participation of women at all levels and within
all fields of MPS.

Nurtur ing  

Women in MPS need mentoring experiences and role models.
Although important at all levels of education and career, this is espe-
cially important for students and young professionals, particularly in
fields of MPS where women are most underrepresented (e.g.,
physics). Nurturing could take a variety of forms such as support for
young women students to working with faculty on real world
research projects, quality academic and career advisement, and
financial support.

Network ing  

Opportunities must be made for increased networking among
women across disciplines, geographic distances, institutions, and lev-
els of the education system. Connections between women’s studies
and science and women scientists could be very beneficial. Young
women need to be informed of the importance of mentoring in
building and sustaining careers in MPS. Additional support could
also be made available for a small cadre of women to serve as role
models by bringing their messages, advice, and stories to women on
a national scale.
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V iews  f rom the Par t i c ipants

❝Creating interest among
women in the physical sciences
is crucial to increasing the
number of women educated in
the area. 

This interest is best created at
an early age through successful
encounters and hands-on 
experience with the materials. 

The perception that physical sci-
ences are “too hard for a girl”
can only be overcome when girls
believe they can do the work.❞

❝The single most important
trend that creates, improves,
and supports opportunities for
women in the physical sciences
is the presence of other success-
ful women in the field. 

Increasing the number of
women in science decreases the
solitude of the struggle. 

Most importantly, the infra-
structure necessary to support
women in science will not be
built without a representative
number of women in the field.❞

❝A significant trend that is
reshaping the status of opportu-
nities for women in mathemat-
ics—both in mathematics
education and in careers that
rely heavily on mathematics—is
the increased awareness that
women possess the analytical
thinking skills to do mathemat-
ics and that women can excel in
mathematics-related careers.❞



Transform the  System 

Many of the problems of women in MPS are endemic to the culture of the edu-
cation and research system itself. Therefore, attention should be paid to the sys-
tem as a whole rather than to isolated parts. Institutions should be held
accountable for the success of women and other underrepresented groups as
students and career professionals. Support for women throughout the entire
system would enable women to make successful transitions from high school to
college to career. Family-friendly policies would enable women to concentrate
on their professional endeavors while knowing that their familial obligations
will be more easily met. Service and teaching activities must be better rewarded
by institutions of higher education.

Value  Contr ibut ions  of  Educat ion  Inst i tut ions  

Elementary and secondary schools, 2-year colleges, and 4-year colleges all pro-
vide the foundation for women and girls to achieve excellence as MPS profes-
sionals. The importance of this must be recognized at all levels.  Colleges,
universities, and industry should play a more active, collaborative role in
improving K-16 education and scientific literacy in MPS fields.
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Views of  Ass is tant  D i rec tor  Wi l l iam Harr is

Conference  S ta tement

In competing for grants in MPS, women principal investigators do, by and
large, better than men. The success rate is approximately 38 percent.
Women have been very successful in the CAREER program for young fac-
ulty members, earning 28 percent of the awards.

We have changed, rather significantly, the participation of women in the
program officer’s corps in MPS over the last few years; it has more than
doubled. Women now represent almost 25 percent of the MPS program
officer’s corps. Their presence changes the way the Directorate does busi-
ness. MPS intends to continue to emphasize the participation of women.

Post -Conference  Ref lec t ions

Women should be involved in every aspect of professional scientific life. On a practi-
cal basis, MPS can help to influence change at universities and other institutions in a
variety of ways through proposal submission policies, procedures, and related activi-
ties.

Recently MPS revised its staff memorandum, Policies to Promote the Full
Participation of Women, Minorities, and Disabled Persons in Science, to more clearly
define responsibilities of senior managers and program staff. An annual report from
each MPS division summarizing its activities in each of several important areas is
required. These areas include staffing and staff orientation, inclusion of underrepre-
sented minorities and women on review committees and their use as ad hoc reviewers,
encouragement of and help with proposals through information dissemination with
respect to programs and proposal preparation, site visits, and technical assistance.
Program officers are expected to ensure that funded conference proposals provide
appropriately for participation by women and for child care.

Supplements for projects that extend integrated research and education goals are
now part of the CAREER program and suggest a possible mode of support for encour-
aging research-based education projects. Also, supplements for personal computers
or equipment that allow expectant or new mothers to continue their research at
home could be considered.

NSF could support grant writing workshops to focus attention on advising women on
successful proposal preparation. Funding rates, averaged over the period from FY92
through FY95, have been at least as good for women as for men. However, the num-
ber of proposals from women remain small, reflecting in part the dominance of males
in the universities submitting proposals. Fortunately, opportunities for women will
increase, assuming no dramatic downsizing in faculty numbers, in the next few years
since the average age of faculty in some disciplines is in the 50s.



Percent of psychology 
faculty who are women

1987                1992

Social and 
Behavioral Sciences

Status  Report

omen are not underrepresented in the social and behavioral sciences as a
whole. Women earned more than one-half of bachelor’s degrees (58 per-
cent) and master’s degrees (56 percent) that were awarded in 1994 and

nearly one-half (49 percent) of doctorates. This was not the case in 1973 when
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women earned 40 percent of bachelor’s, 29 percent of master’s, and 21 percent
of doctoral degrees. Within the social and behavioral sciences, however, women
are still underrepresented in economics, where they earn just 29 percent of
bachelor’s degrees and political science where they earned 45 percent of bache-
lor’s degrees.

At faculty levels, women are most well represented in psychology. Indeed,
women have made tremendous progress in psychology from 1987 to 1992.
However, in the social sciences, no progress has been made recently. 

Overv iew  

The representation of women has increased dramatically in the social and
behavioral sciences as a whole in the last 21 years. As a result, the social and
behavioral sciences group chose to focus on problems that are associated with
the high rates of female participation—such as gaining tenure and promotion
and the “feminization” of the field. However, not all subfields in the social and
behavioral sciences are without problems of underrepresentation. In economics
and political science, women continue to be underrepresented, receiving less
than one-third of the doctorates in these fields.
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Femin izat ion

Psychology, anthropology, and sociology have become “feminized”
because of a simultaneous drop in the number of men entering
the field and an increase in the number of women. Men became
less interested in these fields because of low salaries relative to
other fields. The influx of women, because women’s work tends to
be devalued, contributed to the declining status of these fields and
was reinforced by low salaries and the drop in the number of men.
Although women’s earnings are approaching those of men,
women are less willing to fight for higher salaries. Men are now
choosing sociology in larger numbers; however, there are no indi-
cations why they are returning to the field or what effect this will
have on the status of women.

Promot ion  and Advancement   

Women often lack opportunities for promotion and advancement
within the social sciences. In some fields, such as psychology,
women are well represented in the lower ranks; in other fields,
such as economics, geography, and political science, women
remain underrepresented at all levels. Because there are few
women faculty role models, there are greater time demands on
women faculty as mentors for female students. Women of color
continue to face even greater challenges. The changing academic
market with fewer tenure-track positions and more temporary
assignments exacerbates the problems faced by women.
Disproportionately, women serve as part-time and temporary facul-
ty and are often found in 2- and 4-year schools rather than
research institutions. Women need to aggressively promote their
professional activities as well as apply more frequently for research
grants, mentor junior staff and students, and enlist the support of
their male colleagues. NSF needs to encourage women to apply for
grants, thereby increasing their visibility and productivity and facil-
itating their movement into senior positions.
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V iews  f rom the Par t i c ipants

❝The single most dramatic
trend in academic sociology
since the 1970s has been the
feminization of the discipline’s
recruitment pool. 

Contrary to conventional wis-
dom that feminization leads to
occupational decline, data
strongly suggest that as the field
declined in prestige and earn-
ings, men moved to other train-
ing programs. 

This opened up additional
graduate slots for women, who
were themselves newly interested
in the field.

Signs of renewal have once
again surfaced. 

Median annual salaries of soci-
ologists are once again on the
increase, and women sociolo-
gists have narrowed the gender
gap in earnings.❞
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The CURIES Conference :  Gender,
Research ,  Pract i ce ,  and Po l i cy

The Cross University Research in Engineering and Science
(CURIES) group on women and gender in science, engineer-
ing, and mathematics sponsored a conference in May 1994 to
assess current knowledge and set an agenda for future
research, practice, and policy. The goal of this agenda was to
ensure equitable opportunities for women in scientific and
technical fields. The key recommendations included:

■ Focus on institutional change to achieve gender equity in
science, mathematics, and engineering;

■ Move from an emphasis on research to a focus on action
and accountability;

■ Reframe problems and solutions to recognize the issue 
of diversity of people in science, mathematics, and 
engineering;

■ Revise our view of the standard linear pipeline of science
and engineering education and allow numerous possible
entry points; and

■ Give top priority to sustainable improvements that become
integral to institutional operations. This is especially 
important given the limited resources of time, energy, and
funding available.

Source: The Equity Agenda: Women in Science, Mathematics and
Engineering. Copies of this report can be ordered from: The Center for the
Education of Women, University of Michigan, 330 E. Liberty St., Ann
Arbor, MI 48104-2289. E-mail request to mtrumble@umich.edu.

Views  f rom the Par t i c ipants

❝Although women and men are
earning an equal number of
sociology doctoral degrees — as
measured in a variety of ways
— women are not achieving
parity in the discipline. 

Women earn significantly lower
salaries than men. 

Women reported fewer experi-
ences serving as peer reviewers,
making public appearances as
experts, working as primary
researchers, or publishing in
academic journals.❞
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Views of  Ass is tant  D i rec tor  Cora  Marrett

Conference  S ta tement

There are three reasons why all scientists and engineers should be
interested in the status of women in the social, behavioral, and eco-
nomic sciences. The first is that many of the issues call for greater
knowledge about programs and their effects, family influences, and
social processes that social and behavioral scientists study. The sec-
ond reason is that many of the concerns of women in science and
engineering span disciplines. Third, there are higher rates of partici-
pation for women in at least some of the social and behavioral sci-
ences compared to the other sciences.

Let me note at the outset that the participation rate for women varies across the
social and behavioral sciences. Perhaps something can be learned from the vari-
ety of experiences across disciplines. 

On the disturbing side, some of the fields that are experiencing increasing
numbers of women have not seen a similar increase in the rates of participation
in influential positions. Efforts to change numbers must be accompanied by
efforts to improve retention, promotion, and advancement.

The other disturbing sign is the “feminization” of those fields in which the num-
bers of women have been growing. There is a long-term tendency for areas
dominated by women to suffer lower compensation and prestige. No necessary
connection exists, but clearly that is an issue that we all must be concerned
about.

The Directorate for Social, Behavioral, and Economic Sciences is responsible
for collecting data on the status of women, minorities, and persons with disabili-
ties. We produce a report of which we are very proud: The Foundation’s bienni-
al report to Congress, Women, Minorities, and Persons with Disabilities in Science and
Engineering. We also fund research, especially on the status of women in the
social and behavioral sciences, and hold conferences and activities, especially
on the subject of women in economics. We provide support wherever we can in
connection with our colleagues across the rest of the Foundation.

Post -Conference  Ref lec t ions

The Directorate for Social, Behavioral, and Economic Sciences (SBE) is contin-
uing its efforts to enhance the status of women in the social, behavioral, and
economic sciences by supporting research by and on women in the sciences,



collecting data on the participation of women in the sciences, and promoting
programs for women. Consider the following tasks: 

■ The Social, Behavioral and Economic Research Division (SBER) developed
three new initiatives that are of particular interest to women: the Human
Capital Initiative, which is a program of research aimed at improving the
human resources of America’s citizens; the National Consortium for
Research on Violence; and the Learning and Intelligent Systems Initiative.
These activities will support women’s research in many areas of science and
engineering.

■ SBE funds research on the status of women in the social and behavioral sci-
ences. At the Women & Science conference, Shulamit Kahn presented an
overview of research on the participation of women in economics. Her pre-
sentation, based on research supported largely by NSF, subsequently
appeared as an article in the prestigious Journal of Economic Perspectives. In
addition, three new proposals for research on careers of women were funded
this year.

■ As a result of the Conference, the American Economic Association’s
Committee on the Status of Women in the Economics Profession submitted a
proposal to the Economics Program for a workshop that will create ongoing
mentoring relationships between successful senior women economists and
promising junior women economists. 

■ NSF is expanding the Alliances for Minority Participation (AMP) program to
the social and behavioral sciences. The AMP program is a national effort to
increase the number of minority students (men and women) receiving bac-
calaureate degrees in science and the number going on to graduate study. 

■ SBER is funding a national conference titled The Role of Social and Behavioral
Science Careers in the 21st Century that should be of broad interest to women
thinking of science as a career.

■ SBE continues to collect and disseminate data on the status of women. Our
new report, Women, Minorities, and Persons with Disabilities in Science and
Engineering: 1996, was recently published, and new data from our education
and personnel surveys will be released this fall. We are also actively pursuing
means for broader dissemination of our data — all of our statistical reports as
well as an interactive data analysis system are now on the World Wide Web.

■ Finally, considerable efforts have been made to ensure that the composition
of the staff, advisory committees, workshops and conferences, and commit-
tees of visitors reflects the gender and racial diversity of the social and behav-
ioral sciences.
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Views of  Ass is tant  D i rec tor  Luther  S .  Wi l l iams

Conference  S ta tement

In our strategic plan, NSF in a Changing World, one of three goals is
the provision for excellent science, mathematics, engineering, and
technology education for all students at all educational levels. What I
would like to do is to take a few minutes to point out some issues and
opportunities offered by the Directorate for Education and Human
Resources. 

First, there is the quality advice that we garner from the broad com-
munity. We need individuals with a wide range of views and back-
grounds to participate as members of a national advisory committee to guide the
Directorate’s planning. 

Second, there is the diversity issue not only at the program officer level but also
in leadership roles throughout the various programs of the Directorate. We need
program officers and division directors who shape programs and define their
components. 

Third, there is the issue of balancing priorities. We must effectively ensure sub-
stantial participation of women in our mainstream programs in addition to offer-
ing targeted, highly specific programs designed to achieve highly specific goals in
a finite time period. 

Along with these issues, we must make sure that the broad diversity of the scien-
tific and technical enterprise is represented at all levels of education and career.
This involves monitoring who receives NSF awards, who assumes leadership roles,
and who directs the broad educational agenda independent of its level, whether
it is K to 12, undergraduate, graduate, and obviously, science and engineering
professionals. 

Post -Conference  Ref lec t ions  

The Women & Science conference was a milestone in NSF’s history of furthering
research and education in science and engineering. The conference was the first
of its kind where women from all areas of science and education came together
to formulate an agenda for the future. It was also the first conference that active-
ly incorporated the views and ideas of all parts of the National Science
Foundation in the planning stage. In my view, the conference provided an
important platform for us to reexamine our programs and policies in order to
ensure we can meet the challenges posed in the future. 
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I would like to tell you a little about what the Directorate for Education and
Human Resources is doing to promote diversity in science and engineering par-
ticularly as it affects women. 

■ We continue to fund research on issues pertaining to women and girls in sci-
ence, mathematics, engineering, and technology at all levels of education
and career. This research serves as an input into our program planning and
as a foundation for innovation in instruction and learning  in the educational
and scientific communities. 

■ We support a program for women and girls that is intended to increase the
number of women who are full participants in the mainstream of education
and research in science and engineering. This program includes some
emphasis on women’s careers, but more importantly, targets the K-graduate
school levels in order to encourage interest in the sciences while removing
barriers to participation. 

■ We view all of our programs as vehicles to address our goals of equity and
diversity and all our funded projects are required to do their share in meet-
ing these goals. For example, our instructional materials development pro-
gram and our informal science education program require that science and
mathematics content be free from stereotypes, be presented in gender fair
and equitable ways, and encourage the participation of young women and
members of other underrepresented groups. Similarly, all of our systemic ini-
tiative projects are required to promote the full involvement of all students
regardless of race, ethnicity, sex, or disability status. 

■ Most importantly, the Women & Science conference inspired us to reexamine
our visiting professorships and faculty awards programs for women. We are
currently assessing a number of possibilities to strengthen these activities. No
matter what form they may finally take, I am convinced that, through these
efforts, NSF will play a national role in the furthering of women’s careers in
the sciences and engineering. 

Finally, I wish to point out that all of our programs undergo a rigorous process
of evaluation and all projects are expected to evaluate their outcomes and dis-
seminate the best of their results and findings. Only through this systematic
examination can we hope to learn what works and how we can best share this
with the community.
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Research-Education 
Infrastructure

Overv iew

he research-education infrastructure group examined the climate for
women in the sciences from the elementary and secondary level, to higher
education and the workplace. Its goal was to determine factors in education

and workplace environments that affect women’s participation in the sciences
and engineering.

Cha l lenges

The research-education environment is often a chilly one for women students
and scientists. While blatant forms of sexism are now uncommon, more subtle
forms remain, such as not being invited to meetings or not being treated in a
collegial fashion. The results of a 1992 survey demonstrate that men and women
faculty have differing perceptions about the extent to which women are treated
fairly at their institutions. Although most faculty of both sexes felt that women
were treated fairly, 37 percent of women, full-time faculty in science and engi-
neering disagreed, while just 15 percent of men disagreed (see figure 14).

Funding is shrinking just as women are entering scientific fields in larger num-
bers. Nineteen percent of all women faculty surveyed in 1992 were recent hires
(hired between 1989 and 1992) compared with 10 percent of men. As universi-
ties restructure and downsize, vacant faculty positions are being replaced with
nontenure-track instructor positions that pay less and come with little or no job
security and benefits. Disproportionately, women fill these positions or serve as
part-time and temporary faculty. Almost one-half (48 percent) of all recently
hired women were hired in part-time positions compared with 35 percent of
men. Nearly two-thirds of these women took these part-time jobs because no
full-time positions were available. 

T
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Percent of full-time science and engineering faculty who disagree that female faculty are treated fairly at their institutions, by sex and field: 1992

Male Female

Engineering

37

12

Computer 
Science

16

24

Social 
Science

19

45

Psychology

15

46

Math-
ematics

26

11

All

15

37

Biological 
Science

17

32

Physical 
Science

13

31

Source: Special tabulations from the 1992 National Survey of Postsecondary Faculty. 

figure 14

As in many professional fields, women in science and engineering experience
the barrier of the glass ceiling. Thirty-six percent of women, full-time science
and engineering faculty who were surveyed in 1992 were very or somewhat dis-
satisfied with the opportunity for advancement compared with 26 percent of
men. Women advance to a certain level, but as the prestige and importance of
the ranks increase, fewer and fewer women can be found. In academia, for
example, women are overrepresented as instructors, lecturers, and assistant pro-
fessors and underrepresented as full professors (See figure 15). Few women are
department heads or have executive positions in industry and government. 

Related to this glass ceiling is the problem of isolation. In some fields, particu-
larly those that are dominated by men, women often feel isolated, unable to
make the informal, casual connections like their male counterparts. Networking
is still an “old boys” phenomenon, more exclusive than inclusive.

There are many reasons for the attrition of women from science and engineer-
ing fields (Suter, 1996). At the undergraduate level, women point to a lack of
self-confidence or a damaged self-esteem, stereotypes of science and engineer-
ing as “male” fields, experiences of gender bias, a distaste for the competitive
nature of science and engineering education, psychological alienation, a lack of
adequate academic guidance or advice, and low faculty expectations. 



Recommendat ions

Many programs have addressed the problems in the research-education infra-
structure. However, dissemination of these programs is limited, and evidence of
their success is not readily available or accessible.

Graduate schools need to do a better job advising women on alternative career
routes. The current perception that nonacademic careers are inferior should
change. Resources on these career options need to be made more available.
Administrators should not assess Ph.D. programs based solely on the number of
graduates in academic careers.

Peer mentoring should also be encouraged. This task involves senior graduate
students mentoring new graduate students and graduate students mentoring
undergraduates. Publications from groups such as the Association for Women
in Science (AWIS) can be used as resources.

Opportunities should also be available to women at the midcareer level. Women
need to be trained in leadership skills to prepare for deanships and comparable
senior positions outside academe. Similarly, networking opportunities must be
made available to promote advancement and reduce isolation. Good network-
ing opportunities should advance the notion that science is a multicareer enter-
prise. Internships and apprenticeships should be available at various
levels—undergraduate, graduate, and postdoctoral.
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Proportion of male and female full-time science and engineering faculty, by academic rank: 1992

Male

Female

Full
Professor

Assistant
Professor

42

19

Associate
Professor

24 23

Instructor/
Lecturer

10

1819

30

Source: Special tabulations from the 1992 National Survey of Postsecondary Faculty.
Note: Other/Not Applicable category not shown

figure 15



Membership on important tenure, promotion, and research funding
review panels should be examined, and explicit and implicit criteria
should be reviewed to ensure the inclusion of women. This restructur-
ing will effect the executive level, where decisions on hiring and pro-
motion are made. Universities and federal agencies need to reexamine
their value systems for promotion and award decisions, too (e.g., value
given to service, teaching, and outreach activities relative to research).
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V iews  f rom the Par t i c ipants

❝We have trained women
but have given them few
opportunities to excel. 

This situation is demoraliz-
ing and a social injustice.
There is a glass ceiling both
in industry and in acade-
mia for women scientists
and engineers. 

NSF could easily implement
certain measures to hold
institutions accountable if
they have not been active
and sensitive to recruitment
and retention of women. 

This could be done quanti-
tatively by comparing statis-
tics on women doctoral
students graduated in the
last 10 years nationwide in
a particular discipline of
science and engineering to
the number of tenured
women faculty members in
the same discipline of an
institution under scrutiny. 

Special attention should be
paid to institutions that
give tenured titles to women
faculty members but do not
actually grant them
tenure.❞
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V iews  f rom the Par t i c ipants

❝Climate issues for women
faculty in these disciplines
are the most critical. 

Several institutions (perhaps
through multiyear postdocs)
should become hosts to
female-dominant depart-
ments in these areas. 

Although mentor programs
exist all over, few are actually
working. 

In a female-dominant
department, there will be less
mystery about the tenure and
review process, an openness
about expectations, an imme-
diate acceptance of an indi-
vidual’s worth, an
understanding of external
and familial responsibilities,
and an overall attitude of
continual growth. 

After being in such a depart-
ment for several years, a
woman should have devel-
oped enough self-esteem and
knowledge of the system to
seek and gain a tenure-track
position elsewhere. 

This suggestion may garner
considerable criticism as
“women need a helping
hand.” 

I contend that this helping
hand, understanding ear,
and invisible mentoring is
precisely what men have been
constantly receiving in their
education and careers. 

This would not be a “helping
hand” situation but a level-
ing of the playing field.❞

Mentor ing

The Association for Women in Science (AWIS) launched its
Mentoring Project in 1990, with a goal of increasing the num-
ber of women who become science professionals. The project
was designed to inform, promote, and support mentoring at
every development stage. AWIS identified many ways and
means of mentoring— going well beyond the traditional
model where senior professionals mentor junior professionals.
The study also focused on the traditional conflicts between
the images society assigns to “women” versus “scientists,”
experimented with group mentoring methods and network
creation, and explored the special concerns of women of
color.

The project was co-funded by AWIS and the Alfred P. Sloan
Foundation. Two products are available from the project, A
Hand Up: Women Mentoring Women in Science, updated in 1995,
contains interviews with women in science, common threads
regarding challenges, reflections and suggestion from noted
scientists, and a resource guide to nearly 100 groups that sup-
port women in the sciences. It provides excellent guidance on
job searches and letters of recommendation (350 pages).

Mentoring Means Future Scientists: A Guide to Developing
Mentoring Programs Based on the AWIS Mentoring Project is the full
report on the 3-year project. It includes a discussion of what
was effective and what was not in mentoring programs target-
ed at specific fields and age groups, sample materials, and the
survey data that resulted from the study. It also contains an
extensive bibliography (160 pages).

For current prices and listings of AWIS publications, write to AWIS,
1201 New York Avenue N.W., Washington, DC 20005, or call (202)
326-8940.
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Impact of Technology

Overv iew

The impact of technology group focused on technological literacy issues of girls
and women, the participation of women in technology-intensive fields, and the
promise and dangers the information revolution holds for education.

Cha l lenges

In elementary and secondary school, girls and young women do not participate
as often as boys and young men in activities designed to promote the use of or
the learning about technology and computing. In a 1992 study, Anderson
(1993) found that girls in 5th, 8th, and 11th grades were slightly less likely to
have taken a computer course and have a computer in the home as boys, but
scored as well as boys on a test of computer knowledge and skills. Girls with lim-
ited experience about technology, particularly information technologies, are at
a disadvantage when they reach the undergraduate level and beyond. In gener-
al, it is less likely that those who are socialized to shun technology at the K-12
level will pursue science and engineering—much less the technology-intensive
studies within these fields—at the undergraduate level and beyond.

Historically, middle school courses in the study of technology (i.e., the study of
the nature of technology and its societal implications) and computer technolo-
gy, in particular, have had a distinctly masculine tone and have drawn from a
primarily male participant pool. From their roots in the 1950s and 1960s, com-
puters have had the image of being “complex, number crunching machines
that are staffed by men in white lab coats.” Computer jargon such as “computer
jock” and “hacker” usually conjures images of (white) young men (Sanders,
1995).
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At the same time, women in science and engineering fields are least
well represented in technology-intensive fields such as engineering,
computer science, and physics. Even within the biological sciences
(where women are comparatively well represented), women congre-
gate in subfields that are relatively instrumentation free. However, the
use of educational technology in teaching does not vary by sex. A 1992
NSF study (1992) revealed that the frequency of use of computational
tools and software and computer-aided instruction in postsecondary
teaching was much more clearly associated with the particular science
or engineering field than with the instructor’s sex. That is, women and
men were about equally likely to make use of these educational tech-
nologies in instruction.

Furthermore, the input of women into the creation of technology is
something that has always been perceived to be minimal. Whether
or not this is true (and in many cases it is certainly not), there is a
common perception that many technologies used in science and
engineering were developed by and for men.

Recommendat ions

The crisis in computer science (see the summary on the computer
and information sciences and engineering breakout session) must
be stemmed. Recent declines in the proportion of computer science
degrees awarded to women must be reversed, and the public percep-
tion of computers as a male-dominated endeavor corrected. This
affects not only computer science but also all other sciences that are
relying more often on people who have high levels of expertise in
their own fields as well as computing.

There are a number of well-conceived activities taking place across
the country that focus on girls and technology. However, to focus on
any one age group or educational level would be a mistake. Any poli-
cy that aims to increase the technological literacy of girls and women
must be inclusive and encourage well-measured programs so that we
can understand what works and use those results to create still better
programs.

Much of the literature confirms that technology-intensive projects
that bridge all boundaries may be particularly important in promot-
ing the involvement of girls and women. Bridges between computing
technology and fields that are historically women dominated have
the possibility of bringing more women into technology and should
be aggressively pursued.

In addition to making bridges to nonscience and engineering fields,
girls and women seem to be drawn to programs that are factually

Views  f rom the Par t i c ipants

❝One of the best ways NSF
might enhance the participation
of women in science-based
careers is to avail itself of cur-
rent technology to the fullest
extent possible. 

NSF should exploit the Internet
in order to publicize the pro-
grams that are effective in
recruiting and retaining women
in science and engineering 
education and employment. 

NSF should provide the fund-
ing to put on the Internet infor-
mation about effective
interventions and model pro-
jects, scholarships and fellow-
ships, data about the status of
women in science and engineer-
ing education, and research
about women in science-based
careers, particularly those
financial aid programs, inter-
ventions, and research projects
funded by the Foundation.❞



grounded. In the educational realm, this means communicating
that technology is a means or foundation for something that has
societal impact, not just a foundation in the abstract.

Finally, the information revolution, of unforeseeable scope and
magnitude, holds danger as well as promise. The danger is that it
can cause disenfranchisement; it can separate men from women,
black from white, rich from poor. On the other hand, it holds
tremendous promise for doing exactly the opposite — more can be
done with less money and isolation can be reduced. Support net-
works for women such as Systers embody this promise. This issue
deserves more deliberate and systematic examination in order to
avoid the dangers and identify the promises.
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V iews  f rom the Par t i c ipants

❝On our campus we have devel-
oped a valuable model that
could be used by NSF to support
and increase the involvement of
women in technology. 

Women, Information
Technology, and Scholarships
(WITS) colloquium, an interdis-
ciplinary group of faculty and
academic professionals at the
University of Illinois, Urbana-
Champaign campus, is working
to help ensure that new commu-
nications technologies will be
structured and used in ways
that are beneficial and equitable
to all. 

While initially we planned for
one year of programs, the partic-
ipants from disciplines across
campus requested that WITS
continue. 

We have published a WITS
book, sponsored dozens of work-
shops, hosted many speakers,
and have become an organiza-
tion well known to many admin-
istrators. 

The interdisciplinary nature of
the WITS has provided a depth
to our organization that has pro-
vided women graduate students
and faculty support unequaled
anywhere else on campus. 

We have recently published
Global Alert for potential strate-
gic partners concerned about
gender equity in global commu-
nication networks. 

We are preparing a handbook so
that groups elsewhere can use
some of the materials and per-
spectives from our first 4 years.❞



Family Issues

Overv iew

he family issues group focused on changing workplace policies so that
women (and men) scientists and engineers will be better able to balance
career and family responsibilities. The group considered incentives and dis-

incentives that could be put in place at the institutional level that would lead to
more productive scientists and engineers. This would benefit women as well as
men, the institution, and the enterprise of science and engineering in general.

Cha l lenges

Women scientists and engineers face a host of challenges to their careers that
result from family responsibilities. Family issues are those responsibilities in
one’s personal life that conflict with or pose challenges to the rhythms of acade-
mia and science or vice versa. These challenges are often disproportionately
shouldered by women. The way that employers respond to these issues can
either lessen or intensify their effects and lead to greater or less productivity
and career satisfaction. Frequently cited family issues include child rearing and
child care, the care of elderly parents, family leave policies, dual-career families,
commuter marriages, trailing spouses, the double-body problem (the problem
when only one spouse receives tenure) and career retention and reentry issues.
All of these issues affect women as well as men. However, historically women
have taken a greater role in managing family and household.

In their study of the career paths of men and women in science, Sonnert and
Holton (1995) found that women (21 percent) more often pointed to family
demands as a career obstacle than men (3 percent). Women and men placed
equally high importance on their careers as compared with family, but women
more often reported some tension between their various roles.

Women scientists are more often married to scientists than are men. Sonnert
and Holton (1995) found that about 62 percent of the married women in their
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sample had a spouse who held a doctorate compared with 19
percent of married men in the sample. On the positive side,
women scientists who marry male scientists share similar
lifestyles with their spouse. However, because women are more
often married to doctorate holders than men are, women more
often face the career problems of this phenomena. It is often dif-
ficult for both members of a dual-career couple to find satisfac-
tory jobs in the same geographic area, particularly when they are
both college faculty. It also difficult when one spouse is offered a
job in a distant geographical location or when only one spouse
receives tenure.

In addition, studies of undergraduate women who switched out
of science and engineering majors have revealed that these deci-
sions are often made because of the perception that the lifestyle
commonly associated with science is not one that many women
believe is compatible with their plans for marriage and family
(Rosser, 1995).

Almost all of the women with children in the Sonnert and
Holton study felt that child rearing had somehow affected their
career compared with only two-thirds of men with children. The
period of life most often associated with child rearing also hap-
pens to be associated with periods of career-building and, for
academic professionals, seeking tenure status in particular.
However, both men and women also cited advantages of mar-
riage and child rearing, including the emotional satisfaction
they provided.

Recommendat ions

For many of the challenges posed by issues of the family, institu-
tions that employ scientists and engineers need to examine how
they can transform the climate, policies, and practices of their
institutions as a whole in order to provide a more balanced, fam-
ily-friendly atmosphere for women and men. The onus for
change must remain on employing organizations (e.g., colleges,
universities, and corporations) rather than on employees or out-
side organizations.

Two studies were recommended on family-issues policies of insti-
tutions. First, institutions that are examining their family policies
could be studied to inventory what works and what does not. A
second study could examine best practices in family policies.
These two studies would provide more information and serve as
a baseline for other institutions.

Views  f rom the Par t i c ipants

❝I envision a society where produc-
tive years for women (scientifically
and physiologically speaking) are
not mutually exclusive, where rais-
ing children is a continuation, not
an interruption of life. 

This would be a society where young
women who are serious in their
studies are not constantly asked if
they would ever get married, where a
woman’s dedication to science is not
questioned if she chooses to have
children (as it is not for men).❞

❝While I am not offering solutions
and I also acknowledge other fac-
tors, I see this issue as a major fac-
tor in the participation of women in
science. 

I see self-imposed selection not as the
survival of the fittest but as an
unwritten rule of society that
deprives many fields of science in
academia of a considerable pool of
talent and young science-oriented
women of role models. 

It also depletes high-ranking posi-
tions in industry and national labs
of highly qualified women. 

While having a family and pursu-
ing a career is a personal choice, too
much of the burden is placed on the
individuals for creating a situation
by which they can do both. 

I believe that women quietly and
sometimes desperately try to hold on
to both worlds of science and family. 

A huge leap has been made by sensi-
tizing men as life partners; however
society as a whole, and employers
specifically, have yet to pick up their
share of the responsibility.❞
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A synthesis of the current authoritative research on family issues
could be completed and made available to institutions and indi-
vidual scientists. Some female university professors are finding a
more supportive environment because of the growth in women
faculty, women’s courses, support groups, and funding for gen-
der/women’s studies. As more and more women enter the sci-
ences, the sheer number may provide greater support for
changing institutional policies on family issues.

Lessons can be learned from other sectors such as industry.
Large corporations more often offer family-friendly benefits and
policies, such as child care services, sensitivity training, and fami-
ly leave, than many universities.

Finally, the availability of professional development programs,
such as career advancement awards, visiting professorships, and
other programs, offers greater professional flexibility to women’s
careers in ways that result in greater flexibility in women’s per-
sonal lives.

Views  f rom the Par t i c ipants

❝Women must become convinced
that good child care outside the
home is a positive experience for
their children, and somehow women
must shed the load of guilt that
often accompanies having a career. 

Perhaps the most positive contribu-
tion to be made at conferences such
as this one is to begin to help
women come to grips with this 
problem. 

Let’s develop support groups for
women in science and make them
aware of the data indicating the
positive aspects of learning experi-
ences for children in good child care
programs; let’s establish a national
dialog about the necessity of provid-
ing such programs; let’s publicize
the stories of successful women sci-
entists who’ve chosen not to choose
between family and career but are
satisfied that they’ve excelled in
both. 

Let our goal for the twenty-first cen-
tury be to create a society in which
our daughters and granddaughters
will not have to choose between 
science and family! ❞
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Shattering Preconceptions

Overv iew

he shattering preconceptions group focused on myths and stereotypes of
women and science as portrayed in the popular media and as commonly
accepted by the public in a variety of social settings (family, schools, peer

groups, the workplace, etc.). These myths and stereotypes have a tremendous
impact particularly on young women. Of special concern to the group was the
issue of the so-called “double bind,” that is, the effect of being both a woman
and a member of a racial or ethnic minority group. Preconceptions lead to bar-
riers that are deeply embedded in society and require widespread, grassroots
solutions.

Cha l lenges

There are many negative stereotypes about women in science. They include the
perceptions that women should not be scientists, that women lack certain ana-
lytic and cognitive abilities that are essential to working in the sciences, that girls
need not learn as much higher level mathematics as boys; and that girls are
innately more interested in the arts and humanities, whereas boys’ interests take
them to more technical pursuits. There is also a belief that science and mathe-
matics are rare, innate abilities. Simply put, some people believe that only some
can do science and others cannot. 

While many of these stereotypes were more widely accepted by the public in
prior years, they are still present in many aspects of life. They have detrimental
effects on young women’s perceptions of their own technical abilities and their
interests in education and career.

These stereotypes often start in the home when children are very young and are
carried through early schooling, high school, college, and into career, constant-
ly reinforced by cues from society. Girls often receive subtle feedback from par-
ents, teachers, friends, and the community that steers them away from the
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sciences and, especially, engineering. Some young women receive the
message that there is a mismatch between being feminine and pursu-
ing interests in technical areas. In reality, a larger proportion of high
school girls take challenging science and mathematics courses than
boys. The exceptions are physics and calculus. About 32 percent of
male high school graduates in 1993 had earned credits in physics com-
pared with about 27 percent of females. (Suter, 1996) These numbers
may suggest why women are so underrepresented in engineering,
which relies heavily on an understanding of physics and its principles.

Several studies have demonstrated that young women receive higher
grades than men in high school and college science and mathematics
courses. Despite this, women tend to think that they are not perform-
ing well; the opposite is true with men. This lack of self-confidence (or
overconfidence in the case of men) is carried throughout life. In a sam-
ple of academic scientists and engineers surveyed by Sonnert and
Holton (1995), 70 percent of male scientists reported that they had
above-average scientific abilities, whereas only 52 percent of female sci-
entists reported such an attitude.

Women of color who pursue science and engineering studies and career
face an even more formidable array of barriers. They are affected by
gender as well as racial bias — thus, the double bind. To exacerbate the

Examining the double bind: Measuring progress over five years

TABLE

Total 4,921 6,493 32
White 4,288 5,159 20
Asian American 241 820 240
Hispanic American 155 230 48
African American 153 214 40
Native American 20 24  20

1989 1994 Percent Increase

Science and engineering doctorates awarded to women who are 
U.S. citizens or permanent residents, by race/ethnicity: 1989-1994

Source: National Science Foundation, Survey of Earned Doctorates
Notes: Details may not add to totals. Persons of unknown race are included in total.

Views  f rom the Par t i c ipants

❝Girls and boys have very
firm ideas about what roles
they should take in the sci-
ences. 

Girls who are “A” students
often view themselves as
poor science students. 

We have found that all-girl
clubs allow girls to try new,
unfamiliar activities with-
out fear of failure. 

The success of these experi-
ences carries over into their
classes. The middle school
years are a crucial time for
girls. 

This is the age when girls
start falling behind boys in
academic areas (especially
math and science) and
begin losing self-esteem. 

Projects that expose girls to
positive role models make
them aware of their oppor-
tunities and options for 
the future and give them
new experiences that have 
a tremendous impact on
their decisions and 
self-perception.❞

figure 16



situation, many of the remedies to the underrepresentation of
minorities in science and engineering are kept intellectually
and programmatically distinct from the remedies for the
underrepresentation of women.

At the career level in science and engineering, it is common
for women to feel they are assumed to be professionally
incompetent until they prove otherwise. Women of color face
this barrier more frequently. The opposite is true for men,
whose competency is assumed until demonstrated otherwise.
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V iews  f rom the Par t i c ipants

❝The negative image of scientists pre-
sented in the media is a major obsta-
cle to exciting young people about
science. 

Scientists are presented as bumbling,
absent-minded, out of touch, and,
often, dangerous. 

Even when presented in less negative
ways, the image is almost exclusively
male and “hard,”  divorced from
human concerns, and devoid of
social skills and interests. 

Further, media coverage of science
itself often has a negative twist. 

NSF, possibly in collaboration with
AAAS, could undertake several ini-
tiatives to counter these problems.❞

Recommendat ions

Methods to overcome the underrepresentation of women in
the sciences and engineering must attend to the social fac-
tors, such as stereotypes and preconceptions, that con-
tributed to lopsided participation rates. In addition to
promoting public understanding of scientific concepts, pub-
lic understanding of science as an enterprise and the of role
of science and scientists should be promoted. Parents, school
teachers, and faculty need to be reminded to set their expec-
tations very high for all children, not just those who are
stereotypically ordained to succeed.

Changing public attitudes toward women requires working at
the grassroots level. Changing attitudes is the responsibility of
scientists and many scientific and women’s organizations.
NSF has a history of using its resources to galvanize action.
NSF could fund public awareness supplements or extensions
to standard NSF grants.
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Mentoring and outreach are essential to overcoming the 
damage inflicted by negative images, preconceptions, and
stereotypes. Mentoring and outreach are by nature confi-
dence-boosting activities. Without such nurturing, students
may fall victim to society’s stereotypes. Most scientists, particu-
larly women, should be encouraged to visit elementary and
junior high schools to explain their professions and interests.
Good models for mentoring and outreach programs should
be shared among industry, academia, and federal agencies.
Organizations that employ scientists and engineers should
offer incentives for volunteering in mentoring, outreach, and
other capacities that encourage persistence and participation.
Scientific professional societies should take the lead in orga-
nizing community outreach opportunities for scientists from
various workplaces. 

To deal with the issue of the double bind, federal science
funding agencies should give priority to grants that demon-
strate diversity as a goal. They can hold grantees accountable
for showing that they are achieving results. Of particular con-
cern to NSF, the makeup of grant proposal review panels
needs to be examined to ensure that diverse backgrounds and
perspectives are represented.

Views  f rom the Par t i c ipants

❝It has been my experience as my
children have gone through grade
school that teachers’ attitudes can
have an influence on the participa-
tion of women in science. 

One second grade teacher remarked to
me, “boys always have more fun with
science fairs than girls.” 

Children pick up this kind of attitude
and can develop preconceptions with-
out ever experiencing failure in these
areas. 

They are discouraged before they
begin by preconceptions that it will be
hard or not fun because they are girls. 

The attitudes of male peers can also
discourage females from wanting to
participate in science and technology
fields.❞

❝The single greatest impediment to
attracting members of underrepresent-
ed groups is the perception of science
as a white, masculine enterprise. 

The history of science is replete with
Caucasian male success stories. 

The collection of these individual
portraits serves as the photo album of
the profession. 

There have not been enough men of
color and women valorized to create
an impression of a diverse community.

We look around and see more women
colleagues and there seem to be more
people of color gaining recognition
for their accomplishments. 

Is enough being done to promote the
idea of a difference in the composi-
tion of the scientific workforce? ❞
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Bridging Education and 
Workforce Transitions

Overv iew

he bridging transitions group emphasized a new way of looking at educa-
tion and workforce transitions. Traditionally, “bridging transitions” means
transitions between various education levels and career, such as high school

to college, college to graduate school, education to the workplace, etc. The
group felt that focusing only on these transitions limits creative thinking (and
therefore policy choices) of the real transitions women must make to move
from the role of student to the role of science and engineering knowledge
worker.

The group offered three basic transitions beyond the traditional hierarchical
conception: educational, structural, and relationship. These transitions often
serve as barriers to women entering and progressing through the stages of study
and career in science and engineering.

Cha l lenges

The major challenge for understanding how to bridge transitions is to recog-
nize that research, policy, and practice must address more than the linear tran-
sitions between educational levels. It must address interconnections between
women and science that portend their success or failure. Each of these three
transition areas requires a new way of thinking about both achievements and
challenges. Each must be addressed at a variety of organizational levels: local
institutions, public and private foundations, and state and federal government.

Educational Transitions. The proportion of women in science and engineering
diminishes at each successive stage in the science and engineering education
and research enterprise. For example, all elementary school girls receive at least
some science education. As young women receive more and more options in
science and engineering studies, fewer and fewer women are found pursuing
those studies. Because women are underrepresented in many fields of science
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and engineering, and particularly at higher status levels (full professors, depart-
ment chairs, deans, etc.), interventions must be tried that will help to smooth
the transition from one level to the next.

The High School and Beyond Study (discussed in Suter, 1996) traced the
intended or actual major of students who were high school sophomores in 1980
through 1986 (a time when those pursuing college had reached their senior
year). The now somewhat dated study found that men and women leave natural
science and engineering majors in about the same overall proportion. After 6
years, just 40 percent of the male and female high school sophomores who had
originally intended to major in natural science and engineering, had done so.
However, at each transition point (high school sophomore to senior, high
school senior to college sophomore, college sophomore to college senior) pro-
portionally more women entered the science and engineering pipeline than
men, but proportionally more were lost. In effect, a greater supply of women
made up for the greater rate of female attrition (see figure 17).

Structural Transitions. These are transitions that women must make in acclimat-
ing themselves to new science and engineering environments. As women move

Percent of 1980 high school sophomores identifying natural science and engineering as intended or actual field of study at 
various points in the educational system, by sex: 1980 to 1986

High School
Sophomores

(1980)

28

Students remaining in 
natural science and engineering

Students entering 
natural science and engineering

10

High School
Seniors
(1982)

23

10

College
Sophomores

(1984)

14

10
6

College
Seniors
(1986)

11

8 4

11

4

3

712
3

Male

Female

Male

Female

333

Source:  National Center for Education Statistics. 
(1994a). High school and beyond study. 1980 to 
1992.  Unpublished tabulations.

3

1

figure 17



from the undergraduate to the graduate level, their role changes (e.g.,
from generalist to specialist) along with the demands and expectations
placed on them by the academic environment. The same kind of structur-
al change between role and environment must take place in making grad-
uate student and workplace transitions (i.e., learner to doer). In many
instances, these environments are “chilly” ones (see section on Research-
Education Infrastructure) that require a more systematic and concerted
change effort on the part of the individual than one might expect.

Relationship Transitions. When girls (like boys) are young, their prima-
ry mentoring relationship is child to parent or caregiver. As girls enter
school, a relationship transition takes place: student to teacher is
added. In high school, peer relations play a large role in young
women’s academic decisions. Finally, as women enter college, graduate
school, and beyond, two new relationships develop: mentee to mentor
and colleague to colleague. These transitions offer peril and potential
for growth.

Recommendat ions

Educational Transitions. There needs to be a change in the way that sci-
ence and mathematics is taught and learned—kindergarten through
undergraduate. The middle and high school curriculum is fragmented,
making transitions from one level of education to the next intellectual-
ly difficult. Subject-matter content must be articulated across the
grades K-16 in order to take a system-wide approach to educating stu-
dents in science and mathematics.

Using real-world problems, examples, and projects help smooth transi-
tions to the workplace. Although beneficial to all learners, current
emphasis on authentic projects and assessments in secondary schools is
particularly valuable for those women who do not go on to college or
pursue technical training. Many believe that women are particularly
comfortable in learning science and mathematics when connections
are made between subject areas and the real world.

Structural Transitions. At early educational levels, proper academic and
career advisement is important for alerting women students to the struc-
tural transitions that they will have to make in their educational and
career experiences. For example, young women need to be informed in
high school that they will need to take precalculus, calculus, and physics
before they can major in engineering in college. Likewise, women need
to be informed of career opportunities and barriers in science and engi-
neering throughout their educational experience.

Research experience during the first 2 years of college is a valuable
bridge between the roles of learner and doer (a role that becomes
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V iews  f rom the Par t i c ipants

❝Support aimed at the criti-
cal junctions in a faculty
member’s career can help her
cross the junctions without
casualty. 

These junctions are getting
her first academic job, pub-
lishing her thesis results,
and starting her first major
research project. 

All faculty need help at these
points, but underrepresented
minorities need more assis-
tance. 

Support can come in a vari-
ety of forms — money as
grants is seen as the most
prestigious. 

A conference for women to
network is another strong
possibility.❞

❝Once women with scientific
training have stepped out of
the labor force for a few years
to care for young children, it
is difficult to move back in,
especially with the rate of
technology change. In order
to return to the workforce in
scientific or technical posi-
tions and/or to higher edu-
cation, these women would
benefit by the work-study pro-
gram. 

A combination of opportuni-
ties for internships or prac-
tice with opportunity to
complete or update prior
study would be an attractive
option.❞



increasingly important at higher levels of learning), helping to smooth
this critical role transition. In a similar way, academic and industry col-
laboration in shaping education and training can help smooth transi-
tions from college to the workplace.

Relationship Transitions. To strengthen relationship transitions, the
role and place of mentoring must be emphasized. Research findings
must be disseminated to parents, teachers, and faculty on the potential-
ly important effects that role models and mentors have on young
women. For example, first- and second-year high school teachers are
critically important to young women staying in science and mathemat-
ics. The effect of gender socialization on preservice teachers (under-
graduate and graduate education majors) and the effects that student
teaching has on their eventual teaching beliefs and behaviors should
be examined.
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V iews  f rom the Par t i c ipants

❝A recent survey indicated
that a least 50 percent of
students plan to stop taking
math and science as soon as
they can, although many
express interest in study or
careers in areas that require
a good deal of mathematics. 

In addition to ignorance of
the need for math/science in
many careers, there is igno-
rance of what one really does
in a given career. 

This affects males as well as
females but may impact
females more. 

In addition, women tend to
be more concerned about bal-
ancing career and family life
and also more concerned
about working with people.❞

❝I propose the development
of a career awareness pro-
gram involving classroom
interaction of students,
teachers, counselors, and
parents (at all levels, at least
through undergraduate
work) with people engaged
in careers requiring a
math/science background. 

Women need to know that a
math/science background is
a critical filter for many
careers, that many women
are successfully pursuing sci-
entific careers, that there are
many math/science careers
that involve working with
people, and that one can
balance career and family
life.❞

The Mi l l s  Co l lege  Conference :  
Women and Leadersh ip

In 1994, the Mills College Women’s Leadership Institute
sponsored a national Women in Science Summit, inviting 52
prominent women scientists to create an action plan that
would advance women’s leadership in science. The partici-
pants represented the spectrum of biological, social, and
physical sciences as well as college, university, government,
and industry perspectives. The participants made the follow-
ing recommendations:

■ Initiate new recruitment and retention efforts for senior
science positions;

■ Ensure comparable salaries;

■ Promote effective mentoring systems;

■ Improve work environments;

■ Support career flexibility;

■ Heighten visibility at top levels; 

■ Enhance funding to increase the number of full professor-
ships for women; and

■ Increase accountability at national and institutional levels.

Source: Advancing Women’s Leadership in Science: An Action Plan to the
Year 2000. Mills College, Women’s Leadership Institute, Mills Hall, 500
MacArthur Boulevard, Oakland, CA 94613, (510) 430-2019.



Changing Curriculum 
and Instruction

Overv iew

he changing curriculum and instruction group addressed issues of how cur-
ricula and instructional techniques affect women’s participation in science
and engineering studies from kindergarten through the undergraduate

level. The group examined the issue of why women find curriculum or course-
work content and instruction less attractive in some fields than in others.
Curricula and instruction are and will likely continue to change in ways that are
more inclusive of women. Specifically, the group addressed four main areas of
this change: change within institutions, changing curricular content, changing
the culture, and changing curricular and instructional policies. 

Cha l lenges

Historically, curricular content and teaching techniques in the sciences and
engineering not only have done little to encourage girls and women to pursue
their interests in these fields but also have done damage, affecting girls and
women negatively.

Attitudes are influenced early—in elementary and middle school for example.
Textbooks and curricula materials have historically transmitted masculine
stereotypes of science. Sometimes these cues were overt, often they were subtle
and unintentional. For example, the field of engineering (and other physical
sciences to a lesser extent) has developmental roots in military projects. As a
result, many of the examples in earlier engineering textbooks were taken from
military applications.  These types of examples often had less connection and
familiarity to the lives of women.

Researchers have often pointed to unintentional favoritism toward boys and men
in classroom instruction. Examples often cited include teachers calling on male
students more often, making more frequent eye contact with male students,
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asking male students more higher order questions, and assigning higher
value to responses from male students (Rosser, 1995). Moreover, often
due to lower enrollments of women in some courses, women often do
not get adequate opportunity to interact with other women on group
projects involving substantive course-related projects.

Finally, many scholars feel that current reforms in curriculum and teach-
ing map particularly well with the learning styles of girls and women.
Connections between coursework and real-world issues, hands-on activi-
ties, cooperative learning, and group projects are believed to benefit all
learners, regardless of sex. Some research concludes that old instruc-
tional styles were detrimental to efforts to attract and retain women in
science and engineering fields. The function of introductory courses in
particular was meant to “weed out” those who were not “capable” of sci-
entific study — often resulting in the exodus of women and people of
color.

Recommendat ions

The overall recommendation of the group is that vestiges of bias in cur-
riculum materials and instructional techniques should be actively eradi-
cated while developing and implementing curricula and instructional
techniques that are relevant to all students, reflect their needs, and
acknowledge a diversity of learning styles.

Making changes in how teachers teach will require making changes in
how teachers are prepared for the classroom and ongoing professional
development. Such changes often run counter to established and more
familiar instructional practices and require time to implement. Special
emphasis should be placed on professional development in diversity
issues and equitable instructional practices for all prospective and cur-
rent teachers at the elementary, secondary, and undergraduate levels.

Views  f rom the Par t i c ipants

❝Creating interest among
women in the sciences is
crucial to increasing the
number of women educated
in the area. 

This interest is best created
at an early age through
successful encounters and
physical manipulation of
materials. 

The interrelationship
between the concrete manip-
ulation of objects and the
abstract development of
quantitative relationships
needs to happen early in a
child’s learning experience,
not as seniors in high
school in a strictly abstract
environment. 

The relevance of the activi-
ties and connections to
objects and experiences in
everyday life are other essen-
tial components necessary
to develop a positive out-
look among female students
toward the sciences. 

The interest has to be sus-
tained over several years
and has to be backed up by
thoughtful and rigorous
learning experiences
through the high school
and college years.❞
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Classrooms need to provide ample opportunity for
both male and female students to participate fully in
the learning activities available. The content of curricu-
la must be connected with process skills—teaching,
pedagogy, and assessment — in order to spur the com-
plementary changes in practice that are necessary for
sustaining reform. However, these curriculum and
instructional changes must also show that science and
engineering are relevant and interesting to girls and
women. For example, women’s impact and role in the
history of science and engineering should be reflected
accurately in instructional materials and practices. 

Finally, there is a need for further research and evalua-
tion on issues of gender and curriculum and instruc-
tion. Studies that trace the impact of various reforms in
teaching and the use of new materials could provide
beneficial feedback to teachers, administrators, and
policymakers and would expand the knowledge base in
these important areas. 

Views  f rom the Par t i c ipants

❝Our academic institutions and funding
agencies must recognize and reward faculty
for the development and use of science curric-
ula and instructional methods based on 
cognitive theories, which take into account
individual preferences in learning and 
teaching.

Educational research must be supported so
that we can learn more about why women
abandon science majors and careers, whether
specific teaching and learning strategies can
increase the academic success of women, 
and how best to sustain women’s interest in
science.❞

❝A finding that struck me in my research is
that girls (even very young girls) do not see
the relevance of science for their future. 

They think this way well before they start see-
ing themselves as not being good in science
and before their test scores and course taking
start declining. 

NSF has been active in promoting images of
women in science, but I think much more is
needed. Here are a few suggestions:

■ Provide awards for math and science books
that show both boys and girls using math in
diverse ways. 

■ Publish a magazine (like the old Weekly
Reader) that goes to every school child and
shows men and women scientists and their
wonderful discoveries. 

■ Fund television spots showing women
doing science with a powerful message to the
young girls who have no good role models pro-
vided on TV. 

■ Sponsor visiting scientist programs at the
schools so that men and women scientists can
come to talk to classes about science. 

My daughter is in 4th grade, and she has
never had a scientist come to her school to
talk. The closest thing was a ‘weather man.’ ❞
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V iews  f rom the Par t i c ipants

❝Our academic institutions and
funding agencies must recognize
and reward faculty for the develop-
ment and use of science curricula
and instructional methods based
on cognitive theories, which take
into account individual prefer-
ences in learning and teaching.

Educational research must be sup-
ported so that we can learn more
about why women abandon sci-
ence majors and careers, whether
specific teaching and learning
strategies can increase the academ-
ic success of women, and how best
to sustain women’s interest in 
science.❞

Views  f rom the Par t i c ipants

Dear Dave:

Just a quick note to let you know of the success of a program
I put on at Vassar on June 8, 1996, that was inspired by the
December 1995 NSF conference on women and science.
After visiting numerous posters at the December meeting
that describe successful NSF-sponsored projects to encourage
girls in science, I decided to put on a program here at Vassar.

Sister/Scientist Day at the Vassar College Farm involved 50
girls (5th-11th grade) and 20 parents from the Poughkeepsie
and mid-Hudson region. These participants spent the day at
the Collins Field Station on the farm working on hands-on
science projects led by female scientists (many of them Vassar
College professors). Each girl participated in three different
workshops that they chose from a list of 22. Most of the work-
shops were hands-on workshops but some were career and
guidance workshops. The adults attended guidance work-
shops only.

In addition to the workshops, all participants enjoyed a
keynote speech by Peggy Shephard, co-founder and execu-
tive director of West Harlem Environmental Action titled,
“Science and Social Justice.” The participants were welcomed
at the opening of the conference by the Vassar College Dean
of Faculty and me. There was a high proportion of students
of color among the participants since I recruited heavily
from Poughkeepsie High School. A lovely article appeared
(and was spotlighted) in the Poughkeepsie Journal that dis-
cussed the conference and its goal of encouraging girls to
engage with science.

Thank you and all of your colleagues at NSF for putting on
the December conference on Women & Science. Were it not
for that, I might not have had the idea or the energy for
Sister/Scientist Day at the Vassar College Farm.

Best Regards, 

Jill S. Schneiderman
Associate Professor of Geology
Vassar College
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2 They were hired between 1989 and 1992. The survey was conducted in 1992.

60



61

About NSF

he National Science Foundation (NSF) is an independent federal agency
established in 1950 to promote and advance scientific progress in the
United States.  NSF accomplishes its mission primarily by competitively

awarding grants to educational institutions for research and education in the
sciences, mathematics, and engineering.

NSF’s annual budget currently exceeds $3 billion, more than 96 percent of
which goes directly to institutions for research and education programs.  The
agency actively collaborates with universities, state governments, and other fed-
eral agencies, businesses, private foundations, community and civic groups, and
international agencies on a broad range of research and education projects in
science, mathematics, and engineering.

T

Neal  F.  Lane
Di rec to r
Nat iona l  Sc ience
Foundat ion



NSF Opportunities for 
Women and Girls

SF’s mandate to ensure the vitality of the nation’s scientific enterprise
includes concern for the composition, distribution, and effectiveness of
the human resource base in the sciences, engineering, and mathematics

(SEM).  Within this context, the foundation is committed to enhancing the cur-
rent rate of participation of women and girls in science, mathematics, and engi-
neering education and careers, in general, and as active participants in all of its
programs.  NSF considers unsolicited research proposals from qualified investi-
gators for support of research in any NSF-supported field of science, mathemat-
ics, engineering, and education and strongly encourages applications from
women.  NSF offers the following opportunities in addition to its disciplinary
programs.

Comprehens ive  Focus  
(grade school through graduate school):

■ Implementation and Development Projects (IDP) funds projects that build on exist-
ing research about gender and the SEM infrastructure in order to create pos-
itive, permanent change in academic, social, and scientific climates. Awards
will be granted for up to 3 years and with budgets up to $300,000 per year.
Proposals with budgets over $100,000 must be collaborative efforts; have mul-
tiple target populations; effect permanent change; include strategic leverage
plans connecting the project with other initiatives; and reflect significant
commitment, including cost-sharing from the collaborating institutions.
Contact the program officer for women’s programs in the Division of Human
Resource Development. Program Guide, NSF 96-131.

■ Information Dissemination Activities (IDA) ensure that there is widespread dis-
semination of strategies, research results, and resources that will accelerate
efforts to increase women’s involvement in SEM. IDA awards provide a mech-
anism for individuals to interact and exchange both strategies and informa-
tion related to the participation. Contact the Division of Human Resource
Development. Program Guide, NSF 96-131.
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Graduate  Student  Focus :

■ Graduate Research Fellowships, with a special component, Women in Engineering
and Computer and Information Science, are awarded to individuals wishing to
pursue master’s or doctoral study in science, mathematics, or engineering.
For forms and additional information, contact the NSF Graduate Research
Fellowship Program, Oak Ridge Associated Universities, P.O. Box 3010, 
Oak Ridge, TN  37831-3010, (615) 483-3344.  Flyer, NSF 94-112.

Facu l ty  Research  and Deve lopment  Focus :

■ Research Planning Grants provide funding for women scientists and engineers
(who have not had prior federal support) in all NSF-funded disciplines for
preliminary studies and other activities related to the development of more
comprehensive research projects.  Contact the appropriate disciplinary pro-
gram officer or the cross-directorate coordinator for the relevant division or
directorate.  Program Guide, NSF 93-130.

■ Career Advancement Awards support activities of experienced women investiga-
tors for the purpose of expanding their research potential and capability.
Contact the appropriate disciplinary program officer or the cross-directorate
coordinator for the relevant division or directorate.  Program Guide, NSF 
93-130.
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Contacting NSF

World  Wide Web:

■ The World Wide Web makes it possible to view text material as well as graph-
ics, video, and sound.  The URL (Uniform Resource Locator) for the NSF
Home Page is http://www.nsf.gov/.  The URL for the Women & Science con-
ference is http://www.ehr.nsf.gov/conferences/women95.htm.

In ternet  Gopher,  Anonymous FTP,  and On- l ine  ST IS :

■ The Internet Gopher provides access to information on NSF’s Science and
Technology Information System (STIS) through a series of menus.  The NSF
Gopher server is on port 70 of stis.nsf.gov.

■ Internet users who are familiar with File Transfer Program (FTP) can easily
transfer NSF documents to their local system for browsing and printing.  FTP
instructions are:  FTP to stis.nsf.gov. Enter anonymous for the username and
your E-mail address for the password.

■ NSF’s STIS is an electronic publications dissemination system available via the
Internet (telenet to stis.nsf.gov).  Login as public and follow the instructions
on the screen.

How to  Request  Pr inted  NSF Pub l i cat ions :

■ You may request printed publications in the following ways:

■ Send and E-mail request to:  pubs@nsf.gov.

■ Fax request to (703) 644-4278.

■ For phone request, call (703) 306-1130 or Telephonic Device for the Deaf
(TDD (703) 306-0090).
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■ Send written request to:
NSF Forms and Publications
4201 Wilson Boulevard, Room P-15
Arlington, VA  22230

When making a request, please include NSF publication number, number of
copies, and your complete mailing address.

Quest ions  About  NSF Pub l i cat ions ,  Programs,  E t c . :

■ Contact the NSF Information Center at (703) 306-1234 
(TDD (703) 306-0090), or send your E-mail message to info@nsf.gov.

Quest ions  About  E lec t ron i c  Systems:

■ Send specific, system-related questions about NSF electronic systems to 
webmaster@nsf.gov or call (703) 306-0214 (voice mail).
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Additional Resources for Women 
in Science, Mathematics,
Engineering, and Technology

American Association for the Advancement of Science (AAAS)
1200 New York Avenue, NW
Washington, DC  20005-3920
(202) 326-6670
http://www.aaas.org/

Since 1973, AAAS has initiated research, seminars, workshops, and publications
to enhance the status and accelerate the advancement of women in science,
mathematics, engineering, and technology fields.  Much work is collaborative
and includes international cooperation with U.N. advisory groups and educa-
tors in other countries.  This program has also emphasized the special issues fac-
ing minority women in science.  A major current effort is Collaboration for
Equity, a 3-year, NSF-funded initiative with the Education Development Center,
Girls, Inc., and others.  The focus of Collaboration for Equity is on processes
and materials to support systemic reform for education leaders in schools and
community settings relating to gender and science.

AAAS is a nonprofit corporation whose membership includes leading profes-
sional societies, corporations, institutions, and individuals concerned with
advancing pubic understanding of professionals in science and technology,
their roles, education, and employment.

American Association of University Women (AAUW)
1111 16th Street
Washington, DC  20036-4873
(202) 785-7700
http://www.aauw.org/

A nationwide grassroots organization of 150,000 college graduates dedicated to
promoting equity and education for all women and girls, AAUW consists of
three corporations:  the Education Foundation, the Association, and the Legal
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Advocacy Fund.  Each was founded to remove obstacles—financial, legal,
and social—faced by women and girls.

The AAUW Education Foundation provides fellowships and grants.  For
1996-97, approximately $2.6 million was awarded to 274 women.
Outreach to minority women is a priority.  The Foundation operates the
Eleanor Roosevelt Fund to create a more equitable education system for
girls.  The Fund supports public policy research, fellowships for public
school teachers, and community action projects.  

The Association is an advocate for greater equity and a catalyst for change.
The Legal Advocacy Fund is the nation’s only legal fund to specifically
address sex discrimination and harassment issues in higher education.  It
offers financial assistance to women faculty, staff, and students who have
grievances against colleges and universities; it supports sex discrimination
lawsuits; and it recognizes innovative equity programs through its Progress
in Equity Award.

American Chemical Society (ACS) 
1155 16th Street, N.W. 
Washington, DC 20036 
(202) 872-4590 
http://www.acs.org/ 

The American Chemical Society was founded in 1876 and is a not-for-prof-
it organization. It is the world’s largest scientific society and has a member-
ship of over 151,000 chemists and chemical engineers. The ACS Women
Chemists Committee is charged with helping women become leaders in
chemical sciences and attracting younger women to this field. ACS pub-
lishes its Women Chemists Newsletter twice per year.

American Geological Institute (AGI)
4220 King Street
Alexandria, VA  22301-1507
(703) 379-2480
http://www.agiweb.org/

AGI, a federation of geoscientific and professional organizations, serves its
member societies and the geoscience community by coordinating and con-
solidating the common interests and influence of geoscientists on behalf
of the geosciences.  The Institute provides information services, such as
the GeoRef database and GEOTIMES, for its member societies and the geo-
science community; provides a focused and effective voice for the interests
of the geoscience community on national science policy issues; strength-
ens earth science education by leading efforts with its member societies
and others to develop K-16 curriculum materials; and increases public



awareness of the role that geoscience plays in our lives and in the environment.
As of 1994, AGI’s affiliations had grown to include 26 member societies that
collectively represent more than 80,000 geologists, geophysicists, and other
earth and environmental scientists; more than 100 colleges and universities;
more than 30 corporations; and hundreds of individuals.

American Mathematical Society (AMS)
P.O. Box 6248 
Providence, RI 02940-6248 
(800) 321-4AMS (4267) 
http://www.ams.org/ 

AMS was created to further mathematical research and scholarship. Founded
in 1888, it now has over 30,000 members, including mathematicians through-
out the United States and around the world. It continues to fulfill its mission
with programs that promote mathematical research, increase the awareness of
its value to society, and foster excellence in mathematics education.

The American Physical Society (APS)
One Physics Ellipse 
College Park, MD 20740-3844 
(301) 209-3200 
http://www.aps.org/ 

APS is an organization of more than 41,000 physicists worldwide. Since its for-
mation in 1899, it has been dedicated to the advancement and diffusion of the
knowledge of physics. The APS organizes scientific meetings and has programs
in areas such as education, international affairs, public affairs, and public infor-
mation. APS operates a Committee on the Status of Women in Physics that is
charged to address the production, retention, and career development of
women physicists and to gather and maintain data on women in physics in sup-
port of these objectives.

American Physiological Society (APS)
9650 Rockville Pike
Bethesda, MD  20814-3991
(301) 571-0693
http://www.faseb.org/aps/

APS is devoted to fostering scientific research, education, and the dissemina-
tion of scientific information.  By providing a spectrum of physiological infor-
mation, APS strives to play an important role in the progress of science and the
advancement of knowledge.  Providing current, usable information to the sci-
entific community is the Society’s primary focus.  APS actively promotes the
participation of women and minorities in physiology at the precollege through
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professional levels via a set of coordinated programs.  These include a mentor-
ing program for women in physiology; a project to develop and disseminate cur-
ricular modules on women role models in life sciences for middle and high
school classrooms; undergraduate and graduate research fellowships for minor-
ity students; travel fellowships for minority students; and summer research fel-
lowships for minority teachers and teachers of minority students. 

American Society for Microbiology (ASM) 
1325 Massachusetts Avenue, N.W. 
Washington D.C. 20036 
(202) 942-9319 
http://www.asmusa.org/ 

ASM is the oldest and largest single life science membership organization in the
world. Membership has grown from 59 scientists in 1899 to over 40,000 mem-
bers today located throughout the world. ASM represents 23 disciplines of
microbiological specialization plus a division for microbiology educators.

The Association for Women in Mathematics (AWM)
4114 Computer and Space Sciences Building 
University of Maryland 
College Park, Maryland 20724-2461 
(301) 405-7892 
http://www.math.neu.edu/awm/ 

AWM was founded in 1971 at the Joint Meetings in Atlantic City. The purpose of
the association is to encourage women to study and to have active careers in the
mathematical sciences. Equal opportunity and the equal treatment of women in
the mathematical sciences are promoted.

Association for Women in Science (AWIS)
1200 New York Avenue, NW
Washington, DC  20005
(202) 326-8940
http://www.awis.org/

AWIS is the largest multidisciplinary science organization for women in the
United States.  It has more than 5,000 members and 74 chapters nationwide.
Founded in 1971, AWIS is a nonprofit organization committed to the achieve-
ment of equity and full participation of women in all areas of science and tech-
nology, including the life and physical sciences, mathematics, social sciences,
and engineering.

Serving as a national voice, AWIS has made a lasting impact on the accessibility
of science education and careers for women.  Two current AWIS programs are
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Women Scientists in Academia: Warming Up a Chilly Climate, funded by the Alfred P.
Sloan Foundation, and The Association for Women in Science Mentoring Project,
funded by NSF.  The Sloan project will develop a model program offering work-
able options for institutions committed to enhancing the academic climate for
women scientific faculty.  The NSF project established community-based men-
toring programs at 12 locations nationwide.

AWIS also offers a number of resources for women in the scientific community.
Mentoring Means Future Scientists:  A Guide to Developing Mentoring Programs Based
on the AWIS Mentoring Project is AWIS’s full report on its initial 3-year Mentoring
Project for undergraduate and graduate students, upon which the current NSF
project builds.  Mentoring Means Future Scientists identifies the most and least
effective aspects of the earlier project and includes an extensive bibliography
listing resources on women in science and on mentoring.  A Hand Up: Women
Mentoring in Science, now in its second printing, was also produced as part of the
first AWIS mentoring project.  This “paper mentor” consists of four sections
including interviews with women in science, mathematics, and engineering; a
discussion of personal and professional challenges faced by women in the scien-
tific community; educational and professional advice; and an extensive listing of
scientific, feminist, and educational organizations that support women in the
sciences.  A third publication, Grants at a Glance, is a 100-page book of funding
information, listing more than 400 awards, fellowships, and scholarships for
women at all levels in a wide variety of fields.

Commission on Professionals in Science & Technology (CPST)
1200 New York Avenue NW
Washington, DC  20005
(202) 326-7080
http: //www.aaas.org/cpst/

CPST compiles, interprets, and disseminates data on the education and employ-
ment of scientists including a document on women and minorities.  CPST works
collaboratively with institutions and professional groups to improve all aspects
of data collection and use and generates both scheduled and special publica-
tions.  Membership in CPST is open to professional societies, corporations, insti-
tutions, and individuals.  

Committee on Women in Science and Engineering (CWSE)
National Research Council (NRC)
2101 Constitution Avenue
Washington, DC  20418
(202) 334-1372
http://www.nas.edu/cwse/

Since its beginning in 1991, CWSE has engaged in activities to encourage
greater participation of women in science and engineering careers.  This has
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included: 1) collecting, examining, and disseminating data about women’s par-
ticipation throughout academe, government, and industry; 2) monitoring
efforts to increase participation, particularly intervention programs; 3) conduct-
ing symposia, workshops, and other meetings of experts to explore policy, stim-
ulate initiatives, and evaluate progress; and 4) conducting special studies
relevant to women scientists and engineers.

CWSE has undertaken numerous activities to fulfill its mandate.  In particular, it
has held conferences and conducted research resulting in the following
National Academy Press reports:

■ Science and Engineering Programs:  On Target for Women? (1992) contains find-
ings based on the Committee’s first national conference to examine the infra-
structure of postsecondary science and engineering education.  This report
identifies educational programs that have been effective in facilitating the
recruitment and retention of women in science and engineering careers,
emphasizing not only programs at the undergraduate and graduate levels but
also programs within the federal Government, academe, and industry.

■ Organizations Encouraging Women in Science and Engineering (1993) has served
primarily as a resource for women seeking financial support for study and for
professional societies seeking greater interaction.  It lists science and engi-
neering professional societies as well as organizations focusing on postsec-
ondary education and racial and ethnic minorities with pertinent
information.  

■ Gender Differences in the Career Outcomes of Ph.D. Scientists and Engineers (forth-
coming) is the result of a 2-year study based on the annual Survey of
Doctorate Recipients administered by NRC.  The study panel examined nine
career outcomes, such as employment status and research productivity.  This
volume contains comparisons of career outcomes for women of different
racial and ethnic backgrounds.

■ Databook on Female Engineering Faculty includes a directory of such faculty at
U.S. institutions as well as demographic information on them compiled in
useful tables.

■ Diversity in Science:  Perspectives on the Retention of Minority Women in Science,
Engineering, and Health-Care Professions was developed from the Committee’s
third national conference.  CWSE believes that society as a whole benefits
when the most talented individuals are recruited, used effectively, and
retained in all employment sectors.  As a result, CWSE convened a January
1995 planning group, leading to this report designed to inform the policy
community of the status of minority women in these fields and the necessity
of family-friendly work environments.
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Computing Research Association (CRA)
1875 Connecticut Avenue NW 
Suite 718 
Washington, DC 20009-5728 
(202) 234-2111 
http://www.cra.org/ 

CRA is an association of more than 150 North American academic departments
of computer science and computer engineering, industrial and government lab-
oratories engaging in basic computing research and affiliated professional soci-
eties. CRA’s mission is to represent and inform the computing research
community and to support and promote its interests. CRA seeks to strengthen
research and education in the computing fields, expand opportunities for
women and minorities and improve public and policy maker understanding of
the importance of computing and computing research in our society. 

CRA established the Committee on the Status of Women in Computer Science
and Engineering (CRA-W) to take positive action to increase the number of
women participating in Computer Science and Engineering (CSE) research and
education at all levels. In addition to increasing the number of women involved,
it also seeks to increase the degree of success they experience and to provide a
forum for addressing problems that often fall disproportionately within
women’s domain.

National Council of Teachers of Mathematics
1906 Association Drive
Herndon, VA 20190
703-620-9840
http://www.nctm.org/

NCTM, founded in 1920, is a nonprofit professional association dedicated to
the improvement of mathematics education for all students  at all levels in the
United States and Canada.  With more than 117,000 members, it is the largest
mathematics education organization in the world.

National Sciences Resources Center (NSRC)
600 Maryland Avenue SW
Washington, DC  20024
(202) 287-2063
http://www.si.edu/nsrc/

NSRC is an educational research and development, information dissemination,
and outreach organization operated by the Smithsonian Institution and the
National Academy of Sciences.  Established in 1985, it contributes to improving
K-12 science education by designing programs built on national resources.  All
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NSRC programs place special emphasis on stimulating an interest in science
among women and minorities, and on helping school districts serving these
populations to improve their science programs.

National Science Teachers Association (NSTA)
1840 Wilson Boulevard 
Arlington, Virginia 22201-3000 
(703)243-7100 
http://www.nsta.org/

NSTA was founded in 1944 and is the largest organization in the world commit-
ted to the improvement of science education at all levels preschool through col-
lege. NSTA’s current membership of more than 53,000 includes science
teachers, science supervisors, administrators, scientists, business and industry
representatives, and others involved in science education.

Society for Women Engineers (SWE)
120 Wall Street
New York, NY 10005-3902
(212) 509-9577
http://www.swe.org/

SWE stimulates women to achieve full potential in careers as engineers and
leaders, expands the image of the engineering profession as a positive force in
improving the quality of life, and demonstrates the value of diversity.  Founded
in 1950, it has an international membership of more than 14,000 women engi-
neers in 79 local sections and 277 student sections.

Women’s College Coalition
125 Michigan Avenue, NE
Washington, DC  20017
(202) 234-0443
http://www.academic.org/

Founded in 1972 as a project of the Association of American Colleges, the
Coalition represents the 84 women’s colleges in the United States and Canada.
The Coalition makes the case for single-sex education for women to the higher
education community, policymakers, the media, and the public.  Additionally,
the Coalition collects and disseminates information and sponsors research in
areas relating to the education of women and to gender equity in higher educa-
tion.  Other priority areas identified for attention by Coalition members are the
issues of retention and recruitment of women into mathematics, science, and
engineering and the development of women’s leadership in society.  
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Women in Engineering Program Advocates Network (WEPAN)
Purdue University
1284 Civil Bldg.
West LaFayette, IN 47907-1284
(317) 494-5387
http://web.mit.edu/wepan/www/

WEPAN was founded in 1990 to effect a positive change in the engineering
infrastructure so that the climate becomes conducive to women.  Technical
assistance and training are offered to colleges and universities to initiate or
expand Women in Engineering and Science programs focused on recruitment
and retention at the precollege, undergraduate, and graduate levels.  WEPAN
has a membership of more than 500 and operates three regional centers at
Purdue University, Stevens Institute of Technology, and the University of
Washington.  WEPAN offers publications and videos covering data, resources,
research and engineering practice, as well as newsletters and conferences.

WebSi tes  and Networks

Argonne National Laboratory.  Clearinghouse for women in science through
the Women in Science and Technology Program (WIST) at Argonne.
http://www.anl.gov/WIST/Wist.html

Systers. An organization and  on-line discussion group for computing women.
http://www.systers.org/  

Women and Computer Science.  Writings about women and computer science,
including survival skills and Internet resources.
http://www.ai.mit.edu/people/ellens/gender.html

Women’s Home Page.   The site of note for feminists and all who study women’s
issues, this home page offers a good collection of papers and articles on women
and science. 
http://www.mit.edu:8001/people/sorokin/women/

The Women’s  Professional Directory
(Formerly the Women in Technology Directory)
http://www.womensdirectory.com/



75

Reading List*

Adamu, A.U.  (1990, June).  Balancing the equation – girls, tradition, and sci-
ence education in northern Nigeria.  AFHAD Journal, 7, 14-31. 

Aldrich, M.L., and Hall, P.  (Compilers with the assistance of K.L. Ehrlich, R.
Long, & R. Warner).  (1980).  Programs in science, mathematics, and engineering
for women in the United States:  1966-1978. (ERIC Document Reproduction
Service No. ED 199 049).  Washington, DC:  American Association for the
Advancement of Science.

Alic, M.  (1979).  Discovering the history of women in science:  A course out-
line.  Science for the People, 11(6), 27-28.

Alic, M.  (1982).  The history of women in science:  A women’s studies course.
Women’s Studies International Forum, 5(1), 75-82.

Allen, N.  (1992).  A proposed course on women in science in an Australian uni-
versity.  Feminist Teacher, 6(3), 40-44.

Alper, J., and Gibbons, A. (1993, April 16).  The pipeline is leading women all
the way along.  Science, 260(5106), 409-411.

Balka, E.  (1986, November).  Calculus and coffee cups – learning science on
your own.  Resources for Feminist Research, 15, 11-12.

Banziger, G. (1992).  Women-in-the-sciences program at Marietta College:
Focusing on math to keep women in science.  Journal of College Science
Teaching, 21(5), 279-281.

Barba, R.H., Pan, V.O., and Tran, M.T. (1992).  Who really discovered aspirin?
Science Teacher, 59(5), 26-27.

Barinaga, M., and Gibbons, A. (1993, April 16).  Feminists find gender every-
where in science.  Science, 260(5106), 392-393.



76

Bartlett, D.  (1989, May 20).  A suitable job for a woman?  New Scientist,
122(1665), 64-65.

Beauchamp, R.S. (Ed.).  (1991).  Women in science:  Options and intolerance
[Special issue].  Women’s Education Des Femmes, 9(2).

Birchmore, S.  (1989, August 26).  How to get your woman.  New Scientist,
123(1679), 64-65.

Black achievers in science:  Teacher’s guide. (1988).  Chicago:  Museum of Science
and Industry.

Bleirer, R. (Ed.).  (1986).  Feminist approaches to science.  New York:  Pergamon
Press.

Blosser, P.E. (1990).  Procedures to increase the entry of women into science-related
careers.  Washington, DC:  Office of Educational Research and Improvement.

Borman, S. (1991, November 4).  College science studies:  Women, minority
recruitment lags.  Chemical & Engineering News, 69(44), 6-7.

Brennan, M.B. (1993, February 8).  Women scientists, engineers seek more
equitable industrial environment.  Chemical & Engineering News, 71(6), 13-16.

Brennan, M.B. (1993, June 14).  Programs seek to draw more women into engi-
neering and science.  Chemical & Engineering News, 71(24), 43-44, 46, 47.

Briscoe, A.M., and Pffaflin, S.M. (Eds.).  (1979).  Expanding the role of women in
science.  New York: New York Academy of Sciences.

Brodsky, S.M.  (1989).  Staff development to improve recruitment and retention of
women and minorities in associate degree science and engineering technology programs.
Final Report (ERIC Document Reproduction Service No. ED 323 082).  New
York:  City University of New York, Institute for Research and Development in
Occupational Education

Brodsky, S.M. (1990).  Campus seminars/workshops to improve recruitment and reten-
tion of women and minorities in associate degree science and engineering technology
programs.  Final Report (ERIC Document Reproduction Service No. ED 325
197).  Albany, NY:  New York State Education Department.

Brush, S.G. (1991).  Women in science and engineering.  American Scientist,
79(5), 404-419.

Campbell, P.B. (1992a).  Math, science, and your daughter:  What can parents do?
Encouraging girls in math and science series (ERIC Document Reproduction
Service No. ED 350 172). Washington, DC:  Women’s Educational Equity
Program.



77

Campbell, P.B. (1992b).  Nothing can stop us now:  Designing effective programs for
girls in math, science, and engineering.  Encouraging girls in math and science series
(ERIC Document Reproduction Service No. ED 350 173).   Washington, DC:
Women’s Educational Equity Program.

Campbell, P.B. (1992c).  What works and what doesn’t?  Ways to evaluate programs
for girls in math, science, and engineering.  Encouraging girls in math and science
series (ERIC Document Reproduction Service No. ED 350 171). Washington,
DC:  Women’s Educational Equity Program.

Campbell, P.B. (1992d).  Working together, making changes:  Working in and out of
school to encourage girls in math and science.  Encouraging girls in math and science
series (ERIC Document Reproduction Service No. ED 350 170). Washington,
DC:  Women’s Educational Equity Program.

Carnegie Mellon University. (October 14, 1995). Bridging gender in engineering
and science: The challenge of institutional transformation. Conference
Proceedings. Pittsburgh, PA.

Carter, C.J. (1987).  Strategies for recruiting and retaining minorities and women
in nontraditional programs.  New Directions for Higher Education, 15(1), 75-82.

Cassidy, R.  (1989).  What do women want?  A chance to be scientists.  R&D,
31(4), 11.

Chinn, P. (Comp.) (1989).  Women in science and mathematics:  Bibliography (ERIC
Document Reproduction Service No.  ED 316 435).  Arcata, CA:  Humboldt
State University Foundation.

Chomicka, D. Truchan, L., and Gurria, G.  (1992).  The “Women in Science
Day” at Alverno College:  Collaboration that leads to success.  Journal of
College Science Teaching,. 21(5), 306-309.

Clark, J.V.  (1988, March/April).  Black women in science:  Implications for
improved participation.  Journal of College Science Teaching, 17, 348-352.

Clewell, B.C., and Anderson, B.  (1991).  Women of color in mathematics, science
and engineering:  A review of the literature (ERIC Document Reproduction
Service No. ED 347 222). Washington, DC:  Center for Women Policy
Studies.

Cole, M., and Griffin, P. (Eds.).  (1987).  Contextual factors in education:
Improving science and mathematics education for minorities and women (ERIC
Document Reproduction Service No. ED 288 947).  Madison, WI:  Wisconsin
Center for Education Research.

Collea, F.P. (1990).  Increasing minorities in science and engineering:  A critical
look at two programs.  Journal of College Science Teaching, 20(1), 31-34, 41.



78

Cooper, B.S. (1987).  Retooling teachers:  The New York experience.  Phi Delta
Kappan, 68(8), 606-609.

Cordes, C.  (1988, November 16).  Colleges try to attract women and minority
students to the sciences.  Chronicle of Higher Education, 35(12), A33-A34.

Culotta, E., Kahn, P., Koppel, T., and Gibbons, A.  (1993, April 16).  Women
struggle to crack the code of corporate culture.  Science, 260(5106), 398-404.

Damarin, S.K. (1991).  Rethinking science and mathematics curriculum and
instruction:  Feminist perspectives in the computer era.  Journal of Education,
173(1), 107-23.

Davis, B.G., and Humphreys, S.N.  (1985).  Evaluating intervention programs:
Applications from women’s studies programs in math and science.  New York:
Teachers College Press.

Davis, C.S., Ginorio, A.B., and Hollenshead, C.S. (Eds.). (1996). The equity equa-
tion: Fostering the advancement of women in the sciences, mathematics, and engineer-
ing. San Francisco: Jossey-Bass.

Didion, C.J. (1993, May).  Attracting graduate and undergraduate women as sci-
ence majors.  Journal of College Science Teaching, 22(6), 336,368.

Didion, C.J.  (1993, September).  Letter of reference:  An often-deciding factor
in women’s academic or career advancement.  Journal of College Science
Teaching, 23(1), 9-10.

Dix, L.S., Matyas, M.L., and Dresselhaus, M.S. (Eds.).  (1992).  Science and engi-
neering programs:  On target for women?  Washington, DC:  National Academy
Press.

Dobson, H.D., and Hranitz, J.R. (1992).  Adapting the thinking processes to enhance
science skills in females and minorities (ERIC Document Reproduction Service
No. ED 350 288). Presented at the annual conference of the Institute for
Critical Thinking (Montclair, NJ, 1990).

Dresselhaus, M.S. (1983).  Current crisis in science education?  Women in science and
problems for the behavioral scientists.  Some perspectives of a physicist (ERIC
Document Reproduction Service No. ED 241 8780). Presented at the 91st
annual convention of the American Psychological Association, Anaheim, CA.

Dresselhaus, M.S. (Ed.).  (1991).  Women in science and engineering:  Increasing
their number in the 1990s:  A statement on policy and strategy.  Washington, DC:
National Academy Press.

Eldredge, M.  (1990).  Gender, science, and technology:  A selected annotated
bibliography.  Behavioral & Social Sciences Librarian, 9(1), 77-134.



79

Ember, L.R. (1989, July 24).  Luce Foundation program helps women develop
science careers.  Chemical & Engineering News, 67(30), 23-25.

Fabricant, M., and Adner, H.  (1989).  Women in science and technology (ERIC
Document Reproduction Service No. ED 325 143). Presented at the 15th
annual convention of the American Mathematical Association of Two-Year
Colleges, Baltimore, MD.

Falconer, E.Z. (1989).  A story of success - the sciences at Spelman College.  Sage,
6(2) 36-38.

Fausto-Sterling, A., and English, L.L. (1985).  Women and minorities in science:  An
interdisciplinary course.  Wellesley, MA:  Wellesley College Center for Research
on Women.

Fausto-Sterling, A., and English, L.L. (1987, January).  Women and minorities in
science:  An interdisciplinary course.  Radical Teacher, 16-20.

Feminism as an analytic tool for the study of science.  (1983, September-
October).  Academe, 15-21.

Freundlich, N.  (1989, August 28).  Making science more seductive to women on
campus.  Business Week [Industrial/Technology ed.], 89.

Giese, P.A. (1992)  Women in science:  5000 years of obstacles and achievements.
Appraisal:  Science Books for Young People, 25(2), 1-20.

Hall, P.Q.  (1981).  Problems and solutions in the education, employment and personal
choices of minority women in science (ERIC Document Reproduction Service No.
ED 221 328). Washington DC:  American Association for the Advancement of
Science.

Hammonds, E.M.  (1991, August 23).  Underrepresentations.  Science,
253(5022), 919.

Harding, J. (1983a).  How the world attracts girls to science.  New Scientist, 99,
754-755.

Harding, J. (1983b).  Switched off:  The science education of girls.  York, England:
Longman Resources Unit.

Harding, J.  (1985). Girls and women in secondary and higher education:
Science for only a few.  Prospects: Quarterly Review of Education, 15(4), 553-564.

Harding, J. (Ed.).  (1986).  Perspectives on gender and science. London:  Falmer
Press.

Hinton, K.  (1983).  Women in science [course outline].  Bulletin of Science,
Technology and Society, 3, 313-401, 435-487.



80

Holden, C.  (1989, March 3).  Radical reform for science education.  Science,
243(4895), 1133.

Holden, C.  (1989, June 30).  Wanted:  675,000 future scientists and engineers.
Science, 244(4912), 1536-1537.

Hornig, L.S.  (1984, November/December).  Women in science and engineer-
ing:  Why so few?  Technology Review, 87(8), 31-41.

Hughes, D.M.  (1991, August).  Transforming science and technology:  Has the
elephant yet flicked its trunk?  NWSA Journal, 3, 382-401.

Humphreys, S.  (Ed.).  (1982). Women and minorities in science:  Strategies for
increasing participation.  Boulder, CO:  Westview Press.

Hussey, S.W.  (1987).  Leading girls to mathematics, science, and technology:  Into the
world of today and tomorrow (ERIC Document Reproduction Service No. ED
309 087). Tacoma, WA:  Weyerhauser Company Foundation.

Illman, D.  (1993, August 2).  Research for women, minority undergrads.
Chemical & Engineering News, 71(31), 31.

Ivey, E.S.  (1987).  Recruiting more women into science and engineering.  Issues
in Science and Technology, 4(1), 83-87.

Ivey, E.S. (1988).  Recruiting more women into engineering and science.
Engineering Education, 78(8), 762-765.

Jump, T., Heid, C., and Harris, J.J.  (1985).  Science and math careers for
women.  Feminist Teacher, 1(3), 18-20.

Kahle, J.B.  (1983a).  The disadvantaged majority:  Science education for women.
Burlington, NC:  Carolina Biological Supply.

Kahle, J.B.  (1983b).  Factors affecting the retention of girls in science courses &
careers:  Case studies of selected secondary schools (ERIC Document Reproduction
Service No. ED 244 781).  Washington, DC:  National Science Foundation.

Kahle, J.B.  (1983c).  Girls in school.  Women in science (ERIC Document
Reproduction Service No. ED 258 812).  Washington, DC:  National
Association of Biology Teachers.

Kahle, J.B., and Lakes, M.K.  (1983).  The myth of equality in science class-
rooms.  Journal of Research in Science Teaching, 20(2), 131-140.

Keller, E. Fox.  (1988 Summer/Fall).  Feminist perspectives on science studies.
Science, Technology, and Human Values, 13(3/4), 235-249.

Keller, E. Fox.  (1992).  Secrets of life, secrets of death:  Essays on language, gender,
and science. New York:  Routledge.



81

Kelly, A., Whyte, J., and Smail, B.  (1984).  Girls into science and technology.  Final
report (ERIC Document Reproduction Service No. ED 250 203).  Manchester,
England: GIST, Department of Sociology.

Kien, J., and Cassidy, D.  (1984).  The history of women in science, a seminar at
the University of Regensburg, F.R.G.  Women’s Studies International Forum,
7(4), 313-317.

Kirkup, G., and Keller, L.S. (Eds.).  (1992).  Inventing women:  Science, technology,
and gender. Cambridge, England:  Polity Press/Open University.

Kleinfeld, J., and Yerian, S. (1991).  Preparing prospective teachers to develop the
mathematical and scientific abilities of young women:  The development of teaching
cases.  Final report (ERIC Document Reproduction Service No. ED 346 025).
Fairbanks, AK:  Alaska University.

Koritz, H. (Ed.).  (1992, March/April).  Women and science [Special issue].
Journal of College Science Teaching, 21(5).

Koshland, D.E., Jr. (1992, November 15).  Minorities in science.  Science, 258
(5085), 1067.

Kramarae, C., and Spender, D. (Eds.).  (1992).  The knowledge explosion:
Generations of feminist scholarship. New York:  Teachers College Press.

Kreinberg, N.  (1981).  Ideas for developing and conducting a women in science career
workshop (ERIC Document Reproduction Service No. ED 210 965).
Washington, DC:  National Science Foundation.

Kreinberg, N.  (1982). The math and science education of women and minorities:
The California perspective (ERIC Document Reproduction Service No. ED 218
114). Davis, CA:  University of California-Davis.

Labossière, D.  (1986, December/1987, January).  Les filles et les matières sci-
entifiques au niveau secondaire [Girls and scientific subjects on the sec-
ondary level].  Resources for Feminist Research, 15, 56-57.

Lantz, A.  91979).  Strategies to increase the number of women in science.
Signs, 5(1), 186-189.

Lee, L.  (1986, November).  The scientific exclusion of women from science.
Resources for Feminist Research, 15, 21-22.

Levine, D.  (1984).  An innovative approach to attract young women to careers
in engineering and science.  Engineering Education, 75(3), 162-164.

Levine, D.  (1985).  Adding a woman’s touch. Science Teacher, 52(6), 25-29.



82

Malcolm, S.M.  (1983).  Equity and excellence:  An assessment of programs that facili-
tate increased access and achievement of females and minorities in K-12 mathematics
and science education (ERIC Document Reproduction Service No. ED 419
420).  Washington, DC:  American Association for the Advancement of
Science, Office of Opportunities in Science.

Malcolm, S.M.  (1989).  Increasing the participation of black women in science
and technology.  Sage, 6(2), 15-17.

Malcolm, S.M.  (1990).  Essay.  Scientific American, 262(2), 112.

Mallow, J.V.  (1981).  Science anxiety:  Fear of science and how to overcome it. New
York:  Van Nostrand Reinhold.

Mappen, E.F.  (1989).  Guest comment:  Creating a support system for women
in science—combining co-curriculur programming and student life at
Douglass College.  American Journal of Physics, 59(12), 1065.

Matthews, C.M.  (1990).  Underrepresented minorities and women in science, mathe-
matics, and engineering:  Problems and issues for the 1990s.  CRS  report for Congress
(ERIC Document Reproduction Service No. ED 337 525).  Washington, DC:
Library of Congress.

McCartney, A.  (1991).  The science and technology careers workshop—inte-
grating feminist approaches in residential science education.  Resources for
Feminist Research, 20(1/2), 50-51.

McMillen, L.  (1987, August 12).  Step up recruitment of women into science or
risk U.S. competitive edge in field, colleges are warned.  Chronicle of Higher
Education, 33(48), 9, 12.

McMillen, L.  (1989, July 5).  Clare Boothe Luce Fund to spend $3.5-million a
year to encourage women to study and teach science.  Chronicle of Higher
Education, 35(43), A23-A24.

Melnick, S.L., Wheeler, C.W., and Gunnings, B.B.  (1986).  Can science teachers
promote gender equity in their classrooms?  How two teachers do it.  Journal
of Educational Equity & Leadership, 6(1), 5-25.

Meschel, S. V.  (1992). Teacher Keng’s heritage:  A survey of Chinese women sci-
entists.  Journal of Chemical Education, 69(9), 723-730.

Messing, K.  (1986, November).  What would a feminist approach to science be?
Resources for Feminist Research, 15, 65-66.

Misra, K.S. (1985, November).  Scientific creativity among girls:  Impact of
school environment.  Journal of Indian Education, 11, 53-57.



83

Mitchell, R.  (1984, Fall).  Coping with science anxiety.  Feminist Teacher, 1, 14-17.

Morgan, C.S.  (1992).  College students’ perceptions of barriers to women in
science and engineering.  Youth & Society, 24(2), 228-236.

Nulty, P.  (1989, July 31).  The hot demand for new scientists.  Fortune, 120(3),
155-163.

Oakes, J.  (1990).  Lost talent:  The underparticipation of women, minorities, and dis-
abled persons in science (ERIC Document Reproduction Service No. ED 318
640).  Washington, DC:  National Science Foundation.

Otto, P.B.  (1991).  One science, one sex?  School Science & Mathematics, 91(8),
367-372.

Peltz, W.H.  (1990).  Can girls + science - stereotypes = success?  Science Teacher,
57(9), 44-49.

Pfafflin, S.M.  (1984, October).  Women, science, and technology.  American
Psychologist, 39, 1183-1186.

Price, J.S.  (1993).  Guest comment:  Gender bias in the sciences—some up-to-
date information on the subject.  American Journal of Physics, 61(7), 589-590.

Pycior, H.M., Slack, N.G., and Abir-Am, P.G. (Eds.).  (1996).  Creative couples in
the sciences. New Brunswick, NJ: Rutgers University Press.

Quimbita, G.  (1991).  Preparing women and minorities for careers in math and sci-
ence: The role of community colleges (ERIC Document Reproduction Service No.
ED 333 943).  Los Angeles:  ERIC Clearinghouse for Junior Colleges.

Raat, J.H., Harding, J., and Mottier, I.  (1981). Girls and science and technology
(GASAT).  Vol. 1. (ERIC Document Reproduction Service No. ED 262 995).
Proceedings of the first GASAT conference, Eindhoven, the Netherlands.

Raat, J.H., Harding, J., and Mottier, I.  (1981). Girls and science and technology
(GASAT).  Vol. 2. (ERIC Document Reproduction Service No. ED 262 996).
Proceedings of the first GASAT conference, Eindhoven, the Netherlands.

Raloff, J.  (1990, December 14).   Science:  Recruiting nontraditional players.
Science News, 140(24), 396-398.

Ramsden, J.M.  (1990).  All quiet on the gender front?  School Science Review,
72(295), 49-55.

Raymond, C.  (1991, December 11).  Continuing shortage of women in science
decried:  Many drop out.  Chronicle of Higher Education, 38(16), A31-A32.



84

Rosser, S.V.  (1985).  The feminist perspective on science:  Is reconceptualization 
possible?  (ERIC Document Reproduction Service No. ED 266 985).

Rosser, S.V.  (1986).  Teaching science and health from a feminist perspective:  
A practical guide.  Elmsford, NY:  Pergamon Press.

Rosser, S.V.  (1987).  Science and health-related women’s studies course:  
A report after 10 years in the academy.  Feminist Teacher, 2(2), 30-34.

Rosser, S.V.  (1989).  Teaching techniques to attract women to science.  Women’s
Studies International Forum, 12(3), 363-677.

Rosser, S.V.  (1990).  Female-friendly science:  Applying women’s studies methods and
theories to attract students. Elmsford, NY:  Pergamon Press.

Rosser, S.V. (Ed.). (1995). Teaching the majority: Breaking the gender barrier in sci-
ence, mathematics, and engineering. New York: Teachers College Press.

Sakai, A.K., and Lane, M.J.  (1996).  National Science Foundation funding pat-
terns of women and minorities in biology.  BioScience, 46(8), 621-625.

Scheinen, R.  (1981).  The rearing of women for science, engineering, and
technology.  International Journal of Women’s Studies, 4(4), 339-347.

Scheinen, R.  (1989).  Women as scientists:  Their rights and obligations.
Journal of Business Ethics, 8(2-3), 131-155.

Science and Technology [Thematic issue].  (1984).  Canadian Women Studies/Les
Cahiers de la Femme, 5.

Science and Technology [Special issue].  (1989).  Sage, 6(2).

Science in the U.S.—with one hand tied behind us.  (1988-1989).  Hood on the
Issues, 3-14.

(1991) Science lives:  Women and minorities in the sciences (ERIC Document
Reproduction Service No. ED 348 421). Minneapolis, MN:  Minnesota
University.

Scott, L.U., and Heller, P.  (1991).  Team work works!  Strategies for integrating
women and minorities into the physical sciences.  Science Teacher, 58(1), 24-28.

Searing, S., and Shult, L.  (Comps.)  (1985).  Women and science:  Issues and
resources [and] women and information technology:  A selective bibliography (ERIC
Document Reproduction Service No. ED 256 657).  Madison, WI:  Wisconsin
University Systems Women’s Studies Librarian at Large.

Shepherd, L.  (1993).  Lifting the veil:  The feminine face of science.  Boston:
Shambhala.



85

Shult, L., Searing, S., and Lester-Massman, E. (Eds.).  (1991).  Women, race, and
ethnicity:  A bibliography. Madison, WI:  Wisconsin University Systems Women’s
Studies Librarian at Large.

Siebert, E.  (1992).  Women in science?  Journal of College Science Teaching, 21(5),
269-271.

Siegel, M.E..  (1984).  Her way:  A guide to biographies of women for young people
(Rev. and expanded ed.). Chicago:  American Library Association.

Skolnick, J., Langbort, C., and Day, L.  (1982).  How to encourage girls in math and
science:  Strategies for parents and educators. Englewood Cliffs, NJ:  Prentice-Hall.

Sloat, B.F.  (1990).  Perspectives on women and the sciences.  LSA  Magazine,
13(2), 13-17.

Smail, B.  (1981, December). Girls into science and technology:  The first two
years.  School Science Review, 63(225), 620-630.

Smail, B.  (1983).  Getting science right for girls.  Contributions to the Second Girls
and Science and Technology Conference (pp. 30-40).  Oslo, Norway: Institute of
Physics, University of Oslo.

Sonnert, G., and Holton, G. (1995). Who succeeds in science? The gender dimension.
New Brunswick, NJ: Rutgers University Press.

Stallings, J.  (1980).  Comparisons of men’s and women’s behaviors in high school classes.
Washington, DC:  National Institute of Education.

Steiger, A., and Davis, F.  (1992).  Feminist pedagogy and the teaching of science:  An
experiential workshop (ERIC Document Reproduction Service No. ED 348
116). Description of a workshop conducted at the annual conference of the
Association of Canadian Community Colleges, Montreal, Canada.

Stolte-Heiskanen, V., and First-Dilic, R.  (1991).  Women in science:  Token women
or gender equality?  New York: Oxford.

Stoney, S.M., and Reid, M.I.  (1981).  Balancing the equation:  A study of women
and science and technology within further education.  Project report (ERIC
Document Reproduction Service No. ED 219 534).  London:  Further
Educational Curriculum Review and Development Unit.

Strauss, M.J.  (1983, Fall).  Feminist education in science, mathematics, and
technology.  Women’s Studies Quarterly, 11, 23-25.

Suter, L.E. (Ed.). (1996). Indicators of science and mathematics in education 1995.
Arlington, VA: National Science Foundation.

Tilghman, S.  (1993).  The status of science:  Male versus female scientists.  WIN
[Women’s International Network] News, 19(2), 73-74.



86

Tobias, S.  (1992).  Women and science.  Journal of College Science Teaching, 21(5),
276-278.

Travis, J.  (1993, April 16).  Making room for women in the culture of science.
Science, 260(5106), 412-415.

Tsuji, G., and Ziegler, S.  (1990).  What research says about increasing the numbers of
female students taking math and science in secondary school (ERIC Document
Reproduction Service No. ED 317 417).  Toronto, Canada:  Toronto Board of
Education.

Vetter, B.  (1992).  Ferment:  yes-progress:  maybe-change:  slow.  Mosaic, 23(3),
34-41.

Warren, K.J.  (1989, Fall).  Rewriting the future:  The feminist challenge to the
malestream curriculum.  Feminist Teacher, 4, 46-52.

Whyte, J.  (1986).  Girls into science and technology: The story of a project.  Boston:
Routledge & Kegan Paul.

Whyte, K.  (1988, June).  “Can we learn this?  We’re just girls”—Feminists and
science:  Visions and  strategy.  Resources for Feminist Research, 17, 6-9.

Wilson, M., and Snapp, E.  (1992).  Options for girls:  A door to the future:  An
anthology on science and math education. Austin, TX:  Pro-Ed.

Woodhull, A.M., Lowry, N., and Henifin, M.  (1985).  Teaching for change:
Feminism and the sciences.  Journal of Thought, 20(3), 162-173.

Yentsch, C.M., and Sindermann, C.J.  (1992).  The women scientist:  Meeting the
challenges for a successful career. New York:  Plenum Press.

Zuckerman, H., Cole, J.R., and Bruer, J.  (1991). The outercircle:  Women in the 
scientific community. New York:  Norton.

Notes
*Adapted from Chadwell, Faye A.  (1995).  Bibliography in Sue V. Rosser (ed.)
Teaching the majority: Breaking the gender barrier in science, mathematics, and engineer-
ing. New York:  Teachers College Press.



87

France A. Córdova
Featured Speaker

Open ing  Night  Ce lebrat ion :  Reach ing  in to  the  Future
December 15, 1995

am an astronomer.  I look at the stars.  Everywhere I look in astrophysics, I
see women working behind the stars.  I see a picture of Jupiter, bruised by
the infall of two dozen pieces of a comet, and behind the image I see the

face of young MIT researcher Heidi Hammel.  I see the countenance of the uni-
verse change to a much younger entity of only 8 billion years, and behind this,
the handiwork of Carnegie Institution’s Wendy Freedman, who is systematically
detecting and measuring Cepheid variables in distant galaxies.  I see in evidence
of planetary systems around distant suns the possibility of life outside our solar
system; behind this is the painstaking observational work at millimeter wave-
lengths by Anneila Sargent of Caltech.  I see in the birth of a mechanical rover
that will take its first halting steps on Mars 2 years from now the tenacity and the
vision of JPL’s Donna Shirley.  When I look at Saturn and admire its rings, I
know that my graduate school buddy Carolyn Porco is developing the first
imager that will reach and orbit Saturn and image its rings in the year 2004.
When I look at the Northern Cross, I imagine that I see — once again after 20
years — the nova I discovered while looking up at night from the floor of the
Grand Canyon.  I was not the first to see and report Nova Cygni 1975, but for
me it was my discovery all the same.  Everywhere I look in astrophysics, I see
women working behind the stars.

In Washington I see women engaged in setting science policy at the highest lev-
els.  I see the remarkable job women are doing at the federal agencies:  NIH,
DOE, Education, DoD, NOAA, NSF, NIST, and NASA.  I hear shining through
those acronyms the strong, articulate voices of Florence Haseltine, Martha
Krebs, Eve Bither, Anita Jones, Kathy Sullivan, Cora Marrett, Anne Petersen,
Mary Clutter, Arati Prabakhar, Nancy Maynard, and many, many others who are
changing the face of science and the course of science policy.  One recent nova
event for science policy was the Administration’s release of Science in the National
Interest.  This visionary document, spearheaded by MRC Greenwood when she
was at OSTP, is remarkable for the way it celebrates science and its common-
envelope star, technology; it embraces change and lifts from the ragged edges of
that change a new attitude that articulates wider goals for science, goals that put
science in contact with its benefactor and beneficiary, the public.
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Another nascent star is the 1991 Women’s Health Initiative.  The birth of this
enterprise required a new attitude, one which came from an active women’s
health movement around the country that drew attention to the failure of
health policy with respect to serving women.  Florence Haseltine, director of
the National Institutes of Health’s Center for Population Research, was well-
placed to take leadership in this effort.  She founded the Society for the
Advancement of Women’s Health Research.  Her efforts were supported by
NIH’s first woman director, Bernadine Healy.  This effort became institutional-
ized with the advocacy of congresswomen who have strong interests in women’s
health issues.  The bipartisan team of Barbara Mikulski, Pat Schroeder, and
Connie Morella worked with NIH to found the Office of Women’s Health
Research in 1990.

I’ve painted an optimistic picture, a picture of positive change in the landscape
of science discovery and science policy with the infusion of women.  Yet, there
are signs that we may be looking at the brief, jubilant flare of the middle-age
main-sequence star that is the culture of science as we know it today.  Such stars
emit flares from time to time, increasing in brightness tenfold, but in the end
they are what they have always been — dim stars that will be on their evolution-
ary track for a long time.

What are the signs that temper my optimism?  Here was the scene in 1991 at
one of the nation’s top research institutions of higher learning:  Fully one-half
of the department heads in that institution’s College of Science were women, a
splendid moment that was reveled in by the college, the university, and women
in science organizations.  Today, only 4 years later, there are no women depart-
ment heads in that college.  Did they die untimely or unseemly deaths?  No,
one rotated off in the usual time period, two went on to higher administrative
positions at other institutions, and one saw her department subsumed into
another college so she returned to the rank of professor.  All of this is pretty
normal activity among department heads in general.  So why were no women
promoted to their places, or to any of the other possible headships in the col-
lege?  The truth is there are no other women at the rank of professor in any of
the departments and only a very few at the lower ranks of associate or assistant.
The veneer of success for women in science leadership was very thin indeed.

Another example:  Last weekend I flew to Cape Canaveral to participate in the
launch of a long-awaited satellite to perform observations of stars that emit 
X-rays.  As I sat for hours in front of a console in the mission control room, I
looked around me at the people sitting in front of the two dozen other con-
soles.  The scene looked like the world of Apollo 13, except that the monitors
were spiffier.  All consoles, save one, were “manned.”  We have not come a long
way in the 25 years since Apollo 13 was rescued.

From these examples of women in science and women still outside of science,
you can see that the report card is mixed.  Progress depends on which field you
are considering:  The numbers of women are increasing in psychology,
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biomedical engineering, biology, anthropology, primatology, and history.  Yet
they are not increasing in other areas, like physics, math, computer sciences,
and mechanical and electrical engineering.  The latter may be the areas that
have reached saturation and have overproduced in recent years.  As the num-
bers of women in the workplace have increased, women may be choosing
growth areas, areas where they see opportunity.  This could account for some of
the differences we see in the proportionate increase of women in selected
fields.

The feminist critique of science has lately focused on a popular concept that
frames our dialog, and some of our actions, on increasing the number of
women in science:  They call this The Pipeline Myth, AKA The Myth of Steady
Progress.  How often have we heard that all we need to change this institution
or that one is to get more women into the pipeline?

“We thought all you had to do was get more women into the pool —into graduate schools
and tenure-track positions —and automatically they would move into the faculty and into
industry, and so on.  We were naive.” Neurobiologist Neena Schwartz

Historian Londa Schiebinger says, “There is no greater myth in respect to
women in science than that of inevitable progress.”  History, she notes, shows
otherwise.  For example, after women gained admittance to graduate schools at
the beginning of the century, they flooded Ph.D. programs in many fields.  By
the 1920s their numbers were at a historic high, with women earning 14 percent
of doctorates in the physical and biological science.  But during the cold war
years, the proportion of women Ph.D.s plummeted.  They did not regain this
level of participation until the 1970s.  Filling the pipeline doesn’t necessarily
help.  Historian Margaret Rossiter says that women in science suffer from “hier-
archical discrimination,” that as they move up the ladder of power and prestige,
their number drops off much faster than does the number of men.  The higher
one goes in the scientific hierarchy, the fewer women one finds.  This concept is
one that deserves historical research and scholarly analysis.

My own view, drawn not on scholarship but on personal observation, is that there
are several ways for contemporary women to get into the “top” echelons — and
interestingly they all involve sudden events, rather than steady progress.

(1) Enter new growth fields that have a lot of resources being poured into
them. These fields by nature are open to the best and brightest and, especially,
the most aggressive — it happened 2 decades ago in computer science and is
happening now in biomedicine. If a field blossoms during periods when women
are trying to get into research in increasing numbers, there is opportunity.

(2) Use new facilities. The workforce of even relatively stagnant fields can be
suddenly changed with the infusion of new facilities or technologies. Growth of
new facilities can welcome new users as long as the policies governing use favor
the most capable (e.g., the Hubble Space Telescope and the opportunities it has
created for the entry of women in astrophysics).
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(3) Introduce women from outside an organization as “agents of change.” The
Clinton White House has appointed many women to significant positions. Left
to their own devices, established institutions, especially ones in which the top
positions are prestigious and therefore competitive, will not readily propel peo-
ple with new or different approaches to the top, especially if the institution is
comfortable with itself. It may have little interest in rocking the boat. The very
notion of “nonlinear moves” signifies that a social revolution is being mandated
from a force that has leverage over the institution.

Questions we might ask are: Why is it so difficult for institutions to reform in a
slow, steady way? Why are social “mutations” or upheavals, rather than gentle
evolution, generally more successful in changing culture? My view is that rules,
many of them unwritten, form the basis of a culture. These rules are predomi-
nantly rules of conduct and, thus, behavioral in character. The struggle to
change a culture introduces new behavior that may be unwelcome because of
its unfamiliarity. The phrase “Old Boys Club” sounds trite and a little incredible
in this day and age — until you realize firsthand how strongly behavioral and
social much of our policy, planning, and management activities is. Our social
history reveals that we have been effective in acquiring territory, food, and
goods by being clannish.

One aspect of this conference is about identifying the challenges and taking
practical steps to confront them. So I put together a list of challenges. The first
few are my own; they are drawn from my academic, research background, and
approach. The second group is from my female colleagues outside of NASA and
my male colleagues within the Agency.

My own:

(1) The literature on women and the origins of science shows that western sci-
ence culture is historically highly gendered (look at any issue of Physics Today,
which still focuses on the white male history of physics). Knowing where we
have been — our history in science — is the first step in making a plan for
where we need to go. A study of other cultures is part and parcel of this
approach.

This understanding should lead us to appreciate that a diversity of approaches
benefits the generation and communication of new knowledge, both of these
being vital to the success of science. But we need to go deeper than this; we
need to change the culture of science itself to root out that which discourages
women from continuing, once starting in this field, to wanting to continue. We
cannot do this without a solid understanding of where we have been.

(2) Our view of what is “prestigious” affects our choices, including our career
choices. We are affected by the definitions and trappings of success. By defini-
tion, anything prestigious is a limited resource: only a few can have titles, be the
head, the Chair, the boss, the prize winner. There are often elaborate rituals
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that accompany prestige, and these rituals can be strongly gendered. Involved
in prestige, of course, is a society’s notion of self-worth. If a group is excluded
from attaining the prestigious positions, it sends the message that that group is
not worthy. I think we need to examine how exclusivity is related to prestige and
examine how we can move to a more democratic science.

(3) There is the problem of isolation. Isolation is different than being alone.
On a dark night, under the stars and looking up, you may be truly alone. But
rather than feeling isolated from the cosmos, you probably would feel closer to
it, more in touch with the pulse of the universe. Alone is something active,
something you choose. Isolated is what is done to you; it is being left out and
kept out. We need to identify the processes that isolate us and work on chang-
ing them. One of the Washington women I mentioned earlier told me that
often she is not invited to the table for important meetings, so, she invites her-
self; she simply appears at the table and is never asked to leave. In this way she
becomes more aware of what is going on, becomes more participatory, and
eventually gains the credibility she needs to get people to take her ideas serious-
ly. Information is key to keeping isolation at bay. Information leads to smart
involvement, and, for those who desire it, leadership.

(4) The agents of change themselves have to resist becoming part of the
processes that once excluded them. This includes recognizing the need for
mentoring and support groups; it includes embracing diverse approaches to the
study of women in science itself. The field of women in science includes differ-
ent approaches, which often work in isolation from each other:

■ Statistical literature (leads to appreciation of current status, number of
women in science);

■ Historical/sociological study of women in science (leads to better under-
standing of the current number of women in science);

■ Studies of the structure of knowledge crafted within institutions historically
designed to exclude women — how to develop practical ways to create a sci-
ence that is open and comfortable to all, what has been called a “sustainable
science.” This emphasizes an objective approach that requires that the cri-
tique of science be joined to the generation of knowledge.

These three cultures need to come together in harmony to set a course for the
future of women in science. A meeting such as this one is a good place to begin.

(5) There are still great challenges on the homefront. We need enabling
processes that address domestic concerns: child care, parental leave and bene-
fits, the promotion and tenure clock, shared responsibilities of dual career fami-
lies. Enlightened policies will benefit both women and men.

(6) We need a chant like the Navy, you know, Hua! Hua! Hey, it builds solidarity
throughout the ranks. Perhaps the right chant can lift our spirits when we need
the bonding. 
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I asked the NASA Administrator how he would frame the challenges for women
in science. He had his own list:

Reform peer review panels. Include more women and minorities and young
people on the panels so that the goods are more widely distributed and the
overall quality enhanced.

Reform peer review itself to be more embracing of new, innovative ideas and
more critical of stagnant ideas that should be eliminated. This will improve the
situation for young people in general, men and women.

Mentor better. Women need to feel less isolated and be better prepared to suc-
ceed.

Don’t be meek.

A young woman astronomer colleague who has been on the forefront of women
in science issues had this observation: “There are three kinds of women scien-
tists today: senior women, many of whom grew into significant positions by 
emulating the characteristics of the majority male scientist and who are not
interested in change; the middle group of women who may have tried at one
point to make things better; and the younger cadre which doesn’t see the prob-
lem clearly, but recognizes some disadvantages wrought by affirmative action
programs.” She says the challenge is to find a shared vision among these groups,
acknowledging the difficulties but determined to plan an optimistic future.

A superachieving, action-oriented, woman planetary astronomer confided to me
that she believes that the strategic battles have been won. But in the tactical
arena, women are still at a disadvantage. She sees the challenge as how to gain
acceptance by men in “hand-to-hand combat.” She apologizes for that
metaphor, claiming that she is not a battle freak, but, rather, battle weary. She
says that women need to be listened to and respected. The problem is how to
gain acceptance, without sacrificing ideals. An essential ingredient of the tacti-
cal approach is consistency: Be there, speak up, don’t be angry (it turns every-
one off, she notes), do what you have to do with grace and style.

Her observation is corroborated by some of my male colleagues at NASA, 
who offered that they see women’s greatest challenge as needing to be taken 
seriously.

In the conference invitation letter, I was asked to draw on my own life experi-
ences and my role as NASA’s Chief Scientist. I have put novae, cataclysmic vari-
able stars, pulsars, quasars — the exotic stuff of the cosmos — the stuff that had
taken hold of my imagination since I was a student, on hold for a few years. I
accepted the NASA Administrator’s invitation to come to Washington for 3 years
to work on integrating science in an Agency that does many kinds of science —
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the physics of the universe, remote sensing of the Earth, in situ sampling
of particles and fields in space, exploration of the solar system, gravitation-
al biology and exobiology, the physics of fluids, materials and living tissue
in altered gravity.

I was asked to help construct a vision for the future that would combine in
new ways essential aspects of these fields. It would be necessary to break
down the stove pipe nature of the old disciplines, areas of research that
had grown mature and insular, and develop, instead, cross-cutting initia-
tives that would yield new discoveries and understandings of the universe,
our solar system, and especially our planet Earth. I was asked to look at the
science we do from the unique platform of space in full view of the public
that funds the investment. How to set a course that was rich in its scientific
goals, meaningful to the public, and, of course, cheap. That was the chal-
lenge.

The first thing I did was to lead an all-Agency effort to write a guide that
laid out the conduct of our research. This policy document serves as the
framework within which our programs are managed, from developing the
concepts for new missions to finally disseminating the data broadly. The
three concepts that were the underpinnings of the guide are quality, par-
ticipation, and responsibility. We do not shy from the need to develop
human resources to enrich our research programs. We do not shy from
advocating open competition, peer review, and immediate dissemination
of all the data that are taken. We redefine the roles of all the participants
in a changed playing field. We encourage partnerships to leverage the sci-
ence investment. We recognize the shared responsibility of the Agency and
all its stakeholders in fostering education and public literacy in science
and technology.

A similar approach might be applied to the questions posed by this confer-
ence. We need to develop a vision of where we are going, a clear sense of
mission and goals. We need to frame the conduct of the new world of sci-
ence that we envision: what are the policies we could aspire to, live by. And
then, develop a roadmap for the future, a roadmap with metrics and evalu-
ation points, a roadmap that sees the world in 10, 15 years as a different
place for women in science.

My daughter, who is in the fourth grade, said that the worst talk is a
humorless talk. So I will end with a joke, which I first heard from my
Hubble Telescope buddy Anne Kinney.

Q: How many psychiatrists does it take to change a light bulb?

A: It only takes one, but the light bulb has to really want to change.
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iving honor to God, I would like to thank the organizers and the National
Science Foundation for inviting me to give remarks at this auspicious occa-
sion. As a child of a teenage pregnancy, in a family who was on welfare,

and raised in a single family home, I know that my presence here today is based
on the grace of God.

Before we go any further, I would like everyone do something for me. Let’s
strip away our degrees: we all know we are accomplished. If we were not accom-
plished, we would not be in this room. Let’s communicate with each other on a
humanistic level. During these next few minutes I would like to address the sub-
ject, “The Role of Women in Science.”

What is a woman? Women are different from men. Just on the basis of our daily
activities we play a variety of roles. We are nurturers, creative, efficient,
resourceful. We are mothers, grandmothers, daughters, sisters, wives, aunts,
teachers and WE ARE SCIENTISTS!

In a publication entitled, Who Succeeds in Science: The Gender Dimension, by Dr.
Gearhard Sonnert, documentation of the obstacles confronting women in sci-
ence includes: family influence, the lack of early institutional support at the
high school, college and graduate school levels, professional career choices,
and family matters.

At a time that we are questioning the validity of affirmative action, I know the
significance of affirmative action. Had it not been for affirmative action or the
civil rights movement I would not be here talking to you today. I am living
proof that a brain has no gender; a brain has no color nor does a brain have a
socioeconomic level attached to it.

I recently read a book by Jeremiah Wright; he discussed the topic of assimila-
tion. Many people think when we talk about assimilation that we are discussing
the assimilation of going from a black to a white environment or a white to a
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black environment. However, assimilation is when you abstract from anything
that is not yourself. Yet, there are problems associated with assimilation. If one
continues to assimilate, eventually you will forget who you are. When you forget
who you are, you forget what your role is in any given situation. Assimilation
totally destroys who you are. And the sad thing is that you don’t even realize
what is happening to you, because when you assimilate, you forget who you are.

I recently was invited and participated in an initiative to South Africa organized
by the Citizen Ambassador Program. The purpose of this delegation was to dis-
cuss plans for the reconstruction and development of the new South Africa.
One of the major points that I came home with was that the South Africans
know that the progression of their country is directly proportional to the educa-
tion of their women! The struggles that the South Africans are experiencing are
similar to struggles of blacks in this country prior to the civil rights movement.

Two things happened to me while in South Africa. First, for the first time in my
life, I felt totally accepted just as I am. This experience was one which I wish
everyone in this room could experience. Second, I realized that my struggles
are an asset; that every struggle that I had encountered in my life has a mean-
ing, and there is a reason for these struggles. A benefit of these struggles is the
fact that other peoples can benefit from them.

The first thing that we must do is heal. We have to heal. The PBS documentary,
“Discovering Women,” gave me and my family the opportunity to heal. My par-
ticipation in this project was a family decision. We had many conversations
about this documentary, and we decided that we will allow it to air. Believe me, I
was kicking and screaming throughout the preparation of the show. Judith
Vecchione and Yvoone Smith could attest to that. To answer so many people’s
questions, we are not getting paid for the participation in this series. Many peo-
ple have asked me if we are getting paid, and we are not. However, our (the six
women scientists) participation in this endeavor is based on our intense com-
mitment to the education of the youth. If one person is inspired to pursue a ter-
minal degree in chemistry because of this film, then it was worth it. I do what I
do because I want more individuals to go to school and pursue a degree in sci-
ence. I believe the nurturing of a person to pursue a higher life is just as impor-
tant as a scientific research journal article. In fact, I think it is more important.

According to the New College Course and Transcript Files published by the U.S.
Department of Education, people are interested in technological advancement.
An example of this is computer technology.  I do not know about you, but I rely
on my students to help me keep up with the new technology in computers.

As women, we need to define ourselves for ourselves.  Our contributions should
be based upon where we can make a difference.  We have a contribution to
make.  Our contribution is unique and is needed for the progression of not
only the American society but also the world.  Throughout my international
travels, it has become apparent to me that the whole world is looking to
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America to solve some of these problems, we have to find a solution.  The world
is waiting for us.  As women, we have the capacity to look at all aspects of the
problems we face and the needs of our children.

Be yourself, rejoice in you, and allow yourself to evolve into that well-rounded,
beautiful, unique, intelligent creature that you were created to be. God bless
you all and Merry Christmas.
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must confess that I feel under a lot of pressure. I came to the talk the other
night, and I heard France (Córdova) stand here and very eloquently talk
about a lot of issues. Then I had to sit there and listen to Linda (Wilson) and

Lydia (Villa-Komaroff) give everyone good advice in elegant language. And
here I stand at 8:30 in the morning to talk about policy. This is a topic that
everybody thinks of as being boring, and so I really have a job in front of me.

Luther kind of gave you a biosketch of what I do, my day job and my night job,
but he really did not tell you, even though he knows, who I am. In a way, I stand
here as an impostor. You hear the degrees, and the committees, and the boards,
and the access to policy levels. But I look in the mirror, and I see something that
is very different. I see the accumulated experiences that span a cultural and gen-
erational divide. The leading front of the baby boom, the forcing edge of the
civil rights and women’s rights movements, a child of Sputnik, a child of
Birmingham, Alabama, the 1960s, and Earth Day. A person who still has prob-
lems getting a cab. A person who gets asked if she is with housekeeping and can
open a hotel room for someone who forgot his or her key, even when I am
dressed up. A person mistaken as a clerk in the store but invisible to the clerk in
the store.

So I just want to tell you that even if I ever thought about getting a swelled head
because of the opportunities that I have had to participate in the policy world,
there is always something there to remind me otherwise.

While some of you might find all of this an unsuitable combination for the poli-
cy world, I think that it gives me a kind of interesting place to stand. That, plus
being the mother of two teenage daughters, one of whom, thankfully, just fin-
ished all of her college applications. We did not want to take that into the holi-
days.

Now, all of these things really teach you a lot. And I said, policy has a way of
being boring, but I think that it is very exciting. It is exciting when you basically
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have had a chance of experiencing policy up close and personal. And I had a
chance of experiencing policy up close and personal.

I was born and raised in Birmingham, Alabama. I went to segregated schools,
schools that were segregated by law. I know that sounds weird right now, but
that’s what I experienced. Even though Brown versus the Board of Education
was settled in 1954, when I graduated in 1963, I had never gone to a school that
had been integrated. I really thought about this a lot. I thought about policy,
and the fact that it was policy that we did not have schools that were segregated.
But the reality was that we did. I realized that policy lets things happen, but it
doesn’t necessarily make things happen. That was a good lesson to learn, and to
learn it early.

One of the other lessons that I learned was that benign-looking structures can
be barriers. A lot of you might think, well, there is good and sufficient reason to
have things like literacy tests. People who vote ought to be able to read and
write, have some things, and know things about our country and our democrat-
ic processes. There are a lot of good reasons for that. There is a good reason 
for thinking that we ought to be able to pay for the structures that allow us to
vote — you know, poll taxes.

But, in fact, we know that for many years that these were ways of holding mem-
bers of a group to different and higher standards because they were not imple-
mented the same way across the board. They were used as mechanisms for
discrimination.

So the benign-looking structures can have other than benign consequences. I
want to point this out in terms of women. I want to give you a lesson on that
with regard to the use of certain kinds of defining and discriminating criteria,
in things like admissions, and in the award of fellowships.

We can use the GRE as the primary way of screening, and get one set of results.
Or we can use the GPA as the primary mechanism of screening, and get a totally
different set of results. We know of cases of where, when universities basically
have flipped the way that they made decisions, that they ended up not liking the
results. Because they got “too many women.”

To those who have these kinds of arguments, do you want a measure of a morn-
ing’s activity, or measures of many years of effort? These are the kinds of things
that we really have to look at — structures that otherwise look benign.

One of the other things that Birmingham taught me was how to recognize the
lesser of two evils and to make an active choice for the lesser of the evils, rather
than just getting out of the game. Sometimes I think that we let the perfect be
the enemy of the good; that we have to be careful that in seeking the perfec-
tion, that we let something that is even worse come into play because we do not
make an active choice for the lesser of the two evils.
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The third issue that Birmingham taught me was how policy can let things hap-
pen, but that people have to make things change. The other thing that I
learned was how much easier it is to get change when money is involved.

Margaret Rossiter reinforced that for me in her work when she talked about
what was done by the women who contributed to the establishment of the Johns
Hopkins Medical School. By conditional philanthropy, Johns Hopkins — the
number one medical program in the country — always admitted women to the
medical programs, and it did not hurt them.

But, in fact, strings were attached. The golden rule was exercised. Those who
have the gold, make the rules.

So this notion of incentives, and sanctions, and rewards, and punishments, and
carrots, and sticks, and all of these kinds of things, I learned very early. I learned
another thing very early, too, that I think is always important for us to remem-
ber: We have to be satisfied with changing behavior first and letting hearts and
minds follow. People are always talking about how their heart is not in it. Forget
their heart. Change their behavior.

But let’s talk about policy. This is going to be Policy 101 because, quite frankly, I
think that some of us have a mistaken view of what it is.

Let us get the first definition. This is a dictionary, and some of you may actually
be kind of surprised by this definition — I was. The first meaning of policy is
prudence or wisdom in the management of affairs. Isn’t that amazing. Yes.

The second definition gets a little bit more down to the kind of nitty gritty of it,
basically where there is material interest that is involved. It is only the third defi-
nition that gave us this thing that we tend to think of as being policy, a definite
course or method of action.

Action is the first idea. Selected from among alternatives, that means you can do
a lot of different things — it is the thing that you choose to do that is the issue
and, in light of giving conditions to guide and determine present and future
decisions.

And this is a critical point. What we do now will have consequences in the
future. They may not be the consequences that we want. So we always must be
prepared to modify and tweak our policies. The very fact of having them in
place changes the conditions in which they are operating.

I will give you an example of where this has had negative, unintended conse-
quences, namely, Title I. A lot of us will argue that in the Great Society days
when Title I was put in place, it was put in place for really terrific and wonderful
reasons. Those reasons were to make up for some differences that were being
made on kids based on the amount of resources that were going toward their



100

education. Over the years it was used to try to give those kids a leg up. What
ended up happening is that it was used only in those remedial kinds of ways.
You can never catch up by only having things remediated.

You will never catch up because the rest of the world doesn’t stop. It requires a
major modification in the way that we think about Title I, so that we can remove
the unintended results of truncating the educational experiences in favor of
what we now understand as being better practice. That is an example of where
we’re always having to tweak the policy environment.

We must remember that policy actually involves a number of different kinds of
pieces. It is, first of all, figuring out what we want, what is most desirable, what
we want out of the system. And then, there is the issue of establishing the rules
so that we can achieve what is desirable and minimize what is not. But one of
the things that we must remember is that it is an imperfect process. Not all poli-
cy is good for all time. So there is this question about constant adjustment. As
the environment changes, the context of the policy has to change. So we have
to reexamine.

I wanted to distinguish policy from practice. Or maybe I should have called it
implementation. That is, how the game is played, once the rules have been
established. There are lots of parts about practice that, in fact, are very impor-
tant.

First of all, do all the players understand the rules, and what the rules really
mean? Are the referees doing their job? Are they playing favorites, or are they
really being impartial judges as to whether or not the rules are being followed?

Policy is not just something that is done in DC, or in Albany, or in Harrisburg,
or Trenton, or Sacramento, or Annapolis, or wherever. It is also how every insti-
tution that is a part of the system sets its rules.

If your university has students wait until their junior year to declare a major; if it
has no mechanism set in the departments for bonding students to the field,
identifying the students, bringing them to science, keeping up with them; hav-
ing a way for them to explore career options; if there is no opportunity for
undergraduate research because they do not show up until they are juniors, not
declared, for meeting and interacting with role models, then you are part of the
problem. The research says that we have to be attentive to what happens to
women and to minority students when they hit the door.

We have found, when Marsha Matyas and I actually did some work looking at
these kinds of issues, we found that most institutions did not even have any
coherent sense about what retention rates were. They for sure did not know
theirs — and do not ask for any level of disaggregation.

We can find retention rates and graduation rates for basketball players because
it is now required by NCAA rules that they tell us. But we do not necessarily
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know if students come to us as a major, whether they finish in science or what
happens to them. You have to look inside your own institution and find out if
anybody is keeping score. That is a part of policy.

One of the other issues that France Córdova brought up was this notion about
the difference between strategies and tactics. Strategies are kind of longer term
things. Tactics are what you can refer to as hand-to-hand combat. Essentially, I
want to give you a couple of tactics to use in the next meeting that you’re in
when somebody says something that’s a little bit off-the-wall. Ask them for their
data. They almost never have it. Or for the citation of the research paper that
has caused them to say whatever it is that they said.

It is those kinds of issues where people are basically allowed to get away with
statements that are just full of it, that I think that we have to basically challenge
people. We have to stop being polite. We have to challenge people when they
say something that is not really supported by the evidence.

One of the important issues is this last piece down here, that is, indicators. How
do we know what has happened? Okay, we have the policy, we had practice or
implementation. Now, how do we figure out what happened as a result of this?
The only way we can do this is to have some kind of indicator in place that can
help us figure this out. That’s the only way.

We have to look and see if any change happened and then be ready to make the
change in the policy if it is, in fact, not giving us what we need. Document the
problem — it’s absolutely essential that we do this. If anyone starts to tell you
that they don’t think we need to collect these data anymore, I want you to
become very attentive.

We have to have data disaggregated in ways that allow us to understand what is
happening within the system. I want to talk about one example of this where it
is absolutely crucial — you see, this is what happens when you don’t count.
That’s a play on words. It’s absolutely a critical issue internationally.

In a lot of cases people just didn’t keep the data that would allow us to under-
stand whether women were going into scientific careers in other countries.
Based on the experience that we have had before Beijing, in Beijing, and after
Beijing, a lot of us are coming to understand the absolutely critical role that sci-
ence and technology play in development. 

There are millions — no, there are billions of women who are out there whom
aid money never really reaches, because they’re not sitting at the policy tables.
You only get to the policy tables if you are elected or if you have “expertise” and
credentials, whatever that means.

We have to be concerned about the women who are in science and technology
in those other countries. We have to be concerned about the way that aid
monies are used in those other countries, whether they are basically used to put
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in technology that really doesn’t fit into the context of those countries, and who
is being served and what are the results and the effects on women. We’ve got to
do this. And that’s just one example of where data really make a difference.

A lot of us have fought this battle of strategies for many, many years. One of the
battles that we have fought is this notion of targeting versus mainstreaming, and
I think the biggest battle that we have fought is the versus. These things have
been held up as being basically separate kinds of alternatives, or separate
options for us in the policy arena. That somehow the issues of women get
focused on, or somehow that they get mainstreamed, as though they’re basically
choices that have to be made. We must have both.

We are not to the point in time where we can do away with targeted program-
ming. We will need targeted programming for some time to come. We need to
fold the lessons of targeted programming, though, into structural reform. That
is the challenge that is before us. We have to figure out what has worked for
groups that are underrepresented and figure out how to build that into the
transformation that is now occurring within systems. The systems are transform-
ing because they have to. We’re going to have less money than ever before, and
more work that we have to do with that less money. You cannot do that unless
you reengineer the system.

The issue is that, rather than all of us working all the time on our targeted
efforts, some of us are going to have to transfer some of our energies in time, to
taking those lessons and putting them into structural reform. The “systemic-
ness” needs to include inclusion.

What we have right now is very small money in targeted efforts, trying to over-
come the inertia of a massive system that is trying to maintain the status quo.
That’s what we have. So we must affect that massive system.

That means that every rule that people have exercised within that system must
be on the table for reexamination: peer review, the criteria for awarding grants,
the way money is used, what we ask PIs to do. We ought to be able to ask them
and expect that they can walk and chew gum at the same time.

In our broad policy document within the National Science Foundation, NSF and
a Changing World, the integration of research and education is held up as a goal.
In order to make that goal a reality, every person has to do his or her part. One
PI at a time, one grant at a time, one center at a time. Every person must do his
or her part.

As we are developing this reengineered system, quality, equity, access, and inclu-
sion must all be design specifications, at the same time. We’ve got to figure out
how to make all of these things happen, not one or the other. All of them.

I wrote a chapter on policy in Investing in Human Potential. The chapter was
called “More Than Market Forces.” We have a lot of faith in market forces, and
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my contention in that chapter was that it will take more than market forces to
make these kinds of changes. If we are going to strive for structural change,
which is what is the topmost part of this triangle, we have all of these other
things that are currently in vogue: isolated projects.

I have gone onto university campuses and met people who were involved in pro-
jects and they didn’t even know about each other. They all had programs to try
to bring people to science or to engineering, and they were not even aware of
each other. This is a lot of what is going on.

Until hard dollars get spent to bring all people to the enterprise equally, it is
not real. The rest of this stuff can go away. Soft dollars can go away. The volun-
teers can leave or get tired, or get sick, and try to do too much, and I think that
is the thing that we have to try to ask. How are people admitted? How are they
counseled? How are the dollars spent? Who’s doing what?

It is great to have goals, and we need to express them, but at some point we
have to get down to the nitty-gritty of what actions can move us toward those
goals. And that’s really where we are right now. They have to be do-able. They
have to be things that can lead to change.

Change is not going to be easy for any of us. A lot of you have heard me say this
little expression: Nobody likes change but a wet baby. It’s not in our nature to
like it, but if there is a silver lining to the cloud of the budget reductions, the sil-
ver lining is that it will force us to look at our systems again. The opportunity
for change is therefore greater than ever before. Life is handing us lemons. It is
up to us to make the lemonade.



104

Anne C. Petersen
Plenary Speaker :  Ach ievements  & Chal lenges

Women and Sc ience :  Promot ing  
Leadersh ip  for  Nat iona l  Progress
December 14, 1995

ood morning. I can’t tell you how exciting I find it to join Linda (Wilson)
and all of you as we launch into the first full day of this pathbreaking con-
ference. 

As you know from your agenda, this promises to be a very full day. But our agen-
da is only as ambitious as the goals we have set for ourselves. This is a watershed
event, looking backward and forward, and its potential impact extends beyond
each of us and the institutions we represent.

My remarks this morning are entitled, “Women and Science: Promoting
Leadership for National Progress.” In particular, I want to talk about the need
for greater leadership from all of us in advancing science in our society. As we
celebrate our past achievements and begin to chart our future challenges, our
potential role as leaders should be front and center in our thoughts. In particu-
lar, we need each of you to advise us at NSF about how we can best address
issues of women and science for the future.

Leadership is complicated. We often make the mistake of assuming that leading
is simply a matter of being first or occupying the top spot. It’s really much more
than that. There’s an old saying that leadership is the only ship that doesn’t pull
into a safe port in a storm.

In this same way, our role as leaders involves more than just sitting in the same
chairs and occupying the same offices as those who came before us. We should
strive to provide a new vision and direction for science in America. I believe
each of us can help to craft a vital and vibrant, dynamic and diverse, scientific
enterprise for the twenty-first century.

This is a challenge that several organizations like the Association for Women in
Science have been addressing for over 20 years, and we have made progress on
many fronts. For example, if you were to review the telephone directory for the
Clinton/Gore Administration, you’d see that women hold some 40 percent of
the presidential appointments, a percentage that also holds for the key science
and technology posts. 
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It’s been a very pleasant surprise for me to hardly ever be the only woman in the
room at policy meetings. I’m almost always able to see people like France
Cordova, Laura Tyson, Alice Rivlin, Sheila Widnall, Mary Good, Martha Krebs,
Anita Jones, Arati Prabhakar, Jane Wales, and until a few months ago, MRC
Greenwood, among others. 

When we look outside government, there are also many signs of progress. We’ll
hear about industry at lunch today from Lilian Wu of IBM. At private founda-
tions and societies like the Carnegie Institution and the AAAS, we see more and
more names like Maxine Singer and Rita Colwell topping the masthead.

It’s interesting to note — but perhaps not surprising — that leadership in acad-
eme has been slower to change. The Linda Wilsons of the world remain the
exception and not the rule. In fact, aside from Judith Rodin at Penn, the presi-
dencies of the top 20 research universities remain an all male enclave. To repeat,
that’s 1 in 20 or 5 percent. Percentages that low don’t cut it even when you grade
on the curve. And it’s hard to explain that percentage as sampling error.

This makes clear what achievements we should celebrate and what challenges we
must still chart. We want this conference to help us work toward that long-sought
critical mass for women in science. Also, ask how our leadership can enhance
the contribution of science and engineering to our society. What can we do to
make a difference?

This challenge has taken on an increased sense of urgency in recent weeks and
months. I know that many of you have been following the political machinations
on the budget and what the future holds for research and development in the
latest federal budget scenario. 

The appropriation for the National Science Foundation has not been resolved as
yet. Although the House has approved the conference committee’s agreement
on our bill and the Senate is expected to do the same, there is strong likelihood
that the President will veto it — not due to any disagreement about NSF but
because of other issues. 

Of more long-term concern is the bleak outlook for federal R&D funding in the
current balanced budget projections. In addition to the grave damage this can
cause to the nation’s economic and social progress, we cannot ignore the reality
that opportunities for women in science will be cut short if science and technolo-
gy are cut short. It is therefore our responsibility to speak out for R&D generally
and to provide greater leadership for science and technology in our society.

In the historical record, we find many discussions of the roles and responsibili-
ties of men and women, for example in the writings of Socrates in the fourth
century B.C. In the early 1900s, many centuries after Socrates, Susan B. Anthony,
the American suffragist, stated the case quite wryly. She said, “The only question
left to be settled now is, are women persons?”
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The constant irony has been that women have possessed the fundamental quali-
ties of leadership, but their traditional place in society has typically denied them
opportunities to exercise that role beyond the home. Many women of my genera-
tion did not have mothers who worked outside the home. Breaking away from
that traditional role-model with a sense of exhilaration and authority, rather than
a sense of guilt, was not always easy.

I grew up in a small town in Minnesota. I was very interested in mathematics and
at some point got the message that this was not something that should interest a
girl. I really had to fight for my place, and I will never forget the many experi-
ences of exclusion. In many respects, I am leading the life my mother would have
wanted to lead. 

It saddens me that she could not use her talents in the same way. It makes me all
the more conscious of the terrible “national loss” we have experienced, and con-
tinue to experience, when women are not able to become leaders in fields in
which they can excel. American science continues to suffer from such a deficit,
and this has negative implications for our long-term economic prosperity.

Evelyn Fox Keller, physicist and noted historian of science, has focused on ques-
tions of masculinity in the language and values of science.

In documenting the powerful male view she says, “We see it at the very beginning
of modern science with the scientific revolution of the seventeenth century. The
Royal Society of London, one of the first modern scientific societies, was founded
in order to ‘raise a masculine philosophy.’ In the most general sense, science
meant ‘thinking like a man.’” Incidentally, the Royal Society was established in
1662 and did not admit a woman until 1945. Thus, attitudes about science as
masculine seem to accompany behaviors that excluded women.

Those definitions do not belong solely to past centuries. In 1966, the year I
received my baccalaureate degree in mathematics, the stereotypes were alive and
well, as evidenced by a compilation of essays on science and national goals from
the National Academy of Sciences. One essay was able to state unabashedly, “The
level of federal support should always be adequate to provide research opportuni-
ties for all those men who give promise of true originality.” 

In a sense, this statement exemplifies what we each have had to overcome. The
road ahead may not be much easier, but the prospects for success and the oppor-
tunity for leadership are, I hope, greater now.

Let us be clear. As we work to advance women’s leadership in science, we must
also remain focused on the larger goal of advancing women in leadership roles
across the broad spectrum of the society. Leadership in science will be but one
component of that broader agenda.

Consider, for example, one area where our contributions can extend well beyond
the laboratory. A recent study completed by the Johnson Graduate School of
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Management at Cornell University sheds light on an issue that directly affects
our industrial prowess as a nation.

The Cornell survey found that fewer than one-half of the managers in 1000
companies were viewed as technologically literate by their colleagues. It’s hard
to believe in this day and age that a corporate manager could get away without
knowing the difference between quantum mechanics and auto mechanics, or
between a potato chip and a computer chip. Then again, that might explain
our R&D cuts in the federal budget.

This fact provides just one more reminder that we cannot let history repeat
itself and allow anyone to define too narrow a role for women in our society. By
2010, an NSF study estimates that 25 percent of all jobs will require technologi-
cal expertise. We need to ensure that women have the opportunities to attain
such expertise, whether their careers take them to science, to corporate
America, or to government.

I am proud to say that the National Science Foundation has taken serious steps
to advance diversity and inclusiveness.

For many years, NSF has been aggressively engaged in remedying the underrep-
resentation of women and minorities and persons with disabilities in science
and engineering professions. We are required by law to do so. We have no
intention of wavering from that goal. But we are nevertheless taking a new look
at our efforts in keeping with the recent Supreme Court decision that, as the
President said in June, “raised the hurdle” for federal affirmative action 
programs.

It’s best to describe the potential changes in our programs as a change in
emphasis, rather than a sea change. We have stepped up our assessments of the
effectiveness of targeted programs at reaching their goals. We are also assigning
higher priority to developing nonexclusive alternatives for our targeted pro-
grams and will implement any appropriate alternatives.

An NSF task force is currently examining these issues on a program-by-program
basis, and we should be able to provide more specific information in coming
months about how all of this affects specific programs, like the Visiting
Professorships for Women and the Program for Women and Girls.

Despite all of this legal and policy uncertainty, there can be little doubt about
the impact of specific projects NSF has supported. If you wander through the
showcase hall, you can see a number of the success stories that have emerged
from various NSF programs. For example, our support helped to start the pro-
ject known as WISE, for Women in Science Excel, at SUNY-Stony Brook. 

This project focuses on six crucial years in the educational pipeline — 9th
grade through sophomore year in college. From a large body of research, we
know that these are the years when a disproportionate number of well-qualified
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girls and women change their minds and give up on potential careers in science
and engineering. 

We now know that grades and ability are rarely the cause of their decisions to
leave science. In fact, one recent study found that across the country, women
undergraduates outperform men in mathematics courses. Role models, mentor-
ing, and attitudes are key factors influencing dropout from science and math.
WISE is one of many projects that is seeking to make a difference in these factors.

Your tax dollars are also at work through the project known as Bridging the
Gap, led by Marilynn Sikes and Discovery Place of Charlotte, North Carolina.
This project helps us get an early start because its goal is to make science, engi-
neering, and mathematics a part of Girl Scout activities. It’s an ambitious pro-
gram with the potential to reach the nation’s 2.6 million Girl Scouts. While this
project may never achieve the fame of cookie sales, it will undoubtedly con-
tribute more to science and less to our waistlines and cholesterol levels.

All of the projects on display bode well for the future of women in science and
for the nation’s future. Indeed, the increasing infusion of women in the sci-
ences and engineering may well change the nature of our national science
agenda. For example, the greater numbers of women in the life sciences, now
about 40 percent of the total life sciences workforce, will surely increase our
knowledge about women’s health and perhaps preventive approaches. We can-
not predict what new discoveries will emerge, only that we will surely benefit
from the pursuit of new questions.

Returning to Evelyn Fox Keller, she wisely instructs: “Science gives us a descrip-
tion of nature. Science gives us scientific theories of nature. [But]There is no
magic lens that will enable us to see nature uncolored by the values, hopes,
fears, anxieties, desires, goals that we bring to it.” 

This is important guidance as we move more aggressively to diversify the 
science and engineering workforce not just by gender but by ethnicity. As 
this workforce changes, there are likely to be observable differences in the 
direction within disciplines as well as in the development of the larger body 
of knowledge.

Not long ago, I heard somebody ask, “What good is diversity?” In biology, if we
don’t have diversity within a species, we begin to see that species die out. The
same may be said of science: Extreme orthodoxy of theory and perspective sti-
fles debate and experimentation. We need the richness of many ideas from
many different perspectives. Unquestionably, that’s one of the important contri-
butions increasing numbers of women can make to science. 

The challenges that lie ahead for women’s leadership in general, and in science
in particular, are formidable. I am sure most of you have gone hiking and
mountain climbing on occasion and are familiar with the phenomenon known
as the false summit. You are hiking up a hill, and you think you are approaching
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the summit. You’re hungry and thirsty, and the kids are ready to break out the
chocolate bars.

Then you reach what you thought was the top, only to find that it was just a false
summit, with the true summit still a few hundred feet above you. That’s when
the kids let you know that they have had more than enough and begin to accuse
their parents of playing a cruel joke on them.

When we look at the statistics about women in science and engineering, it’s easy
to be misled by a few false summits. Women have made progress in virtually
every area of science and engineering. Recent data show that women have
made major gains in employment in many of the sciences: They now account
for 40 percent of the biologists and 30 percent of the chemists. But perhaps you
can help us understand the increase of women in computer science to 30 per-
cent and then the sharp fall off more recently. Was it a false summit?

Like the false summit, this progress often reveals an even greater set of chal-
lenges. For example, women now earn nearly one-half (44 percent) of the bach-
elor’s degrees in science and engineering. Unfortunately, there is a steep drop
off at the Ph.D. level, as women earn fewer than one-third of the doctorates.
This looks like a classic case of stopping — or being stopped — short of one’s
goal and never getting to enjoy the view from the summit.

Other trends reinforce this phenomenon. NSF’s surveys show that women scien-
tists and engineers holding the Ph.D. are less well off than men with respect to
unemployment or underemployment, salary, academic rank, and tenure, even
after accounting for differences in years of experience.

There remain other areas where even the false summit lies far off in the distance.

Dr. Mary Good, Under Secretary for Technology at the Department of
Commerce, has made a special plea for more women engineers and technolo-
gists. She notes that there are many more women in science than in the techno-
logical fields. The numbers for women in engineering sometimes seem stuck in
time — women earn only 15 percent of all baccalaureates and only 9 percent of
the doctorates. Percentages that low make you think we were talking about the
1950s, not the 1990s.

None of these trends bodes well for leadership. Furthermore, these statistics
also tell only one small part of the story. A 1991 study by Judy Dubas and Julie
Graber found that despite education attainments, women aspire to lower status
jobs. Our society is also only beginning to appreciate the true complexity sur-
rounding issues of family and child rearing. In a report I co-authored with
Phame Camarena and Mark Stemmler, we found that young women still expect
to play a larger role in family responsibilities than do young men.

If we went around the room today, we’d undoubtedly find a few hundred stories
that each shed new light on this issue. I recall a friend telling me that we kid
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ourselves into believing that child care duties can be split 50/50. They really
require 110 percent from each parent.

My husband and I were determined to do it all and not slow down after our
daughter was born. We went so far as to develop an elaborate changing of the
guards system of child care. Every day, we would meet at the train station — the
“IC” as its known on Chicago’s South Side. One of us would carry Christy in a
tummy pack, and we would hand off the pack as we passed each other at the
turnstiles. I’m sure we were quite a sight.

As unique as our system was, I’ve realized that being a woman scientist is no 
different from being a women in any professional field. When I compare notes
with friends who are in law or business, the issues are the same; they just use 
different terms. Instead of worrying about how having a family will affect their
chances at getting tenure, they worry about how it will affect making partner.
We worry about publish or perish; they worry about billable hours. We need 
to get our proposal in; they need to meet their sales quotas or their court 
deadlines. 

In the end, the solution to our leadership lies within ourselves for ourselves. We
who have climbed the steep slopes by clawing and hanging-on, should not
demand this as initiation for those that follow. Rather, we need to provide a web
of support, encouragement, and example. We must nurture, guide, and teach.
We must reach down to girls and young women and show them a path paved
with encouragement. And this effort will only be enhanced by the participation
of our male colleagues.

This conference is working on several creative ways to do this. We must also take
steps as simple as submitting names to nominating committees and search com-
mittees for top honors and positions. Other steps might be more complicated,
as we explore new ways to organize ourselves and expand our influence and
contributions. It is extremely important that each of us sees this as a personal
and professional responsibility.

We should also think big. For example, we know that the life sciences are grow-
ing rapidly and that women comprise a large and growing share of researchers
in the field. Thus, it is not unrealistic to suggest the possibility of major female
leadership in the next decade in the fastest growing science discipline. What we
know about goals and dreams is that if you set your sights high, you tend to
reach high.  

The writer and social commentator, John Gardner, tells us of the importance of
leadership and leaders. He says, “Leaders have a significant role in creating the
state of mind that is society.” There is much that women can teach science, the
nation, and our culture. It has to do first with thinking of ourselves as leaders,
and that will take us where we want to go. 



111

We at NSF thank you leaders for being here to work on this important agenda.

The talk last night and this morning about the importance of cheers to bonding
and inspiration in the military have led me to conclude, not with a joke but with
a cheer. Like many girls and women with frustrated athletic aspirations, I was a
cheerleader in high school and college. I will end with an adapted University of
Chicago cheer. I’ll bet most of you didn’t even know Chicago had teams, much
less cheerleaders! It goes:

Thucydides, Demosthenes, Peloponnesian Wars
X2, Y2, H2 SO4
Who for, What for, What are we for?
Women in Science!
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e’re here tonight to celebrate, and we’re here tonight to talk about
challenges. What I’d like to do is to issue one. We’ve been talking and
we’ve heard about some of the challenges that women face as we move

into positions of — we hope — influence.

We’ve heard that institutions haven’t really responded to the fact that there
are many talented women, only a small fraction of whom are here tonight,
from which to draw into these positions.

I think one of the things I would like to tell you tonight, because we are a
privileged group — no matter what our background, or where we came 
from — the fact that we are in this room tonight makes us very privileged.
And I think we mustn’t forget that. The other thing we mustn’t forget is that
power is not given. It must be taken. Women are at a substantial advantage.
After all, we’re not X-chromosome-deprived.

The other thing that I think we have to keep in mind is that life is not fair.
You will not necessarily get what you deserve unless you’re quite aggressive
about demanding it, and that can be done with grace and skill, and in fact
must be, since if it is done clumsily it is likely to backfire, and then you’ll just
be one of those troublemakers.

And so tonight as we sit here, we all have to decide in which direction we will
go. The very sad fact is that very few women are moving up into the hierar-
chies of academics, or of business, or of law, or of just about anything else
that you can think of.

We’re particularly concerned tonight with science and the doing of science,
and I would like to say that those of you who are here have a responsibility.
And it’s not easy. It never has been easy. It’s not easy for the men. It won’t be
easy.
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You will have to make choices. You will have to make decisions. You will make
sacrifices. And it will be worth it, because then you will be in a position not only
to control your own life but also to help control and to advocate for those who
come behind. We will hope that the next generation will be easier. My genera-
tion’s experience has been made easier because of the women who have come
before us. 

Yesterday there was a small reception given at Harvard Medical School for three
of us who are leaving — by happenstance all at the same time. I’m going to
Northwestern to assume the position you just heard about (Associate Vice-
President for Research Administration). Priscilla Shaeffer is going to assume a
chairmanship at Pennsylvania, and Jean Patterson is going to assume a chair-
manship in San Antonio. So we figure we’re doing double-digit subtraction of
the women faculty at Harvard Medical School. 

And some of the women there said, you know, it’s kind of too bad. And we said,
well, you know, it just so happened that we all happened to leave at the same
time. There was no plot. And they should think about where they will go, too.

Priscilla was telling us about the first time that she went to a faculty meeting at
Harvard, and one of the professors there asked her if she was the dean’s secre-
tary. That doesn’t happen anymore. You will get funny looks, but you don’t get
the question. That’s progress. And that’s how we measure progress.

As we stand here today in this room, this room would not have been possible
15, 20 years ago. It would have been difficult to amass an interest and a group of
such power as we have here tonight.

So, yes, there’s an awful lot to do, and there are a lot of positions that we need
to fill. It is a challenge, and it will not be easy. But we can do it. We have the tal-
ent, we have the creativity, we have the diversity, we have a multitude of
approaches that are very much needed, particularly in this time when resources
are so constricted that the traditional ways of doing science will not work. If we
continue to do things in the same way that we have, it’s going to be very bad.

On the other hand, we must also realize that resources are not going to grow
suddenly. They simply will not. Resources will continue to be constricted. And
so we have to be very creative in ways in which we will be able to say to students,
yes, you must learn science. This is a wonderful thing for you to learn about. At
the same time, make them realize that even with all of the talk of, “there are no
jobs for scientists,” “we are producing too many scientists,” we have a scientifi-
cally illiterate society. This is not acceptable. We may, in fact, be educating too
many bench scientists, but that is a remarkably limited view of the role of sci-
ence in this society. We could use a few more scientists in this Congress and the
Senate.

A talented student came to my office the other day. She came in, closed the
door, looked at me very seriously, and said, “Was it worth it?” And I said, “Was
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what worth it?” She said, “You know, this. What you’re doing.” And I said, “I
can’t imagine doing anything else. You know, what am I going to do, stay home,
and do whatever? That’s a perfectly wonderful thing to do, and I admire people
who make that choice. But the choice needs to be made consciously. It’s not a
matter of, ‘you will be able to do everything you want to, all of the time.’ It’s a
matter of setting your own priorities and deciding what costs you will pay to
reach them.”

I think what I’m going to do is stop a little early with the thought that we should
rejoice in this challenge before us. We have made progress. We will continue to
make progress. There will be times when it will be very discouraging, probably
tomorrow after we hear more of the budget talks. But we must remember that
there is a group of people who care about the scientific enterprise. It is critically
important to the health of this nation. 

There is not a child in the world, I don’t think, who doesn’t begin as a scientist.
I sometimes think that is our purpose in life. We were meant to be scientists,
and somehow we have managed to turn that off in most children. That is not
necessary. We need to change that. Reach as high as you can. Reach out and
embrace, as Lena Horne would say, life. Hard life. Unfair life. Because…that’s
the way it is.
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his has been a remarkable gathering that began with an ambitious agenda
and ends with a tribute to the hard work of all of you. We affirmed, from
our various professional communities and experiences, that we must permit

ourselves — at all levels of education and career in science, mathematics, engi-
neering, and technology — to develop and nurture talent, independent of
background, independent of perspective, independent of any of the categorical
labels we apply to individuals. 

The ultimate objective will be realized when our society is able to draw talent
freely to address the challenges that confront it. To make these gains, the fun-
damental climate of science and engineering has to be made more accommo-
dating and more engaging. Throughout the program, everyone has worked in
small groups; has made contributions by taking stock of the status of past
efforts, the challenges; how far we have come; what needs to be done in terms
of affording quality participation, formally, at all levels of this science learning
continuum.

As was pointed out, knowing the baseline is important. So understanding the
data, having it available, acting on it, putting it into the context of the larger
demographics that informs the disciplines, is very important to define opportu-
nities and shorten the course for the future.

At some level, there is the opportunity for more discussion — at least to consid-
er the broad outlines of a plan for action. But I suggest, as several people have,
that those considerations be very much informed by the Policy 101 lesson that
we had this morning, provided by Dr. Shirley Malcom, with respect to do-able
activities. Not to suggest that the large impediments do not exist. It simply
seems to me, to be an opportunity to make a fundamental structural change.

Nonetheless, in all of the efforts, there would not be the opportunity instanta-
neously to revise the status quo. That is a self-evident observation, so it should
not require additional periods of lament. Yet, we would rather suggest that, as
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everyone leaves and returns to their colleges and universities, they really focus
locally on what can be done. Recalling, of course, that no agency, or sector of
society, can change these conditions, at least acting alone.

The impediments and the barriers are simply too great. So there is much to rec-
ommend collaboration as we attempt to make progress against these great chal-
lenging efforts.

We, as an agency, obviously can continue to make a contribution. Soliciting
everyone’s ideas to our planning is crucial. We can, in particular, continue to
undertake activities; test models; and share attempts to reach all segments about
science learning to the extent to which ingenuity, program planning, and our
resources will permit.

We have, with everyone’s participation — meaning that you are the performers
doing exceptionally good work — exhibited in excess of 100 such projects or
samples of a large investment at this conference. The point of this sample of
work is that we used it as a base to engage in discussions about the future.

As to the conference outcomes,  I know I speak for Director Lane, Deputy
Director Petersen, and all of my fellow Assistant Directors, in ensuring that
everyone on our staff will take the advice given here; but, more substantially, in
written form that reflects what everyone shared with us as we deliberate on
NSF’s future role in this regard.

We are, as you have heard on several occasions, examining most of our pro-
grams and structures in the current fiscal environment, ensuring that they are
characterized by higher outcomes in the context of engaging all participants.

So, again, on behalf of the NSF family, thank you for coming to this meeting —
for everyone’s engaging participation, raising expectations, and I hope every-
one will return with a sense of having profited from this activity and we look for-
ward to everyone’s subsequent reports.

Happy Holidays.
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t is a rare, indeed unique privilege to gather here with all of you who are
women scientists, individuals seriously interested in women and science, or
both. Surely this conference itself is a significant milestone.

Last night’s celebration of the achievement of women in science was engaging
and inspiring, laced with poignant touches of realism. Clearly progress toward
the goal of tapping women’s talents in science, mathematics, and engineering
has been made, but just as clearly there is a long way to go, and the obstacles to
swift passage are several and complex. I believe this conference can be the
impetus for an important breakthrough. Assembled here is a critical mass of tal-
ent and experience. The agenda is well-focused. This meeting presents an extra-
ordinary opportunity to share knowledge and experience and to consolidate
them into more coherent understanding, commitment, and action.

What is perhaps even more significant is the potential for postconference inter-
action to build on what we accomplish here in these 2 days. Now, with the flick
of a switch and the typing of a brief address, we can easily remain electronically
connected with each other. We now have the means to counteract the isolation
that has long been a prominent feature of women’s experience in science.

I want to focus my remarks on charting the challenge. I want to direct attention
to the large view and the longer term. Let me address three questions:

■ What is at stake?

■ What should shape our goals and expectations?

■ Where and how can we leverage our efforts?
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F i rs t ,  what  i s  at  s take?

Human resources are the most valuable asset America has and the most com-
plex asset to steward. The individual freedom cherished in our democracy
increases the value of this asset and at the same time makes its stewardship com-
plex.

For a nation whose welfare is intimately linked with sustained leadership in sci-
ence, math, and engineering, the stewardship of this asset is critically impor-
tant.

For society in general to function effectively, talent, skill, and understanding in
science, math, and engineering will be needed more in the future than in the
past and will be needed over a wider spectrum of occupations and jobs for soci-
ety. Our whole citizenry must gain scientific and technological literacy. In a
democracy, failure to do so presents grave danger.

Furthermore, the scientific enterprise cannot thrive in the future unless it is
open to all segments of the population. The native intellectual capacity for sig-
nificant and sustained contributions in science, math, and engineering is pre-
sent in all groups in the population — male and female, white, Native
American, African American, Asian American, Hispanic American, and across
all socioeconomic groups. Diversifying the pool of scientists, mathematicians,
and engineers is necessary to ensure excellence in these fields. Drawing only or
primarily on a narrow segment of the population will inevitably diminish the
capacity for excellence.

The national strategic goals over the long term will not be met unless we suc-
ceed in recognizing and understanding the diversity in our human resources
and unless we succeed in bringing the diverse members of our population into
full partnership in science, mathematics, and engineering.

Wise investment in human potential is imperative. It is not just an option. As a
nation we have been squandering talent partly through ignorance of its exis-
tence, but partly through reluctance to share power and responsibility. affirma-
tive action is a necessary step and a fair step if implemented wisely.

Let me turn to the second question.

What shou ld  shape our  goa ls  and expectat ions?

A dominant factor is the degree and pace of change. George Schultz, Professor
of International Economics at Stanford wrote, “The world is shifting gears.
Enormous changes are underway. We must discard outdated habits of thinking
and make room for new possibilities.”
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After years of addressing the question for the scientific enterprise, should we
expect business as usual or is this the beginning of a new era? We can now see
that the answer is the latter. We can expect and will certainly need changes in
institutions and organizations. There is a growing understanding that given the
changes that have already occurred in the composition of the workforce and in
the lives of most Americans, the structure of education and work and the design
of our educational institutions and workplaces have significant dysfunctional
features.

Most of our organizational structures, practices, and expectations were
designed in a bygone era for a much more homogeneous population of work-
ers. It was also in an atmosphere of expansion, when single-wage-earner families
were a viable option for the middle class. It was an era before urban sprawl
added hours of commuting to the workday, when extended families were geo-
graphically close, and when neighborhoods and communities were more close-
knit. The very fabric of our society has changed, affecting every worker, man
and woman, minority or majority.

We need a new economic equation that accommodates the interconnections
between the economy, work, family, and community. We will be reframing work-
place questions, asking, “How can work be organized to support family and
community health, and at the same time allow us to compete effectively in the
global economy and sustain a healthy environment for our planet.”

Women, who bring half the talent and represent half the public, will need to
help shape these changes. They need to help the nation interpret and accom-
modate these changes.

Another dominant factor in shaping our goals and expectations is the resource
environment. Intergenerational equity is a very important resource issue,
heretofore inadequately addressed. Reconciling our aspirations and our
resources brings new challenges that will make us change our ways.
Opportunity lies in these challenges. This is a time for development of new par-
adigms, for reexamining assumptions, for reviewing values, and for redistribut-
ing roles and responsibilities.

This is therefore a time when newcomers — women and minorities — should
play an important role in setting priorities and shaping institutional renewal.
Managing our diversity is both a new challenge and a great opportunity.

As we examine progress and near-term challenges for women in science, I urge
that we be sure to broaden our view of the roles needed in the scientific enter-
prise to include all the components: discovery of knowledge, synthesis of knowl-
edge, interpretation, application, science education and public understanding
of science. We now seem to have supply and demand imbalances for scientific
personnel, but that is partly so because we have had too narrow a view of the
roles to be played by those trained in science. We need a more robust design.
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What else should shape our goals and expectations? The dramatic opportuni-
ties (and dilemmas) presented by advances in information technology must fig-
ure in our planning. The extraordinary potential of easily accessible
information is empowering. It will eventually change in fundamental ways both
our education and our lives. It is a genie that has been let out of the bottle —
with enormous potential. But like many other advances, technological progress
has far outpaced social, ethical, and political progress. In this case there is also a
major financial resource question. The technologies extend what we can do,
but thus far have not contributed the economies we had hoped for. And the
cost of new technologies and the personnel to make them useful is large and
recurring.

Let me turn to the third question.

Where and how can we leverage our  effor ts?

I offer several ideas.

■ Identification of assumptions, clarification of expectations and of the time
horizon for which they will operate are all very important for developing
coherent and effective action.

■ Rejection of stereotypes is especially important in turbulent times.

■ Develop mutual respect across boundaries of difference in several areas:
socioeconomic boundaries, cultural and gender boundaries, as well as disci-
plinary boundaries.

■ Build bridges to allow workers to accommodate change. For example, we
have a fine higher education system, but it functions primarily in the prepara-
tory stage, at the beginning of a career. We have made some progress in exec-
utive education, or continuing professional education, but we have neglected
to build efficient, economical ways to bridge between fields or between stages
in careers. This is particularly problematical for women in science, but it
affects everyone.

Women’s advancement in science (and in any other field requiring long and
intensive training and that makes heavy time claims in its pursuit) will be stunt-
ed unless we can provide more creative solutions to their combined roles in the
family and workplace.

Redistribution of roles between men and women, as well as affordable and ade-
quate dependent care are important elements. But a robust framework will have
to include affordable learning over the life cycle to stay current and to regain
currency.

My view of the future then is optimistic because I see the opportunities to
restructure and reshape our expectations. I am utterly convinced that a key to
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advancing our society lies in advancing women. But I am also convinced that
the path must involve concerted, sustained attention to the development of
partnerships and deeper communication between men and women across disci-
plines and institutions among the sectors of our society. We need to bridge the
gaps among scholars and educators, policymakers, the media, the business com-
munity, grassroots organizations, and the public at large.

We need to become a nation of learners and a learning nation. This goal shapes
my dreams and aspirations — as a woman in science, as an institutional leader,
and as a citizen.

Let me close with a reference to something a colleague from the University of
Michigan taught me. I refer to Carol Hollenshead — known to many who are
active in developing women’s opportunities in science. Carol and I worked
together; I was Vice President for Research, she was my “right hand.” I had high
aspirations and drive. We had strong talent to help us pursue these goals.

What Carol introduced was the recognition of the importance of taking time
for feelings of accomplishment — we called them FOAs. Large goals are moti-
vating, but they are achieved in steps. As you work today, tomorrow, and in the
future, keep your eyes on the horizon as well as on the immediate tasks, and
take time often for FOAs.

Congratulations to all of you. I applaud the progress you have made. I feel
buoyed up and confident about our future even as I recognize the challenges.
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y talk today will be on the careers of eight women in industry. The goal of
my talk will be to show you the enormous diversity of possible career
paths in industry that women with science backgrounds can have. Also, I

would like to show you the wide variety of problems that each of these eight
women have worked on throughout their careers.

My plan this afternoon is to start with women who work in large companies.
Three of them will be from IBM, which is where I work. And then I will end up
with women who have started their own companies. I will also start with careers
that have the most overlap with an academic career. The first I will talk about is
my own.

I received my Ph.D. in applied mathematics, and then joined IBM. At IBM, I
started work on population biology and to make this work, I worked with scien-
tists and ecologists at Yale and the Marine Biological Laboratory primarily. Our
group received a large NSF grant to work on population ecology and nutrient
cycling in East Africa in the Serengeti Plains. My role was to develop population
models for large mammals, the most complex being elephants.

I spent several summers at the Marine Biological Lab working with colleagues.
Pretty soon I realized that most of my colleagues were outside IBM. I started
feeling quite isolated inside IBM, quite alone. So, I looked for some interesting
problems within IBM to work on.

One of the greatest advantages of working for a large company is that large
companies do a lot of different things. There are people who work on inventing
new products, the manufacturing of these new products, individuals that work
on how to keep employees well trained, people in human resources who work
on making the workplace a better place for women and minorities. And, of
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course, there are also people in finance and marketing. My background being
applied mathematics, with an interest in economics, I decided to look in the
area of business economics.

Now, another big advantage of working in a large company is that there are
well-established mechanisms for individuals who want to change direction.
These changes can often be done with very little risk. So that is another thing to
keep in mind.

I started to work on problems that had more direct interest to IBM. One of the
areas I worked was on the behavior of our customers. It was felt at that time,
perhaps since I could model elephants, I could model our customers.

There turned out to be just masses and masses of data. To gain an understand-
ing of these data, I quickly found that I needed to be able to look at one part of
the data, come up with a hypothesis, then check it out on another part of the
data. I needed to be able to repeat this again and again, many times easily. At
that time, the mathematical techniques for studying masses of data were purely
computational, and not really suited for fishing for relationships in the data.
Being a very visual person, I took a detour with several computer scientists and
developed an interactive graphical data analysis system. This system was the first
of its kind and is still used in IBM today.

Since then, I have been working on business forecasting and planning prob-
lems, primarily for personal computers. This is a fascinating problem and actu-
ally very difficult. Working on solutions to these problems has brought me in
contact with many different kinds of individuals in IBM, including executives
and people who deal with manufacturing cost, marketing, and pricing.

This is typical of the kind of solutions you have to develop in industry. There
are many dimensions to consider, and it isn’t just solving a technical problem.

I also work with scientists from universities. I write papers, the usual work of aca-
demics. And I have taught at business schools. More recently, I have done con-
sulting for other companies, which is great fun. 

In the last 2 years, I have also become involved in science policy in Washington.
I am a member of the President’s Committee of Advisors on Science and
Technology and a member of the National Research Council’s Committee on
Women in Science and Education. This work has been enriching and has given
me a chance to give back to my country and profession, both of which have
been very good to me.

The next person I’d like to talk about is a physicist at IBM. Pat (Patricia
Mooney) started her career at a 4-year college. She then visited at SUNY Albany
and the University of Paris, where she learned a new area in solid state physics
and started work on the defects in semiconductor devices.
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This new interest naturally brought her to IBM research, where she essentially
has been working in the same field of physics and has studied different materi-
als, with the same physics that she started in Paris.

At IBM, the study of defects in semiconductor materials is very fundamental to
our business because computers are made up of integrated circuits, which are
made up of chips and semiconductor devices. Physicists and engineers are con-
stantly looking for new materials to make faster devices.

In growing these new materials, defects are very common. Defects cause
changes in the optical and electrical properties of materials. So identifying
defects, eliminating them, and studying what effect they have on the devices is
fundamental to IBM.

This kind of work is very common in our company. Pat and I both work in ways
that are very similar to how research is done at a university. The main difference
is that the material she chooses to study and the applied math problem I choose
to work on are of direct interest to IBM. But the methods are the same.

Also, our work is very interdisciplinary. We don’t just work with scientists in our
own fields, but also work with engineers, scientists in other fields, and business
executives. We both are very active in our professional societies as well.

The next two women have careers that have a lot in common with what is gener-
ally considered successful careers in business. The first is Caroline Kovac. She
started at IBM research as a bench scientist. She applied chemistry to material
science, and worked on new materials and processes for electronic devices. Her
work environment was very similar to Pat’s.

The way Carol sees this environment for her, besides being interdisciplinary, is
that it stretched her in new areas because she was working around the edges of
chemistry. IBM’s problems were always pushing her.

Later, Carol wanted to get a broader view of the other work that was going on at
IBM research. One of the mechanisms large companies have available for doing
this is to join the staff of an executive. In these positions, people not only learn
what is going on, but also expand their network. In Carol’s case, she met an
important mentor who got her into management.

Her next move was to manage a group in manufacturing research. This group
not only worked on interesting material problems but also on several new areas
for Carol, which included the logistics of where to place warehouses and distrib-
ute materials, and how to put the solutions together in a software system so
these jobs can be done more effectively.

The big difference Carol sees between being a bench scientist and being a man-
ager is that she is now a generalist rather than a technical specialist. She still
thinks about what are the “right” problems to think about, but right now that
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has a broader meaning than when she was a scientist. It not only has to be tech-
nically feasible, it has to be financially possible, and customers have to want to
buy it.

She says it is great fun to apply her good technical judgment over a wider range
of problems. She is now an IBM executive responsible for producing software
for manufacturing, distribution, and inventory planning.

The other company executive I want to talk about is Judith Goldberg. She start-
ed work as a statistician in one of the very first HMOs in New York City called
HIP (Health Insurance Plan of Greater New York). She was a statistician on a
program to study the effectiveness of mammograms on breast cancer. In this
early project, mammograms were proved to be effective in prolonging life for
women who had breast cancer.

She was involved in other epidemiological studies at HIP. But then she wanted
to do some teaching. She left and became an assistant, and then later an associ-
ate professor of biostatistics at Mount Sinai School of Medicine.

Besides teaching research, she also did a lot of consulting as a statistician and
collaborated with others in the School of Medicine in getting grants. After 8
years, she decided she really wanted to get her hands dirty and actually do some
drug development. So she left Mount Sinai, joined the medical research divi-
sion of Lederle and headed a statistics design and analysis group. This group
worked on all phases of drug development, from the pre-clinical design stage to
analyzing the data from the clinical trials.

Later she had another important responsibility, which was to lead and provide
technical and scientific leadership for the company’s information system, which
is the heart and soul of how Lederle actually manages its new products. Drug
companies have databases to establish to the FDA and other international regu-
latory agencies that their new products meet regulatory requirements.

Lederle was later bought out by another company. And in fact, all the statisti-
cians were laid off. This is probably one of the most difficult things about work-
ing for a company. Companies downsize, they refocus, they are bought out. And
people lose jobs.

In this case, it was a happy story. The statisticians all found new jobs. In Judy’s
case, she said this was a very difficult time. She did a lot of soul-searching to
decide what her next step should be. In fact, she has made a fantastic move to
Bristol Myers-Squibb, where she is now the vice president of biostatistics and
data management. Her experience has been that, during these difficult times,
you really do regroup, refocus, and think very hard about how you really want
to spend the next 5 to 10 years of your life. As you can see, Judy is very active in
the professional societies as well.
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The next individual I would like to talk about is Marcia Grabow. Marcia is a
physicist by training. She has left the field and tried many different things in
Bell Labs. She started out as a material physicist and did computer simulations
of conditions for growing very flat crystals. 

This problem required heavy-duty computer power, and the computers at Bell
just weren’t fast enough. So she took some time off and, with several computer
scientists, built a computer.

At that time, their computer was faster than the Cray. After this work she wanted
to take a sabbatical from science, as a bench scientist, and learn something really
new. What she chose to do was to work in the licensing group and bring together
scientists with patents inside AT&T with businesses outside the company.

In this job, she had to learn a great deal of finance, planning, just strategic
thinking. That has gotten her so excited, she has now decided that she wants to
work in a very different direction, she left Bell Labs and is planning to set up
her own company.

The next person is probably not a type of scientist you would think of finding in
a company. Toni Tomacci is a sociologist by training and has a degree in educa-
tion. She has found a really interesting laboratory for her research and her
interests, and that is the Apple Computer Company.

She is in the multicultural programs department. She has brought together her
understanding of how people work and how people learn from her background
in education to develop a workplace in Apple that is friendlier and more effective.

I can give you other examples in IBM where scientists with unexpected back-
grounds work. We have psychologists who study how people think about pro-
gramming. We have vision scientists who study how people look at the screen
and how they think or how their eyes and mind interact.

The next person I would like to talk about is also not traditional. Carol Balfe
started out teaching high school in inner cities, went back to graduate school
and got her Ph.D. in chemistry, and then used her chemistry training at Sandia
and Raychem. Her interests at age 25 and at age 40 went through changes. She
has become interested again in education, and especially education for the dis-
advantaged. To do this work she has left Raychem and formed her own company.

She wants to leverage her experience as a scientist, educator, and member of
the business community to use company contributions and volunteer efforts for
math and science education reform. So this is another avenue. Women change
over their lifetime, and in industry you can often mix and match, and step from
one place to another. 

The last person I want to talk about is an entrepreneur. Evelyn Berezin did her
graduate work in nuclear physics and did work in coincidence counting of
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mesons. In the early 1950s in the infant stage of computing, she felt there was a
similarity between her graduate work and coincidence counting in computing.
So she joined one of the very first computer companies, called Electronic
Computer Corporation, as a logic designer. She worked on many computer sys-
tems, some of them I’ll mention — one of the first on-line banking systems, a
query system for the American Stock Exchange, a passenger reservation system,
and a paramutual betting system. These systems, she assured me, worked, and
people used them.

But she got a little itchy and wanted to start her own company. And she started
a company. I don’t know if any of you remember, in the very early days of word
processing, the way we did it was by putting text on a magnetic card. She started
a company that made magnetic card word processing systems, and built it up so
that it was the second largest in the world, second only to IBM.

Her company both designed and manufactured machines worldwide. She final-
ly sold the company to Burroughs and joined Burroughs for awhile but decided
that wasn’t for her. She thought it was just too much fun to work with high-tech,
start-up companies, so she worked as a venture capitalist. This fun essentially
funded over 20 start-up companies during the time that she was there.

Today, she is still having a great deal of fun. What she does is consulting, not
just on technical issues, but also on financial issues, manufacturing issues, and
personnel issues for high-tech companies. These range from electronics,
biotech, and medical to communications. She is also a director of many small
start-up companies.

She feels that her technical background has been really important to her in
three different ways. The first and most important is when you are not doing
the technical stuff yourself, often you are judging what other people are telling
you. With a technical background, you can easily judge who is trying to con you.
People without technical backgrounds have a much harder time separating
good work from bad work.

The second is in business you have to make trade-offs constantly. When there is
a technical aspect to a problem, there is often also a manufacturing aspect to
the problem, or a cost aspect. Making those trade-offs without a technical back-
ground can be almost impossible.

The third is when you’re projecting into the future an event with a technical
component, a feeling of how long different things will take often is just
absolutely critical. Again, without a technical sense, you can make nonsensical
estimates. Those are the three ways that her technical background has been
vital to her success.

“I would like to close with a few words,” she said, “one of the best things about
working in industry has been working together with a group of people, trying to
achieve a goal. Also, there has been the thrill of beating out the other person,
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and seeing that your ideas actually work.” She thinks of her career as a series of
stepping stones, each leading to the next and each more interesting.

So, in conclusion, I hope I have shown you that there is a wide range of things
you can do in industry with a science and technical background. In fact, I often
hear from women that the hardest thing is figuring out what you really want to
do because the choices are so many.

Thank you.
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Case Western Reserve University
Cleveland, OH  44106

Rema Padman
Assoc. Prof., Operations & Info. Mgmt.
The Heinz School
Carnegie-Mellon University
5000 Forbes Avenue
Pittsburgh, PA  15213

David L. Pagni
Professor of Mathematics
Department of Mathematics
California State University
at Fullerton
800 State College Boulevard
Fullerton, CA  92634

Joyce E. Palmer
Dept. of Electrical & Computer Science
University of Massachusetts
at Amherst
Marcus Hall
Amherst, MA  01003-6010

Margaret Palmer
Associate Professor
Department of Zoology
University of Maryland
at College Park
College Park, MD  20742

Susan Palmer
Executive Director
Carolina & Ohio Science Education Network
Kenyon College
Ascension Hall
Gambier, OH  43022

Xiaozhong Pang
Electrical Engineering
University of Maryland -
College Park
8411 48th Ave
College Park, MD  20740

Abigail T. Panter
Associate Professor
Department of Psychology
University of North Carolina
at Chapel Hill
L. L. Thurstone Psychometric Lab.
CB #3270, Davie Hall
Chapel Hill, NC  27599-3270

Jo Ann Parikh
Professor
Southern Connecticut State
University
501 Crescent Street, M0121
New Haven, CT  06515

Dee Parks
Assistant Professor
Dept. of Mathematical Science
Appalachian State University
Boone, NC  28608

Judith Totman Parrish
Department of Geosciences
University of Arizona, Tucson
Gould-Simpson Building 208
Tucson, AZ  85721

Evelyn Tuska Patterson
Assoc. Professor of Physics
Dept. of Physics
United States Air Force
Academy
2354 Fairchild Drive, Suite 2A6
USAF Academy, CO  80840-6254

Jill I. Patterson
Undergraduate Education Coordinator
Center for Biology Education
University of Wisconsin
1268 Biotech Center
425 N. Henry Mall
Madison, WI  53706

Arvilla Payne-Jackson
Associate Professor
Dept. of Socio/Anthropology
Howard University
2440 6th Street, N.W.
Washington, DC  20059

Jane Pendergast
Research Associate Professor
Biostatistics
University of Florida
Box 100212 JHMHC
Gainesville, FL  32610-0212

Bernadette Perham
Professor
Mathematical Sciences Department
Ball State University
2000 University Avenue
Muncie, IN  47306

Vallorie J. Peridier
Associate Professor, Mechanical Engin.
College of Engineering
Temple University
12th & Norris Street
Philadelphia, PA  19122

Anne C. Petersen
Vice President for Programs
W.K. Kellogg Foundation
One Michigan Avenue
East Battle Creek, MI 49017

Athina P. Petropulu
Assistant Professor
Department of Electrical Engineering
Drexel University
32nd and Chestnut Streets
Philadelphia, PA  19010

Donna Peuquet
Department of Geography
Pennsylvania State University
302 Walker Building
University Park, PA  16802

Sheila Pfafflin
District Manager
AT&T
100 Southgate Parkway, Room 3F07
Morristown, NJ  07962

Shari Lawrence Pfleeger
President
Systems/Software, Inc.
4519 Davenport Street, N.W.
Washington, DC  20016-4415

Rose T. Pfund
Associate Professor
Sea Grant Program
University of Hawaii
1000 Pope Rd.
MSB 220
Honolulu, HI  96817

Ruth B. Phillips
Professor
University of Wisconsin-Milwaukee
4225 11th Avenue, N.E., #203
Seattle, WA  98105
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Terry Porter
National Science Foundation
4201 Wilson Boulevard, Room 907
Arlington, VA  22230

Freda Porter-Locklear
Research Associate
University of North Carolina
at Chapel Hill
302A Phillips Hall, CB #3250
Chapel Hill, NC  27599-3250

Sheila Prasad
Professor
Dept. of ECE
Northeastern University
360 Huntington Avenue
Boston, MA  02115

Jewel C. Prendeville
National Science Foundation
4201 Wilson Boulevard, Room 775
Arlington, VA  22230

Sherri S. Price
Operation Smart Project Director
Girls Incorporated of
Rapid City, SD
P.O. Box 2813
Rapid City, SD  57701

Jennifer E. Purcell
Associate Professor
University of Maryland
Horn Point Environmental Lab
2020 Horns Point Road
Cambridge, MD  21613

Carla N. Purdy
Associate Professor
ECECS Department
University of Cincinnati
Mail Location 8
Cincinnati, OH  45221-0008

Sangeetha Purushothaman
National Action Council for
Minorities in Engineering, Inc.
3 West 35th Street
New York, NY  10001-2281

Talat S. Rahman
Professor
Department of Physics
Kansas State University
116 Cardwell Hall
Manhattan, KS  66506

Wendy Rahn
Assistant Professor
Department of Political Science
University of Minnesota
at Minneapolis
1414 Social Sciences Building
267 19th Avenue, South
Minneapolis, MN  55455

Dawn M. Pickard
Associate Professor of Education
Oakland University
507 O’Dowd Hall
Rochester, MI  48309-4401

Rebecca Pierce
Assistant Professor
Dept. of Mathematical Sciences
Ball State University
Robert Bell Building
Muncie, IN  47306-0490

Georgine M. Pion
Res. Assoc. Prof. of Psych. & Human Dev.
Institute for Public Policy Studies
Vanderbilt University
1207 18th Avenue South
Nashville, TN  37212

Carolyn Piper
National Science Foundation
4201 Wilson Boulevard, Room 907
Arlington, VA  22230

Maureen Pirog-Good
Associate Professor
School of Public and Environmental Affairs
Indiana University
SPEA Room 230
Bloomington, IN  47405

Adele Pittendrigh
Interim Associate Dean
College of Letters and Sciences
Montana State University-Bozeman
2-205 Wilson Hall
Bozeman, MT  59717

Nathaniel Pitts
National Science Foundation
4201 Wilson Boulevard, Room 1270
Arlington, VA  22230

Judith A. Podosek
Asst. Group Supervisor
Processing and MDL Support
Jet Propulsion Laboratory
MS 302/231
4800 Oak Grove Drive
Pasadena, CA  91109-8099

Roberta Pollock
Associate Professor of Biology
Department of Biology
Occidental College
1600 Campus Road
Los Angeles, CA  90041

Isaac R. Porche
Associate Professor
Electrical Engineering
Southern University
651 Burgin Ave.
Baton Rouge, LA  70808

Margaret H. Rakowsky
Department of Chemistry
Regis University
3333 Regis Boulevard
Denver, CO  80221-1099

Donna Rand
Consultant
Talcott Mountain Science Center
Montevideo Road
Avon, CT  06001

Samuel Rankin
Associate Executive Director
American Mathematical Society
1527 18th Street, N.W.
Washington, DC  20036

Natalya Rapoport
Research Professor
Dept. of Materials Science & Engineering
Brigham Young University
350T Clyde Building
Provo, UT  84602

Paula M. Rayman
Director
Public Policy Institute
Radcliffe College
10 Garden Street
Cambridge, MA  02138

Dorothy A. Reed
Professor and Associate Dean
College of Engineering
University of Washington
Box 352180
Seattle, WA  98195-2180

Donna Reese
Assistant Professor
Mississippi State University
Box 9637
Mississippi State, MS  39762

Barbara Reskin
Professor of Sociology
Ohio State University
300 Bricker Hall
190 North Oval Mall
Columbus, OH  43210

Mary Richter
Director
Educational Resource Center
WGTE Toledo Public Television
136 Huron Street, Box 30
Toledo, OH  43697

Hal Richtol
National Science Foundation
4201 Wilson Boulevard, Room 835
Arlington, VA  22230
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Angeliki Rigos
Associate Professor
Department of Chemistry
Merrimack College
315 Turnpike Street
North Andover, MA  01845

Jan Rinehart
Director
Women in Eng., Sci. & Tech. Prog. (WEST)
Texas A&M University
Room 204 Zachary
College Station, TX  77843-3127

Eve A. Riskin
Associate Professor
University of Washington
Box 352500
Seattle, WA  98195-2500

Rosette M. Roat
Visiting Professor
Department of Chemistry
Virginia Commonwealth University
P.O. Box 84-2006
1001 West Main Street
Richmond, VA  23284-2006

Helen Roberts
Vice President
Consortium of Universities of the
Washington Metropolitan Area
One Dupont Circle, N.W., Suite 200
Washington, DC  20036

Alix Robinson
Association for Women in Science
20300 Grazing Way
Gaithersburg, MD  20879

Susan H. Rodger
Assistant Professor
Dept. of Computer Science
Duke University
Box 90129
Durham, NC  27708-0129

Rita Rodriguez
National Science Foundation
4201 Wilson Boulevard, Room 1105
Arlington, VA  22230

Lola Rogers
National Science Foundation
4201 Wilson Boulevard, Room 815
Arlington, VA  22230

Patricia A. Roos
Department of Sociology
Rutgers University
New Brunswick, NJ  08903-5072

Nina M. Roscher
Department of Chemistry
American University
Beeghly 104
Washington, DC  20016

Linda P. Rosen
Executive Director
National Council of Teachers of
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1906 Association Drive
Reston, VA  22091

Elyse Rosenbaum
Professor
University of Illinois at
Urbana-Champaign
1308 W. Main Street
Urbana, IL  61801

Jacqueline R. Ross
Director
Women’s Studies Consortium
University of Wisconsin System
1612 Van Hise Hall
1220 Linden Drive
Madison, WI  53706

Linda S. Ross
Assistant Professor
Dept. of Biological Sciences
Ohio University
Athens, OH  45701

Sue Rosser
University of Florida
115 Anderson Hall
Gainesville, FL 32611

Michelle O. Rosynsky
Director, Pre-College Programs
Douglass College
Rutgers University
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New Brunswick, NJ  08903-0270

Sara Rothman
Director
Office of Research Management
Walter Reed Army Institute
of Research
Building 40, Room 1074
Washington, DC  20307-5100
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Associate Dean
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George Washington University
Suite 212
801 22nd Street, N.W.
Washington, DC  20852

Ronitt Rubinfeld
Assistant Professor
Computer Science Department
Cornell University
5137 Upson Hall
Ithaca, NY  14853

Lawrence Rudolph
National Science Foundation
4201 Wilson Boulevard, Room 1265
Arlington, VA  22230

Mary Beth Ruskai
Professor
Department of Mathematical Sciences
University of Massachusetts
at Lowell
Lowell, MA  01854

Joan Ruskus
Research Scientist
SRI International
3020 Dent Place, N.W., #44
Washington, DC  20007
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National Science Foundation
4201 Wilson Boulevard, Room 1045
Arlington, VA  22230

Janet Rutledge
National Science Foundation
4201 Wilson Boulevard, Room 835
Arlington, VA  22230

Mary Beth Saffo
Associate Professor
Department of Life Sciences
Arizona State University West
P.O. Box 37100
Phoenix, AZ  85069-7100

Rita C. Sagalyn
Director
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Phillips Laboratory
Geophysics Directorate
29 Randolph Road
Hanscom AFB, MA  01731-3010
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National Science Foundation
4201 Wilson Boulevard, Room 885
Arlington, VA  22230

Francesca Sammarruca
Physics Department
University of Idaho
Moscow, ID  83843

David A. Sanchez
Vice Chancellor for Academic Affairs
Texas A&M University System
301 Tarrow Drive
College Station, TX  77845-1138
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Dir., Teacher Education Equity Project
Center for Advanced Study in Education
City University of New York
Graduate Center
Suite 400
25 West 43rd Street
New York, NY  10036
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Suzanne Sands
Assoc. Professor of Mathematics
Div. of Natural Sciences & Mathematics
Trinity College
125 Michigan Avenue, N.E.
Washington, DC  20017

Doris Santamaria
Research Associate
Education Development Center, Inc.
55 Chapel Street
Newton, MA  02158

Cheryl L. Sattler
Pelavin Research Institute
Suite 400
1000 Thomas Jefferson Street, N.W.
Washington, DC  20007
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Asst. Professor of Chemistry
Hood College
401 Rosemont Avenue
Frederick, MD  21701
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Associate Director
Higher Education Research Institute
University of California
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Los Angeles, CA  90024

Alice Sayles
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Pennsylvania State University
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Department of Chemistry/Biochemistry
University of Delaware
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Materials Engineering Department
Drexel University
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New York City Technical College
CUNY
300 Jay Street
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University of South Florida
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Tampa, FL  33620
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University of Maine
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Science Director
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114 E. Capitol
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School of Medicine
Southern Illinois University
at Carbondale
Carbondale, IL  62901
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National Science Foundation
4201 Wilson Boulevard, Room 995
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National Science Foundation
4201 Wilson Boulevard, Room 965
Arlington, VA  22230
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Deputy Director
National Science Resource Center
Suite 880
600 Maryland Avenue, S.W.
Washington, DC  20024

Harris S. Shultz
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CSUF Math Department
California State Univ., Fullerton
Fullerton, CA  92634
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National Science Foundation
4201 Wilson Boulevard, Room 1245
Arlington, VA  22230
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Director
PLUS Center
College of St. Scholastica
1200 Kenwood Avenue
Duluth, MN  55811

Marilynn J. Sikes
Project Manager, “Bridging the Gap”
Discovery Place, Inc.
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Charlotte, NC  28202
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Director, Comm. on Women in Sci. & Eng.
Off. of Scientific & Engineering Personnel
National Research Council
TJ 2011
2101 Constitution Avenue, N.W.
Washington, DC  20418
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Senior Scientist
Biology Division
Oak Ridge National Lab
P.O. Box 2009
MS 8080; Bldg. 9211
Oak Ridge, TN  37831-8077

Mary Sladek
National Science Foundation
4201 Wilson Boulevard, Room 855
Arlington, VA  22230

Aimee L. Smith
Graduate Student
California Institute of Technology
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Pasadena, CA  91125

Alice Smith
Assistant Professor, Industrial Engin.
University of Pittsburgh
1031 Benedum Hall
Pittsburgh, PA  15261

Marian Smith
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Dept. of Biology
Southern Illinois University
at Edwardsville
Edwardsville, IL  62026-1651
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Whitaker Professor of Chemistry
Hood College
401 Rosemont Avenue
Frederick, MD  21701

Eleanour Snow
Prof. of Geology & Science Education
University of South Florida
SCA 203
Tampa, FL  33620-5200
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National Science Foundation
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Acting Associate Dean
University of Maryland
at Baltimore
511 W. Lombard Street
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Assistant Professor
University of North Carolina
at Chapel Hill
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100 Manning Hall
Chapel Hill, NC  27599-3360
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Harvard University
Jefferson Laboratory, Room 355
Cambridge, MA  02138

Kristen M. Sorensen
Women’s Triad Project in Science Educ.
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San Francisco, CA  94133

Stacia A. Sower
Prof. of Biochemistry & Molecular Biol.
Department of Zoology & Biochemistry
University of New Hampshire
Biology Science Building
Durham, NH  03824

Diane Spresser
National Science Foundation
4201 Wilson Boulevard, Room 885
Arlington, VA  22230
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National Science Foundation
4201 Wilson Boulevard, Room 1245
Arlington, VA  22230
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Associate Dean
Douglass College
Rutgers University
385 Walnut Lane
Princeton, NJ  08540

Diana B. Stein
Professor
Department of Biological Sciences
Mount Holyoke College
Clapp Laboratory
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Marcia Steinberg
National Science Foundation
4201 Wilson Boulevard, Room 655
Arlington, VA  22230
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Research Engineer
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101 Columbia Road
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Virginia Stern
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American Association for the
Advancement of Science
1333 H Street, N.W.
Washington, DC  20005

Floraline Stevens
4430 Cromwell Avenue
Los Angeles, CA  90027
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National Science Foundation
4201 Wilson Boulevard, Room 885
Arlington, VA  22230

Virginia Stonick
Assistant Professor
Electrical & Computer Engineering Dept.
Carnegie Mellon University
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Project Director
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Dept. of Computer Science
College of Staten Island (CUNY)
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Staten Island, NY  10314
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National Science Foundation
4201 Wilson Boulevard, Room 805
Arlington, VA  22230

Banu Subramaniam
Research Assistant Professor
SW Institute for Research on Women
University of Arizona
Douglass 102
Tucson, AZ  85721

Marilyn Suiter
Director
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American Geological Institute
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Alexandria, VA  22302-1507

Cornelius Sullivan
Office of the Polar Programs
National Science Foundation
4201 Wilson Boulevard, Room 755
Arlington, VA  22230

Linda Sundro
Inspector General
National Science Foundation
4201 Wilson Boulevard, Room 1135
Arlington, VA  22230

Judith S. Sunley
Assistant to the Director
National Science Foundation
4201 Wilson Boulevard, Room 1205
Arlington, VA  22230

Michelle Surerus
Lecturer
Illinois State University
Industrial Technology - 5100
Normal, IL  61790-5100

Ann Sutton
Research Assistant Professor
Department of Cell Biology
State University of New York
at Stony Brook
Stony Brook, NY  11794-3366

Marcia P. Sward
Executive Director
Mathematical Association
of America
1529 18th Street, N.W.
Washington, DC  20036

Dolores Takemoto
Professor
Dept. of Biochemistry
Kansas State University
Willard Hall
Manhattan, KS  66506

David Targan
Associate Dean
Dept. of Physics
Brown University
Box 1939
Providence, RI  02912

Grace Taylor
Senior Research Associate
Education Development Center, Inc.
55 Chapel Street
Newton, MA  02158
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Coord. for Models of Effective Learning
Michigan Statewide Systemic
Initiative
P.O. Box 30008
Lansing, MI  48909

Jean E. Taylor
Professor
Department of Mathematics
Rutgers University, Piscataway
Hill Center, Busch Campus
Piscataway, NJ  08855

Jenifer A. T. Taylor
Assoc. Professor of Ceramic Engineering
NYS College of Ceramics
Alfred University
2 Pine Street
Alfred, NY  14802

Valerie Taylor
Assistant Professor
EECS Department
Northwestern University
2145 Sheridan Road
Evanston, IL  60208-3118

Jean Teasdale
Director of Administrative Services
College of Engineering
University of Idaho
Moscow, ID  83844-1011

Anne Tenney
National Science Foundation
4201 Wilson Boulevard, Room 725
Arlington, VA  22230

Mj Terry
Project Manager, CPEP
United Center for Women in Science,
Mathematics & Engineering
950 Trout Brook Drive
W. Hartford, CT  06033

Claire A. Tessier
Professor
Department of Chemistry
University of Akron
Akron, OH  44325-3601

Carolyn C. Thorsen
Director of Pre-College Programs
Ctr. for Edu. Integrating Sci., Math. & Comp.
Georgia Institute of Technology
Atlanta, GA  30332-0282

Lori A. Todd
Assistant Professor
Department of Environmental Sciences
University of North Carolina
at Chapel Hill
CB 7400
Chapel Hill, NC  27599-9100

Nancy M. Tooney
Asst. Vice Provost, Undergrad. Studies
Polytechnic University
6 Metrotech Center
Brooklyn, NY  11201

Ljiljana Trajkovic
Visiting Professor
EECS Department
University of California, Berkeley
231 Cory Hall
Berkeley, CA  94720-1770

Natalia A. Trayanova
Associate Professor
Dept. of Biomedical Engineering
Tulane University
Lindy Boggs Building, Ste. 500
New Orleans, LA  70118

Carol A. Tripp
Science Department Chair
Providence Country Day School
2117 Pawtucket Avenue
E. Providence, RI  02914

Anita Tsinnajinnie
Executive Director
Division of Education
The Navajo Nation
P.O. Box 670
Window Rock, AZ  86515

Laura E. Tubbs
Professor
Department of Chemistry
Rochester Institute of Technology
Rochester, NY  14623

Margaret Tunstall
Manager, Programs for Women and Girls
American Association for the
Advancement of Science
1333 H Street, N.W.
Washington, DC  20005

Jan Tuomi
Director
Regional Initiatives in Science Education
National Academy of Sciences
Ctr. for Sci., Math. & Eng. Educ.
2101 Constitution Avenue, N.W.
Washington, DC  20418

Naida C. Tushnet
Senior Program Manager
WestEd
4665 Lampson Avenue
Los Alamitos, CA  90720

Carolyn Vallas
Director, Minority Engineering Program
University of California
at Berkeley
312 McLaughlin Hall
Berkeley, CA  94720

Judith Vecchione
Exec. Producer - “Discovering Women”
WGBH - Boston
125 Western Avenue
Boston, MA  01730

Mary K. Vernon
Dept. of Computer Science and Engineering
University of Washington
Box 352350
Seattle, WA  98195-2350

Lydia Villa-Komaroff
Associate Vice President for Research
Northwestern University
633 Clark Street
Evanston, IL 60208-1111

Patricia Vinson
National Science Foundation
4201 Wilson Boulevard, Room 875
Arlington, VA  22230

Herbert F. Voigt
Associate Professor
Dept. of Biomedical Engineering
Boston University
44 Cummington Street
Boston, MA  02215

Ellen Wahl
Senior Scientist
Center for Children and Technology
Education Development Center
96 Morton Street
New York, NY  10014

Jane Wales
Associate Director
National Security and International Affairs
Office of Science and
Technology Policy
Room 494
Old Executive Office Building
Washington, DC  20500

Ellen Walker
Assistant Professor
Computer Science Department
Rensselaer Polytechnic Institute
110 Eighth Street
Troy, NY  12180-3590

Sharon H. Walker
Administrator
J.L. Scott Marine Education Ctr. & Aquarium
Gulf Coast Research Laboratory
P.O. Box 7000
Ocean Springs, MS  39566-7000

Emma Walton
National Science Foundation
4201 Wilson Boulevard, Room 885
Arlington, VA  22230
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Caroline Wardle
National Science Foundation
4201 Wilson Boulevard, Room 1145
Arlington, VA  22230

Linda Warner
Assistant Professor
Education Leadership/Policy Analysis
University of Missouri, Columbia
211 Hill Hall
Columbia, MO  65211

Mignon Waterman
State Senator
SIMMS
530 Hazelgreen
Helena, MT  59601

Bob Watson
National Science Foundation
4201 Wilson Boulevard, Room 835
Arlington, VA  22230

Karan L. Watson
Asst. Dean, Graduate & Special Programs
Department of Engineering
Texas A&M University
204 Zachry Engineering Center
College Station, TX  77843-3127

Belle Wei
Dept. of Electrical Engineering
San Jose State University
College of Engineering
One Washington Square
San Jose, CA  95106

C. Susan Weiler
Research Associate
Department of Biology
Whitman College
Walla Walla, WA  99362

Judith Weis
Professor of Biological Sciences
Rutgers University
101 Warren Street
Newark, NJ  07102

Diane B. Weisz
National Science Foundation
4201 Wilson Boulevard, Room 407
Arlington, VA  22230

Patricia Weitzel-O’Neill
Vice President for Academic Affairs
Trinity College
125 Michigan Avenue, N.E.
Washington, DC  20017

Margaret Werner-Washburne
Dept. of Biology
University of New Mexico
Albuquerque, NM  87131

Heijia L. Wheeler
Provost
Montgomery College
Takoma Park
7600 Takoma Avenue
Takoma Park, MD  20912

Patricia E. White
National Science Foundation
4201 Wilson Boulevard, Room 995
Arlington, VA  22230

Sophia W. White
Computer Aid, Inc.
1252 Evergreen Drive
Bethlehem, PA  18015

Ellen Whitener
Associate Professor of Commerce
Mclntire School of Commerce
University of Virginia
Monroe Hall
Charlottesville, VA  22903

Gail N. Whitney
Executive Director, Saturday Academy
Oregon Graduate Institute
of Science & Technology
P.O. Box 91000
Portland, OR  97291-1000

Barbara L. Whitten
Professor of Physics & Women’s Studies
Colorado College
14 E. Cache le Poudre
Colorado Springs, CO  80132

Deborah Wiegand
Senior Lecturer
Department of Chemistry
University of Washington
Box 351700
Seattle, WA  98195

Sylvia M. Wiegand
Dept. of Mathematics & Statistics
University of Nebraska
at Lincoln
Lincoln, NE  68588-0323

Nellie Wild
National Science Foundation
4201 Wilson Boulevard, Room 885
Arlington, VA  22230

Luther S. Williams
Assistant Director
Directorate for Education & Human Resources
National Science Foundation
4201 Wilson Boulevard, Room 805
Arlington, VA  22230

Lynda J. Williams
University of Nebraska, Lincoln
26 Apellano Avenue
San Francisco, CA  94132

Jacalyn Willis
Director
Great Ideas in Science Consortium
Montclair State College
Upper Montclair, NJ  07043

Rachel Willis
Professor
Dept. of Economics
University of North Carolina
Campus Box 3305
Chapel Hill, NC  27707

Linda S. Wilson
President
Radcliffe College
10 Garden Street
Cambridge, MA  02138

Mariana F. Wolfner
Professor
Section of Genetics & Development
Cornell University
423 Biotechnology Building
Ithaca, NY  14853-2703

Lori B. Wollerman
Visiting Assistant Professor
Hood College
401 Rosemont Avenue
Frederick, MD  21701

Tamae Wong
Program Officer
National Research Council
2101 Constitution Avenue, N.W.
Washington, DC  20418

Terry Woodin
National Science Foundation
4201 Wilson Boulevard, Room 835
Arlington, VA  22230

James P. Wright
National Science Foundation
4201 Wilson Boulevard, Room 1030
Arlington, VA  22230

Lilian S.-Y. Wu
Research Staff Scientist
Mathematical Sciences
IBM Corporation
T.J. Watson Research Center
P.O. Box 218
Yorktown Heights, NY  10598

Mary Wyer
NSF Fellow
Dept. of Sociology & Anthropology
North Carolina State
University
P.O. Box 8107
Raleigh, NC  27695-8107
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Joseph Young
National Science Foundation
4201 Wilson Boulevard, Room 995
Arlington, VA  22230

Linda J. Young
Professor of Biometry
University of Nebraska
at Lincoln
103 Miller Hall
Lincoln, NE  68583-0712

Paul R. Young
Assistant Director
Directorate for Comp. & Info Science & Eng.
National Science Foundation
4201 Wilson Boulevard, Room 1105
Arlington, VA  22230

Jan M. Yarrison-Rice
Assistant Professor
Physics Department
Miami University Oxford Campus
133 Culler Hall
Oxford, OH  45056

Keddy Yemane
Department of Geology
University of Pennsylvania
240 South 33rd Street
Philadelphia, PA  19104-6316

Clarice Yentsch
Research Scientist & Educator
Bigelow Laboratories
McKown Point
West Boothbay, ME  04575

Barbara K. Zain
National Science Foundation
4201 Wilson Boulevard, Room 655
Arlington, VA  22230

Jane Zila
Women’s Studies
University of Cincinatti
Mail Location 0164
Cincinatti, OH  45220

Diana Zuckerman
Committee on Veterans Affairs
United States Senate
414 Russell Senate Office Building
Washington, DC  20510
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CONFERENCE EVALUATION FORM 
AND RESULTS

Please help us in planning future women and science activities by filling out this brief questionnaire.
[Results in percents have been rounded to whole numbers.]

1. Organizational affiliation

70% Faculty or administrator, higher education
16% Industry, non-profit or foundation representative
14% Other, specify:  
0% Not ascertained

2. Please tell us which breakout sessions you attended.

Thursday Morning, Disciplines     Thursday Afternoon, Cross-Cutting Themes 

Biological Sciences 20% Research-Ed Infrastructure 18%
Computer & Info. Sci. 13% Impact of Technology 17%
Engineering 18% Family Issues 10%
Geosciences/Polar 10% Shattering Preconceptions 17%
Math & Physical Sci. 24% Bridging Transitions 11%
Social & Behavioral 12% Changing Curriculum 26%
Not ascertained     4% Not ascertained     4%

101% 103%
[2 people attended 2 sessions] [6 people attended 2 or more sessions]

3. Indicate your satisfaction with the following conference sessions by circling the most appropriate response.
[Responses in percents in parentheses ( ).]

Very Satisfied       Satisfied       Neutral       Dissatisfied       Very Dissatisfied       Unable to Rate       NA = not ascertained

Opening Night Celebration VS (44) S (28) N (8) D (2) VD (1) UR (13) NA (4)
Plenary Session, Thurs. Morning VS (49) S (34) N (5) D (1) VD (<1) UR (6) NA (4)
Breakout Session - Disciplines VS (27) S (42) N (13) D (8) VD (2) UR (3) NA (4)
Plenary Session, Thurs. Lunch VS (18) S (33) N (20) D (15) VD (4) UR (5) NA (5)
Breakout Session - Crosscutting Themes VS (27) S (34) N (15) D (13) VD (5) UR (1) NA (5)
Sharon Glassman Performance VS (16) S (10) N (5) D (<1) VD (<1) UR (58) NA (10)
Plenary Session, Friday Morning VS (55) S (24) N (4) D (1) VD (0) UR (5) NA (11)
Breakout Group Reports VS (29) S (37) N (13) D (5) VD (1) UR (3) NA (14)
Panel Discussion with NSF ADs VS (24) S (24) N (2) D (<1) VD (0) UR (14) NA (36)

4. How satisfied were you with the following conference arrangements?

Conference Dates VS (31) S (36) N (13) D (12) VD (6) UR (0) NA (2)
Pre-conference Information VS (23) S (43) N (16) D (12) VD (2) UR (1) NA (2)
Lodging VS (43) S (34) N ( 5) D (1) VD (0) UR (15) NA (2)
Meals VS (23) S (33) N (18) D (12) VD (9) UR (2) NA (2)
Meeting Rooms VS (32) S (47) N ( 8) D (10) VD (1) UR (0) NA (9)
Scheduling of Sessions VS (32) S (45) N (11) D (7) VD (1) UR (0) NA (4)



154

5. Please rate the usefulness of the following conference activities.

Very Useful        Useful        Neutral        Not Useful        Unable to Rate        NA = not ascertained

Video segments VU (45) U (38) N (8) NU (3) UR (2) NA (4)
Showcases VU (41) U (37) N (13) NU (1) UR (2) NA (6)
Exhibits VU (41) U (39) N (13) NU (2) UR (2) NA (4)
Responses to questions posed to invitees VU (28) U (35) N (13) NU (3) UR(10) NA (11)

6. Did the conference stimulate any new ideas for you?
89%   Yes              7%    No             4%   NA

7. What would you like to see result directly from this conference?
Please select only one or indicate your preference.

29% Conference proceedings 33% Resource guide
48% Brief action plan 20% Video of conference highlights
11% Other

Includes people who gave more than 1 response.

8. What is your overall rating of this conference?

53%     Excellent               35%     Good               8%     Fair               1%     Poor 3%     NA

9. Should NSF plan to hold future women and science conferences?

76%     Definitely 19%     Probably 2%     Probably Not 1%     Definitely Not 2%     NA

10. Race/ethnicity and sex (optional)

1% American Indian/Alaskan Native 4% Hispanic 2% Male
5% Asian/Pacific Islander 79% White 75% Female
5% African American/Black (non-Hispanic) 6% not ascertained 23% not ascertained

11. Do you have any other comments or suggestions about this or future conferences?
The following are a few samples comments or suggestions:

This conference provided a wonderful caring and accepting environment in which we felt free and comfortable contributing
to discussions and not as though people were continually critiquing.  This is a first for me.  Being accepted for being a
woman and not having to prove myself.

Basically I am walking away with the realization:  It’s not only me.  So okay, ignore the unpleasant and continue to do what
I am doing!

This meeting has revived my optimism that there will be a better environment for women in science.  I really needed this.  
I have just gotten tenure and the process of preparation and defense of my documents was very negative.  I have been
considering alternative careers that were nonscience.  My experiences at this meeting have provided me with the hope that
I can survive and make a change for the next generation of women in science.  Thank you!

The conference could greatly benefit from industry representation.  Industry is dealing with some of the same issues as
academia.  The joint discussion between the two on topics of interest could be very beneficial.  Having more industry 
represented in the exhibits and, more importantly, in the panel discussions, would make this conference a powerful forum
to create change.
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It was by attending this conference that I first realized I really was a leader and my work was not
trivial.  I also realized I need more training to develop my own leadership skills.  I got some of
this at this conference.

Include men in future conferences, especially men in administrative and lead positions, e.g.,
department chairs and associate deans of academic affairs.  Issues have to be leveraged into
policy.

Thank you for this opportunity.  As a junior faculty member, this was my first exposure to the
workings of NSF and policy arena.  I believe I learned a lot and hope I can contribute in the
future.  It was great to hear library science mentioned Friday morning.  Library and information
sciences sometimes appear not to have a place or “home” in NSF and it was encouraging to
see that it is thought of in greater terms than as a recipient of digital technology.

The different levels of knowledge about females and science between those who are female sci-
entists and those who work on these issues as a career often felt like we were speaking differ-
ent languages.  The female scientists clearly have little idea what has been learned and done.
This is very instructive!!  I’m not sure if this means the next conference should address these
two groups separately.  It’s something to consider.
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